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CONSTITUTION  
OF THE  

STATE OF FLORIDA 

AS REVISED IN 1968 AND SUBSEQUENTLY AMENDED 

 

ARTICLE IX  

EDUCATION  

SECTION 7.  State University System.--  

(a)  PURPOSES.  In order to achieve excellence through teaching students, advancing research and 
providing public service for the benefit of Florida's citizens, their communities and economies, the 
people hereby establish a system of governance for the state university system of Florida.  

(b)  STATE UNIVERSITY SYSTEM.  There shall be a single state university system comprised of all 
public universities. A board of trustees shall administer each public university and a board of 
governors shall govern the state university system.  

(c)  LOCAL BOARDS OF TRUSTEES.  Each local constituent university shall be administered by a 
board of trustees consisting of thirteen members dedicated to the purposes of the state university 
system. The board of governors shall establish the powers and duties of the boards of trustees. 
Each board of trustees shall consist of six citizen members appointed by the governor and five 
citizen members appointed by the board of governors. The appointed members shall be confirmed 
by the senate and serve staggered terms of five years as provided by law. The chair of the faculty 
senate, or the equivalent, and the president of the student body of the university shall also be 
members.  

(d)  STATEWIDE BOARD OF GOVERNORS.  The board of governors shall be a body corporate 
consisting of seventeen members. The board shall operate, regulate, control, and be fully 
responsible for the management of the whole university system. These responsibilities shall 
include, but not be limited to, defining the distinctive mission of each constituent university and its 
articulation with free public schools and community colleges, ensuring the well-planned 
coordination and operation of the system, and avoiding wasteful duplication of facilities or 
programs. The board's management shall be subject to the powers of the legislature to appropriate 
for the expenditure of funds, and the board shall account for such expenditures as provided by 
law. The governor shall appoint to the board fourteen citizens dedicated to the purposes of the 
state university system. The appointed members shall be confirmed by the senate and serve 
staggered terms of seven years as provided by law. The commissioner of education, the chair of the 
advisory council of faculty senates, or the equivalent, and the president of the Florida student 
association, or the equivalent, shall also be members of the board.  

History.--Proposed by Initiative Petition filed with the Secretary of State August 6, 2002; adopted 
2002. 
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AGENDA
Health Initiatives Committee Meeting

President’s Room B
Emerson Alumni Hall
University of Florida

1938 West University Avenue
Gainesville, Florida 32603

September 2, 2015
11:15 a.m – 12:00 p.m.

or
Upon Adjournment of Previous Meetings

Chair: Mr. Ed Morton
Members: Beard, Carter, Doyle, Levine, Robinson

1. Call to Order and Opening Remarks Governor Ed Morton

2. Approval of Committee Meeting Minutes Governor Morton
Minutes, November 5, 2014
Minutes, January 21, 2015
Minutes, May 18, 2015

3. Key Findings of the Health Initiatives Environmental Ms. Amy Beaven
Scan:  Health Care Delivery, Health-related Research Director for STEM/Health
and Health Program Needs Board of Governors Director, STEM/Health Initiatives

4. Concluding Remarks and Adjournment Governor Morton
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STATE UNIVERSITY SYSTEM OF FLORIDA
BOARD OF GOVERNORS

Health Initiatives Committee
September 2, 2015

SUBJECT: Approval of Minutes of November 5, 2014; January 21, 2015; and May 18, 
2015 Committee Meetings

PROPOSED COMMITTEE ACTION

Approval of the minutes of the following three meetings:
∑ Committee Meeting held on November 5, 2014, at Florida Atlantic University
∑ Committee Workshop held on January 21, 2015, at the University of North 

Florida 
∑ Committee Workshop held on May 18, 2015, at the University of Central Florida

AUTHORITY FOR BOARD OF GOVERNORS ACTION

Article IX, Section 7, Florida Constitution

BACKGROUND INFORMATION

Committee members will review and approve the minutes of the meetings held on
November 5, 2014; January 21, 2015; and May 18, 2015.

Supporting Documentation Included: Minutes, November 5, 2014
Minutes, January 21, 2015
Minutes, May 18, 2015

Facilitators/Presenters: Governor Ed Morton
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MINUTES
STATE UNIVERSITY SYSTEM OF FLORIDA 

BOARD OF GOVERNORS 
HEALTH INITIATIVES COMMITTEE
FLORIDA ATLANTIC UNIVERSITY

BOCA RATON, FL
NOVEMBER 5, 2014

Video or audio archives of the meetings of the Board of Governors
and its Committees are accessible at http://www.flbog.edu

1. Call to Order

Chair Ed Morton convened the meeting at 4:15 p.m. on November 5, 2014, with the 
following members present and answering roll call: Governor Webster, Governor 
Beard, Governor Carter, and Governor Robinson. A quorum was established.

2. Meeting Minutes

Governor Carter moved that the Committee approve the minutes of the September 17, 
2014 meeting, as presented. Governor Webster seconded the motion and members 
concurred. 

3. Health-Related Research: A Survey of the State University System

Governor Morton provided a brief introduction to a presentation by Associate Vice 
Chancellor R. E. LeMon, noting the important role of research in the SUS. 

Dr. LeMon presented highlights from the first report stemming from an environmental 
scan conducted in 3 broad areas: health-related research, health education, and 
healthcare delivery. The report on health-related research identifies common threads 
and themes for the 12 SUS institutions, as nearly all of the universities are engaged in 
health-related research of some type. 

He described the report as a synthesis of university responses to a survey on health-
related research. In the survey, the universities were queried as to the magnitude of 
their research, their top priority areas of research, their general research challenges, 
their facility challenges and opportunities, their technology transfer challenges and 
opportunities, their research compliance challenges and opportunities, their veterinary 
resources challenges and opportunities, their current collaboration with peer SUS 
institutions, their opportunities for further collaboration in areas where more research 
needs to be done, and their contributions to translational research.
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Dr. LeMon presented on the magnitude of SUS health-related research, noting that $431 
million dollars came into the SUS from the federal Department of Health and Human 
Services in 2012-2013 and a total of $600 million from all federal sources was dedicated 
to health-related research that year. Funding at the University of Florida and the 
University of South Florida represented nearly 80% of the overall SUS health-related 
research funding. 

Dr. LeMon stated that a national comparison of medical science R&D expenditure data 
in 2011-2012 showed Florida ranked 6th in the nation. Governor Morton asked how 
those comparisons would break down on a per capita basis, considering Florida’s large 
population. 

Several themes from the report were highlighted, including:
∑ the need to recruit already-funded faculty and the high cost of adequate startup 

packages
∑ a range of facility needs, including a teaching hospital, renovated lab space, and 

some animal facility needs
∑ the increasingly competitive nature of grants and the need for strategic 

partnerships
∑ resource needs for tech transfer and grants for proof-of-concept studies
∑ existing collaboration between SUS institutions and a desire to partner more to 

increase competitiveness for research funding
∑ overlap among the universities in some high-priority research areas, including 

aging research
∑ and a role for the Board in creating shared research infrastructure that could 

benefit the institutions, such as organizing a streamlined IRB process and data-
handling and storage capabilities for greater SUS collaboration.

On this last theme, Provost Joe Glover suggested that current data infrastructure 
investments such as SSERCA could benefit health researchers, but it would require 
better communication with the Chief Information Officers of the universities. Dr. 
LeMon concluded by highlighting the institutions’ willingness to collaborate on grants 
in high-priority areas and to work together in gap areas provided that they have the 
expertise and resources to do so. He noted the Centers of Excellence model as one 
mechanism for partnership.

Governor Morton asked the Committee for questions or comments. Governor Carter 
said tracking the magnitude is important for gauging how the System is performing in 
health-related research. Governor Robinson noted the importance for translational 
research, going beyond generating new knowledge and putting knowledge we have to 
work for people in the community. It is important for students to have skills in 
translational research. Governor Morton agreed and offered an example of the 
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importance of applied knowledge in nutrition and disease prevention and 
management.

11. Closing Remarks and Adjournment

Chair Morton thanked members for their participation and adjourned the meeting at
4:40 p.m. 

Ed Morton, Chair

Amy Beaven,
Director, STEM and Health Initiatives
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MINUTES
STATE UNIVERSITY SYSTEM OF FLORIDA 

BOARD OF GOVERNORS 
HEALTH INITIATIVES COMMITTEE
UNIVERSITY OF NORTH FLORIDA

JACKSONVILLE, FL
JANUARY 21, 2015

Video or audio archives of the meetings of the Board of Governors
and its Committees are accessible at http://www.flbog.edu

1. Call to Order

Chair Ed Morton convened the workshop at 8:45 a.m. on January 21, 2015, with the 
following members present and answering roll call: Governor Beard, Governor Carter,
Governor Doyle, Governor Levine and Governor Robinson. A quorum was established.

Chair Morton introduced the workshop as a joint meeting of the Health Initiatives 
Committee and the Committee’s Advisory Group members, who represent business 
and clinical perspectives in health care. He noted that the workshop agenda would be 
divided into three parts, beginning with a presentation from researchers at the Max 
Planck Institute in Munich, Germany, on medical school admission criteria, training and 
assessment of future healthcare professionals. The second and third items of the agenda 
would address supply and demand data on workforce gaps, as well as emerging and 
evolving trends in healthcare and ways of measuring demand. 

2. Holistic Admissions for Medical School Candidates: Assessing IQ, EQ, and CQ

Governor Morton recognized Dr. Jan Woike of the Max Planck Institute for Human 
Development to present research on medical school and health program admission 
criteria, communication training, assessment, and life-long learning.

Dr. Woike presented current figures on patient care and outcomes and suggested that 
an improvement in communication and shared-decision making between providers and 
patients could improve outcomes. He suggested that educators can improve on the 
identification and development of these skills for their students, principally by linking 
program selection, training, practice outcomes, and lifelong learning in a reflective 
feedback loop. 

Some points from his presentation were: 
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∑ Currently there is insufficient evidence to support emotional intelligence 
measurements as part of the admissions criteria.

∑ Selection should not be the only area of focus as students’ attitudes and abilities, 
including communication skills, change during the course of study.

∑ There is a need for more training in statistical literacy and risk. Statistical figures 
are often misunderstood and misrepresented because of poor training but 
communicating accurately about probability can improve shared decision-
making.

∑ Currently there is overutilization of services based on patient demand and 
expectations, which can lead to over-diagnosis and overtreatment. Physicians are 
reluctant to provide less treatment due to a desire to meet patient demand, a fear 
of litigation, and financial incentives to provide treatment.

∑ If communication is working, there is a true understanding of risks and benefits, 
which builds trust between the doctor and patient.

∑ Communication training and shared decision-making skills should be 
incorporated into other courses, ongoing and formative, provided incrementally 
and allowing for feedback, and practiced within a team of healthcare trainees. 

∑ There is a need to improve the process for life-long learning for healthcare 
providers. One role for universities is the maintenance of alumni networks to 
support the dissemination of new knowledge in accessible and easy to 
understand forms. 

∑ There is a need to re-frame physicians as health communicators rather than 
experts and to capture and communicate how well they are doing by using data
in a learning loop.

∑ Universities can accumulate best practices; look at the selection process as it is 
and always seek to improve it; focus on training; and continue communicating 
with practicing physicians and feed this back to the selection process.

Governor Morton asked Dr. Woike if he is seeing changes in Germany’s selection 
process and degree of inter-professional training. Dr. Woike responded that institutions 
should select medical school candidates based upon their motivation to learn and abilty 
to benefit the most from the training, rather than selecting candidates based upon the 
final desired characteristics. Governor Morton also asked if there are changes to medical 
board certification to address the need for continuing education in Germany. Dr. Woike 
replied that currently any changes are in the form of initiatives and not any binding 
regulations that he is aware of.

Members of the Committee and Advisory Group (Dr. Andres Gil, Governor Robinson, 
Dr. Celeste Philip, Governor Carter, and Dr. John Fogarty) provided additional 
questions and comments. Governor Morton recognized Dr. Deborah German, Dean of 
the UCF College of Medicine, for a comment. She noted that educators see a change in 
the second or third year in a student’s ability to communicate, and she suggested that 
problems actually arise when students are thrown into real-world practice settings. Dr. 
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Woike confirmed that a shift to much shorter patient visits could lead students to 
greater disillusionment with real-world practice, but he noted that communication 
within the confines of practice is still important. Yet, this disillusionment and 
disconnect with patient care should prompt reflections on the design of practice.

Governor Morton thanked Dr. Woike for his time and travel to speak on the topic.

3. Gap Analysis for Designated Health Occupations

Governor Morton provided an introduction to a presentation by Amy Beaven on the 
health workforce supply and demand data to be considered as part of the Committee’s 
environmental scan. 

Ms. Beaven presented two overarching questions for the Committee’s health workforce 
gap analysis. Which health occupations are currently undersupplied? Where is the 
workforce supply not meeting the occupational demand in Florida? She then explained 
the gap analysis methods of the 2012-2013 Board of Governor’s Access and Attainment 
Commission and noted where the health analysis overlapped and differed.

Ms. Beaven provided details on the methodology for assessing demand and supply, 
calculating the initial gap, and considering contextual factors. She presented several
data limitations, as well as additional data sources to consider for context. She provided 
information on the Classification of Instructional Programs (CIP codes) and the 
Standard Occupational Classification (SOC codes) and how they are linked through a 
crosswalk of educational programs to job openings.

Governor Levine asked for clarification on the difference between the size of the 
demand and the size of the workforce gap. Ms. Beaven answered that the gap would be 
unmet demand after considering all sources of workforce supply. Governor Carter, 
Governor Beard, and several Advisory Group members discussed capturing the 
availability of medical residencies (graduate medical education) and other internships 
that may influence the availability of supply. Dr. Glen Finney noted that availability of 
physician residencies and fellowships could each influence the decision of trainees to 
stay in Florida for practice. 

Governor Levine and Advisory Committee member Mary Lou Brunell raised concerns 
that the use of licensing data could overstate supply (underestimating any gap) unless 
license-holders who are not working in Florida, or working in a limited capacity in the 
occupation, were backed out of the supply estimates. Dr. Alma Littles commented that 
healthcare is seeing transitions that may change the number and type of health 
professionals that are needed in the workforce. Mary Lou Brunell announced a 
partnership with CareerSource Florida to convene a Health Leadership Council to
identify some of these shifts and their potential impact. Governor Morton agreed that 
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changes in reimbursement structure will change the mix of services and types of 
treatment from what is current practice.

The Committee and Advisory Group provided additional suggestions around 
contextual factors to be considered in the next round of analysis. Of particular interest 
were in-migration, out-migration, adequate demand estimates with consideration of 
retirements, and the number of medical residencies in Florida.

4. Emerging and Evolving Health Occupations

Governor Morton introduced the second half of Ms. Beaven’s presentation covering 
emerging and evolving health occupations.  He also listed three doctoral proposals in 
evolving health occupations that would be coming to the Board of Governors for 
approval in March and on which he wanted to seek comments today from the Advisory 
Committee members. 

Ms. Beaven provided definitions for emerging occupations (few jobs currently but fast 
growth) and evolving occupations (existing occupation but job skills are changing). She 
noted the difficulty for measuring the demand for emerging and evolving occupations 
under the current gap analysis methodology. She suggested several resources to gauge 
demand for emerging and evolving occupations, including short-term demand 
estimates and feedback from industry partners.

Governor Morton asked about proteomics and genomics as an emerging area for the 
training of additional geneticists and genetic counselors. Dr. Glen Finney responded
that advances in these fields show most factors are polygenetic and have complicated 
interactions. Therefore, the workforce may shift to require more lab professionals to do 
appropriate, rigorous lab studies, but a lot of the counseling will still come back to the 
physician to interpret the results. The future of personalized medicine requires 
improved quality, through research, and then increased sophistication in the 
knowledge of healthcare providers and computer-aided decision and risk tools.

Governor Robinson agreed there is a need to expand clinical training in epigenetics for 
many professionals. Mary Lou Brunell suggested the Florida Department of Economic 
Opportunity projections are likely behind in estimating emerging and evolving 
occupations and supported bringing industry leaders into the discussion.

As specific cases of potentially evolving occupations, the Committee was asked to 
discuss the demand for three professional practice doctorates to be considered for 
approval in March. Each of the three proposed professional doctorates was an 
education level above what was currently required for licensure and practice in the 
occupation. Therefore, demand estimates using the Bureau of Labor Statistics 
established typical education level did not necessarily represent the demand for the 
doctorally-prepared students. The Committee was asked to consider whether there is 
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evidence of hiring preference, promotion potential, or higher earnings with the 
advanced degree and if the program would be sustainable given student demand.

Amy Beaven introduced each of three professional doctorates: a Doctorate in Clinical 
Nutrition at UNF, a Doctor of Nursing Practice at FGCU, and a Doctor of Social Work at 
FAU. Governor Levine asked if Florida needs doctorally-prepared professionals to train 
others and fill the need for clinical faculty. He also asked if the professional 
organizations are driving the higher degree options to drive up pay and noted that for 
some occupations he is not seeing the demand for providers with this high degree level. 
He expressed concerns that supply is driving the demand rather than the demand 
driving the supply. Governor Morton asked how we measure the marginal utility of 
moving to the higher degree level.

Representatives from each of the three universities noted the design of their programs 
in response to regional demand and the ability to fill clinical faculty positions in the 
future. Dr. Celeste Philip noted that advanced dietitian education would be beneficial 
and appeal to hospitals, health departments, and public health wellness programs. 
Governor Robinson said a range of degrees are needed in the workforce, but this 
advanced professional would be able to apply and interpret the latest knowledge into 
the practice setting in a way that professionals at other degree levels are not trained to 
do. Governor Cavallaro added that, from a student perspective, the Board and the 
programs have a responsibility to make sure that students who invest in the program 
will actually see a return in the marketplace.

Dr. Andres Gil asked to what extent this demand can be filled by existing programs and 
suggested looking at where graduates, including PhD graduates, are going to see if they 
currently fill clinical demand. Governor Morton and other Committee members 
continued to express general concern that increases in degree requirements, once 
formalized by licensing, would only constrain the supply of healthcare practitioners.

5. Closing Remarks and Adjournment

Chair Morton thanked members for their participation and adjourned the meeting at
12:23 p.m. 

Ed Morton, Chair

Amy Beaven,
Director, STEM and Health Initiatives
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MINUTES
STATE UNIVERSITY SYSTEM OF FLORIDA 

BOARD OF GOVERNORS 
HEALTH INITIATIVES COMMITTEE WORKSHOP

UNIVERSITY OF CENTRAL FLORIDA
ORLANDO, FL
MAY 18, 2015

Video or audio archives of the meetings of the Board of Governors
and its Committees are accessible at http://www.flbog.edu

1. Call to Order

Chair Ed Morton convened the workshop at 1:07 p.m. on May 18, 2015, with the 
following members present and answering roll call: Governor Beard, Governor Carter,
Governor Levine and Governor Robinson. A quorum was established.

2. Gap Analysis for Health Occupations

Governor Morton introduced a presentation by Amy Beaven on an update to the 
findings of a health-related gap analysis for the state of Florida. The presentation was a 
summary of a 165 page report covering 23 occupations and their aligned health 
programs.

Ms. Beaven informed the Committee that feedback on contextual factors at the January 
2015 workshop had guided further analysis. The updated results had also been 
reviewed by the Committee’s Advisory Group members in the previous weeks of May 
2015 and their suggestions had been incorporated into the latest draft report. The 
findings of the report could be grouped into four categories of occupations: occupations 
most likely undersupplied, occupations sufficiently supplied by annual license-holders, 
occupations sufficiently supplied by new or overlapping sources of supply, and 
occupations sufficiently supplied by Florida’s graduates.

Governor Robinson asked if the new findings accounted for out-migration. Ms. Beaven 
responded that FETPIP data was included in the report to show the number of 
graduates found working in the state within one year of graduation or continuing 
education. Those not found were assumed to be not working or to have moved out of 
the state. As another source of out-migration data, the status change for license-holders 
was evaluated for multiple years to assess how many professionals no longer hold a 
Florida practice address and are assumed to move out of state each year.

Board of Governors Committees and Meeting - Health Initiatives Committee

15



2

Ms. Beaven presented the occupations grouped into each of the four categories. 
Physicians and nurses (including registered nurses, nurse practitioners, and nurse 
anesthetists) are most likely undersupplied.  Ms. Beaven noted that the supply
estimates for nursing were refined with data provided by Mary Lou Brunell from the 
Florida Center for Nursing and with surveys to the SUS nursing programs. However,
questions remain about the accuracy of the nursing demand estimates without the 
consideration of additional contextual factors. The Florida Center for Nursing will 
convene healthcare industry leaders over the next year and will produce reports that 
offer finer detail on the nursing demand.

Governor Morton commented that shifts in healthcare will require additional skills and 
critical thinking qualifications and demand for the Bachelor of Science in Nursing. 
Currently the preponderance of nursing graduates comes from colleges and private 
schools and earn degrees at the associates degree level. 

Ms. Beaven referenced information gathered on physician supply and demand and the 
conclusions of a report by IHS Global on behalf of the Florida Safety Net Hospital 
Alliance. The Committee discussed these conclusions and the implications for 
additional graduate medical education (GME). Governor Beard asked how the Board 
can influence the availability of GME in the state. Dr. Alma Littles provided information 
on the match rate for this year’s medical school graduates, and she noted that Florida’s 
medical schools are key resources and can offer infrastructure assistance to hospitals 
who have never before offered GME. President Hitt of UCF agreed that UCF’s medical 
school was serving that role by providing structure, administration, and faculty support 
in efforts to create 200 new residency positions.

Ms. Beaven identified pharmacists, physical therapists, occupational therapists, and 
veterinarians as the occupations sufficiently supplied by annual license-holders. 
Currently, the number of licenses issued each year to Florida’s graduates as well as to 
professionals migrating into the state exceeds the projected annual openings for each of 
those occupations. Slightly less in-migration or increased demand could mean an 
under-supply in physical therapy or occupational therapy and these occupations should 
be monitored over the next few years.

The third category includes occupations with sufficient supply due to the establishment 
of new programs, which significantly increase the number of graduates, such as 
dentists.  Some occupations also draw professionals from overlapping sources of 
supply, such as therapists and counselors. Eleven occupations fell into the last category 
and had a sufficient number of program graduates in Florida to meet the projected 
number of job openings.

Several Committee members commented on the regional distribution of healthcare 
occupations and the geographic and financial barriers to access of some practitioners, 
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especially dentists. Dr. Jan Ignash commented that these questions came up during the 
Access and Attainment Commission’s work. Specifically, are we producing enough, not 
keeping them, or not keeping them where they are needed? The Health Initiatives 
Committee can consider these questions as part of the second year’s work. Are the 
occupations of interest sufficiently supplied everywhere and what can we do about it?
Dr. Ignash also noted that the gap analysis was a large effort to go through but it sets a 
foundation for good policy. The findings of being sufficiently supplied for many of the 
health occupations means we may be right-sized in many areas and the SUS has done a 
good job in meeting demand. 

Governor Tripp expressed interest in the inequality of care across the state and looking 
at program incentivizes to get graduates to fill unmet needs in underserved areas. 
Governor Morton and Governor Levine suggested that the gap analysis be revisited in 
the future and incorporate workforce shifts that are due to changes in healthcare 
delivery.

3. Closing Remarks and Adjournment

Chair Morton thanked members for their participation and adjourned the meeting at
2:20 p.m. 

Ed Morton, Chair

Amy Beaven,
Director, STEM and Health Initiatives
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STATE UNIVERSITY SYSTEM OF FLORIDA
BOARD OF GOVERNORS

Health Initiatives Committee
September 2, 2015

SUBJECT: Key Findings of the Health Initiatives Environmental Scan:  Health Care 
Delivery, Health-related Research, and Health Program Needs

PROPOSED COMMITTEE ACTION

For Information

AUTHORITY FOR BOARD OF GOVERNORS ACTION

Article IX, Section 7, Florida Constitution

BACKGROUND INFORMATION

In August 2013 the Board of Governors Health Initiatives Committee was established to 
provide leadership for the development of system-level policy regarding health 
initiatives.  The Committee has since concluded the first phase of its work by 
conducting a year-long environmental scan encompassing three areas:  health-related 
education, health care delivery impacted by the health care academic experience, and 
health-related research.  The Committee’s findings from the environmental scan will 
lead to the development of a strategic plan that will guide the State University System 
in both the foreseeable future as well as in the long-term when Florida is expected to 
experience even more stress on its health care delivery system.

The Health Initiatives Committee will meet to consider themes that emerged from 
university responses to a survey on healthcare delivery, as well as feedback from its 
Advisory Group on the topic. The SUS themes have been incorporated with a wider 
context of state and national trends, which were presented to the Committee in 
September 2014, and make up the Committee’s third environmental scan report. 

The Committee will hear a presentation on highlights from the report, Board of 
Governors Health Initiatives Committee Report on Issues in Healthcare Delivery in the 
State University System, along with the key findings from the Committee’s reports on 
health education and research. A summary of findings from the completed 
environmental scan are included in a brochure featuring the Health Initiatives 
Committee’s work to date.
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Supporting Documentation Included: 1. Board of Governors Health Initiatives 
Committee Report on Issues in Healthcare 
Delivery in the State University System
2.  Brochure of Key Findings of the Health 
Initiatives Environmental Scan

Facilitators/Presenters: Ms. Amy Beaven
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Board of Governors Health Initiatives Committee

Report on Issues in Health Care Delivery

in the State University System

September 2, 2015
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Executive Summary

In 2015 the Board of Governors Health Initiatives Committee undertook an 
Environmental Scan in order to better understand the status of health care as it
pertains to the twelve institutions of the State University System (SUS).  Prior to 
initiating the Environmental Scan, the Health Initiatives Committee agreed on a 
Work Plan that would focus on three health-related areas:  health education, 
health care delivery and health-related research. This report focuses on health 
care delivery.  It documents the results of a review of several reports regarding 
current and future health care practices, incorporates the advice and counsel of 
the Health Initiatives Committee Advisory Group, and presents the results of a 
survey administered to each of the twelve SUS institutions regarding health care
delivery.

It should be noted that the majority of the responses to the survey of the SUS 
institutions came from the six institutions with a medical school, and were 
focused on activities of the colleges of medicine in those institutions, even when 
other colleges within the institutions may be providers of health care.  

This report attempts to answer six key questions with regard to health care
delivery.  The questions and the key findings from the body of the report are 
provided below.

Question One: What are the emerging and evolving trends in health care
delivery?  How will they affect the State University System? 

A review of the literature on emerging and evolving health care, combined with 
input from the survey results from the SUS institutions and counsel from the 
Health Initiatives Committee Advisory Group, suggests that there are at least
eight key trends:  (1) an increase in collaborative models of practice that require a 
patient-centered, team-based approach; (2) a change in training settings from 
traditional hospital-based to community settings; (3) a greater employment of 
physicians in practices owned or managed by hospitals or other organizations; 
(4) a greater emphasis on values-based care and less on the fee-for-service model 
of reimbursement; (5) an expanded role for Advanced Registered Nurse 
Practitioners, physicians’ assistants, and other health care delivery personnel
other than physicians; (6) an expanded role of technology in the delivery of 
health care services; (7) the increasing acknowledgement of dental health as a 
key contributor to the overall health of the community and (8) the emergence of 
personalized medicine and pharmacogenomics. In addition, payment reform is 
an underlying theme for each of these health care delivery trends.  
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Health care in the United States has evolved from the days of the solo physician 
practice to more collaborative models of practice.  Advances in technology, the 
complexity and prevalence of chronic disease management, and the complicated 
health care reimbursement process have all led to the need for a more systematic 
approach to the provision of health care.  Almost all of the new models of care 
require a more values/outcomes-based, patient-centered, team-based approach 
to health care, using emerging technologies.  More and more physicians are 
employed in practices owned and/or managed by hospitals, managed care 
organizations, or some other entity.  

Areas of change among SUS institutions included greater use of electronic health 
records, the use of telemedicine, increasing opportunities for inter-
professional/interdisciplinary training and care, new faculty practice plan 
development, and the expansion of primary and specialty care services.
Electronic health records, which may be shared among those with a need to 
know, improve the coordination and delivery of efficient, cost-effective and 
quality care.  SUS institutions identified a wide array of changes or planned 
changes to their educational programs to better prepare graduates for the 
changing health care delivery system.

Question Two: What health care delivery is currently provided within the 
State University System?  What factors affect that delivery?

In the 2013-14 fiscal year, universities reported nearly 3,000,000 inpatient and 
outpatient visits. Approximately 2.6 million were outpatient visits, and nearly 
300,000 were inpatient visits.  This number is likely to grow as the newer medical 
schools expand their health care services. Another reason for growth is that the 
health care delivery model is changing to one based on preventative and 
preemptive care (i.e., chronic disease management). Half of the institutions 
reported having a faculty practice plan, which is the entity that serves as the 
structure for receiving clinical practice revenues generated from services 
provided by faculty clinicians.  Two schools currently with neither faculty 
practice plans nor medical schools reported that they are having preliminary 
discussions or are considering starting a faculty practice plan.

Regarding the health care delivery services, SUS institutions tend to provide 
health care services close to home; extending services beyond the local area is the 
exception rather than the rule.  Health care services are provided in a number of 
settings in close vicinity to the parent institution, as well as in the towns, cities, 
and communities immediately surrounding the institution.  Some institutions 
extend services statewide and even out-of-state.  Sites of services exhibit a wide 
variety of settings, including outpatient clinics, federally qualified health centers, 
county health departments, private physician practices, community hospitals, 
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correctional facilities, academic health centers, VA hospitals and clinics, nursing 
homes, rehabilitation centers, and student health centers.  

When asked to identify the top five areas of specialized health care delivery they 
provide, the institutions identified a diverse group of specialized services 
ranging from those with state, national, or international reputations for 
excellence; those with the greatest success in generating clinical revenues; and 
those identified as most urgently needed.  When asked to describe the greatest 
areas of health care needs, access to care was the area most often identified.  
Other needs identified included preventive and acute health care services to the 
underserved, mental health care/substance abuse services, primary and specialty 
care physicians, and population health. In addition, two institutions referenced 
dental care. The latter is particularly important because of its role as a causative 
or contributing factor in several health conditions.  According to the Florida 
Department of Health’s website, 

Oral health is vitally important to overall health and well-being. Research 
has shown a link to diabetes, heart and lung disease, stroke, respiratory 
illnesses and conditions of pregnant women including the delivery of pre-
term and low birth weight infants. Dental disease is largely preventable 
through effective health promotion and dental disease prevention 
programs. Collaboration with medical partners to provide compelling 
messaging and preventive care is key to improving the overall health of 
all Floridians.1

The most often identified perceived barriers to patient care delivery were lack of 
adequate numbers of clinical faculty, increased workload requirements, 
Graduate Medical Education funding, and the availability of preceptors for 
health care programs.  The most often cited critical areas of health care delivery 
that are not currently or sufficiently addressed by Florida universities were 
mental health, access to affordable health care and physician shortages, lack of 
residency positions, care of the elderly, and access to dental care for the 
uninsured.

Question Three: How is the delivery of health care emerging and evolving in 
ways that will have an impact on the preparation of health care workers by 
Florida universities?

With the passage of the Affordable Care Act, the concepts of Accountable Care 
Organizations (ACO) and Patient-Centered Medical Homes (PCMH) became 
much more widespread.  The Patient-Centered Medical Home is a model of 

1 Dental Health  (n.d.).  Retrieved August 13, 2015 from the Florida Dept. of Health,  
http://www.floridahealth.gov/programs-and-services/community-health/dental-health/index.html
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primary care that is patient-centered, comprehensive, team-based, coordinated, 
accessible, and focused on quality and safety.  An Accountable Care 
Organization is a network of doctors and hospitals that share financial and 
medical responsibility for providing coordinated care to patients in hopes of 
limiting unnecessary spending.  There has been significant growth in the number 
of practices that qualify as Patient-Centered Medical Homes as well as the 
number of Accountable Care Organizations over the past three to four years.  
Orlando has 17 Accountable Care Organizations.  Only two institutions (UF and 
UCF) indicated that they are currently a Patient-Centered Medical Homes model, 
and only one (UF) indicated that it is part of an Accountable Care Organization.  
However, an additional five institutions indicated that they plan to become 
Patient-Centered Medical Homes models, and three institutions plan to become 
part of Accountable Care Organizations in the next five years.  It is possible that 
the delayed response of SUS institutions in entering this health care delivery 
model is because the traditional structure of academic health centers already had 
some of the elements of Accountable Care Organizations (network of doctors and 
hospitals that share financial and medical responsibility for providing 
coordinated care to patients). Six institutions are already using electronic health 
records and an additional institution plans to begin use in the coming years.

With the increasing focus on prevention and health of the population, Florida’s  
SUS institutions are well-positioned to research and promote the ways to address 
health disparities and chronic disease prevention.  The SUS institutions can 
potentially benefit from the successes in this area by other entities in the United 
States, such as the Centers for Disease Control. As noted by Lee and Paxman, 

The three main determinants of health include: behavior and lifestyle, 
environmental exposure, and health care. It has been noted behavior and 
lifestyle accounts for 80 percent of premature mortality, environmental 
exposure for 20 percent and health care for 10 percent.2

Another trend that should be noted is the call from several health care
organizations to eliminate unnecessary procedures and treatments in the name of 
“defensive medicine.” The American Board of Internal Medicine Foundation’s 
“Choosing Wisely” program is one such initiative.  It “aims to promote 
conversations between clinicians and patients by helping patients choose care 
that is: (1) Supported by evidence, (2) Not duplicative of other tests or 
procedures already received, (3) Free from harm and (4) Truly necessary.”3

There is evidence that employing these behaviors reduces cost and reduces
morbidity from unnecessary medical interventions; however, the risk and fear of 
malpractice are barriers to full acceptance of these initiatives.  

2 Lee P. & Paxman D. 1997. Reinventing Public Health. Annual Review of Public Health 18:135.
3(n.d.).  Retrieved August 13, 2015 from http://www.choosingwisely.org/about-us/
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Question Four: How, if at all, are accrediting bodies for health care programs 
altering their standards to align with emerging and evolving changes to health 
care delivery?

Among the ways in which accrediting bodies are aligning their standards with 
emerging and evolving changes in health care delivery are the addition of 
standards requiring inter-professional collaborative training for students, 
changes in curriculum and pedagogy that affect the way faculty teach, an 
emphasis on outcomes measures in student evaluation over process, and the 
provision of faculty development and support for student evaluation.

The Liaison Committee on Medical Education (LCME) now has a standard 
requiring inter-professional training within the medical education program of 
accredited medical schools. SUS medical schools referenced several Liaison 
Committee on Medical Education standards that directly relate to changes being 
made in the curriculum.  These include Standard 7.9 on Inter-professional 
Collaborative Skills, as well as the standards regarding curriculum content, 
specific skills, attitudes and behaviors students must demonstrate, types of 
patients and clinical settings students must encounter, and faculty qualifications.  
Also mentioned are standards that directly impact faculty members, such as the 
move to more small group learning, incorporation of quality improvement and 
safety education into the curriculum, and the increasing use of simulation.  

Question Five: Given that health care delivery is changing, should the current 
mix of didactic versus clinical in health-related curricula be modified?

The quick answer is “yes.”  The reasons why include changes in curricula and its 
delivery, the needs of a more diverse student body, and the eventual placement 
of graduates in a variety of communities and settings that will require 
understanding of the needs of underserved populations.  Curriculum reform is 
prevalent throughout the country, and Florida schools are part of the trend.  
Review of the medical school curricula in the state reveals that more education is 
occurring in small groups, clinical learning centers, simulation centers, and in 
clinical preceptorships in the community.  Therefore, the question is no longer 
“should,” but “how quickly” curricular modification is occurring and what the 
improved outcomes of the changes will be.

Question Six:  What technological changes in health care delivery will require 
concomitant changes in health care education?

It is well recognized that greater inter-operability of electronic health records is 
needed to allow increased sharing of medical information with teams of health 
professionals in order to facilitate data retrieval for quality and billing purposes, 
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and to help alleviate patient safety concerns.  Increased use of telemedicine 
allows interactive communication between the patient and the physician or 
practitioner at a distant site.  This type of interaction can lead to greater 
efficiencies, including improved access to care and overall health.  Telemedicine 
represents a change in the health care delivery method, but not necessarily in 
how physicians practice.  The lack of reimbursement has limited the use of 
telemedicine services in Florida.  It is premature at this time to know how much 
of an emerging or evolving influence telemedicine will have in Florida.  Four 
institutions are already using telemedicine, and three others plan to begin using 
it in the next five years.  

Summary

Health care is provided by SUS faculty members in academic health centers, 
community hospitals, VA hospitals, outpatient clinics and physician offices, 
health departments, and community health centers.  Each medical school has a 
faculty practice plan.  The structure of these plans differs based on the nature of 
affiliated partnerships (VA hospitals, private hospitals, public hospitals, and 
community health centers) and stage of development.  The newer medical 
schools are still developing practice plans, while the older schools have mature 
plans which contribute significantly to the education of students and residents, 
as well as to the revenue streams of the medical schools.  The practice plans 
within the SUS face the same challenges as practices in the community.  
Combining the increased use of teams to provide care, expanding the use of 
technology (electronic health records, telemedicine), and providing care to more 
groups and underserved populations will likely shift the types of providers, 
setting of services, and payment structure for health care in the future.

Florida’s particular demographics will, in and of themselves, affect health care
delivery in the future. First and foremost, Florida is continuing to grow, and this 
growth will increase the stress on Florida’s health care infrastructure.  Florida’s 
demographics are not expected to stabilize or to decrease, as other states project.  
Instead, all projections show continued increases in population as far out as these 
projections are made.  Further, while the historical trend of retirees moving to 
Florida is continuing, pre-retirees are now also moving to Florida in greater 
numbers. Florida is trending toward a population that is bimodal, with large 
percentages of the population aged 24 and below, and large percentages aged 65 
and above.  In addition, Florida’s health care needs are not evenly distributed 
throughout the state.  Rural areas, in particular, can be under-supplied, even 
though the state as a whole may have a sufficient supply in any given health care
occupation.  Florida’s health care delivery infrastructure will be challenged by 
these demographics in the years to come, and it will be imperative that the SUS 
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institutions best position themselves as part of the solution to the challenges 
ahead. 
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Introduction

In 2015 the Board of Governors Health Initiatives Committee undertook an 
Environmental Scan in order to better understand the status of health care as it
pertains to the twelve institutions of the State University System (SUS).  Prior to 
initiating the Environmental Scan, the Health Initiatives Committee agreed on a 
Work Plan that would focus on three health-related areas:  health education, 
health care delivery, and health-related research. This report focuses on health 
care delivery.

There are various models for health care delivery within the SUS.  While 
acknowledging that the environment of health care delivery SUS graduates enter 
will have an impact on their practices, there are some best practices that should
be shared among the SUS institutions. As graduates of SUS programs move into 
the workforce, these practices should follow them.

Purpose of the Report

The purpose of this report is to document the results of a review of several
reports regarding current and future health care practices, to incorporate the 
advice and counsel of the Health Initiatives Committee Advisory Group, and to 
present the results of a survey administered to each of the twelve SUS 
institutions regarding health care delivery. 

To inform the report and survey as part of the Environmental Scan, the following 
questions were developed for exploration:

1. What are the emerging and evolving trends in health care delivery?  How 
will they affect the State University System?

2. What health care delivery is currently provided within the State 
University System?  What factors affect that delivery?

3. How is the delivery of health care emerging and evolving in ways that 
will have an impact on the preparation of health care workers by Florida 
universities?

4. How, if at all, are accrediting bodies for health care programs altering 
their standards to align with emerging and evolving changes to health 
care delivery?

5. Given that health care delivery is changing, should the current mix of 
didactic versus clinical in health-related curricula be modified?
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6. What technological changes in health care delivery will require 
concomitant changes in health care education?

Description of the Survey

The purpose of the survey was to assist in the Environmental Scan conducted 
this year to inform the Board of Governors’ Health Initiatives Committee about 
the opportunities and challenges associated with health care delivery in the State 
University System. For the purpose of the survey, emphasis was placed on 
health care services provided by faculty and staff of the twelve SUS institutions.  
This included those services provided within, but not necessarily limited to, 
academic health centers, community hospitals, faculty practice plans, affiliated 
physician practices, health departments, community health centers, and surgery 
centers.

Survey Methods

To gauge the level of health care delivery currently being provided by faculty 
members in the State University System, a 16 question survey was sent to each of 
the 12 SUS institutions.  Of the 11 schools responding to the survey, five reported 
none to very limited activity in the area of health care delivery (University of 
West Florida, New College, Florida Gulf Coast University, University of North 
Florida, Florida Agricultural and Mechanical University).  Florida Polytechnic 
University did not respond, given its short time of existence.

It should be noted that the majority of the responses to the survey came from the 
six SUS institutions with a medical school, and were focused on activities of the 
Colleges of Medicine in those institutions, even when other colleges within the 
institutions may be providers of health care.  Four of the universities reporting 
have relatively new or very small practice plans, mainly due to the fact that their 
medical schools have been in existence 15 years or less (Florida Atlantic 
University, Florida International University, University of Central Florida, 
Florida State University).  Two of the universities have very mature faculty 
practice plans and reported significant activity (University of South Florida, and 
the University of Florida – Gainesville and Jacksonville campuses).

Because of the evolving nature of health care delivery in the nation, state, and 
within the SUS, the survey questions did not flow directly from the questions 
developed for the Environmental Scan.  Summarized results from the survey are 
included in the information presented below. An appendix including summary
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data tables and individual responses from the institutions is included at the end 
of this report.  Although there is overlap between the subject matter in several of 
the sub-questions, an attempt was made to address each question individually.

Question One:  What are the emerging and evolving trends in health care
delivery?  How will they affect the State University System? 

A review of the literature on emerging and evolving health care suggests that 
there are at least eight key trends:

∑ An increase in collaborative models of practice that require a patient-
centered, team-based approach

∑ A change in training settings from traditional hospital-based to 
community settings

∑ A greater employment of physicians in practices owned or managed by 
hospitals or other organizations

∑ A greater emphasis on values-based care and less on the fee-for-service 
model of reimbursement

∑ An expanded role for Advanced Registered Nurse Practitioners, 
physicians’ assistants, dentists, physical therapists, occupational 
therapists, pharmacists, social workers, Certified Nurse Midwives, 
Certified Registered Nurse Anesthetists, and patient navigators

∑ An expanded role of technology in the delivery of health care services
∑ The increasing acknowledgement of dental health as a key contributor to 

the overall health of the community
∑ The emergence of personalized medicine and genomics.  Table 8 in the

SUS Survey Summary shows that two institutions responded that they are
currently using personalized medicine and three others are planning to 
use it in the next five years.

Health care in the United States has evolved from the days of the solo physician 
practice to more collaborative models of practice.  Advances in technology, the 
complexity and prevalence of chronic disease management, and the complicated 
health care reimbursement process have all led to the need for a more systematic 
approach to the provision of health care. Almost all of the new models of care 
require a more patient-centered, team-based approach to health care, using 
emerging technologies.  Typically, training of physicians and other health care
professionals tends to lag behind practice reform, partly because their training is 
focused in traditional hospital-based settings. In 2001, Green, et al. highlighted 
the fact that most health care is provided in the community setting. Green’s 
article pointed out that, in a given month, only 8 of 1,000 patients will be 
hospitalized, and less than one of them will be hospitalized in an academic 
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health center.  The other patients who seek treatment do so in community 
settings.4

Trends show that the practice style of physicians is changing significantly.  More 
and more physicians are employed in practices owned and/or managed by 
hospitals, managed care organizations, or some other entity.  In 2010, Medical 
Group Management Association found that more than 65 percent of established 
physicians and 49 percent of physicians coming out of training were placed in 
hospital-owned practices. Health care delivery has become more and more
complex over time.  Reasons suggested include the fact that inpatients tend to be 
much sicker and there is an increased burden of chronic disease.  

An emphasis on quality is linked to changes in technology that are (1) giving 
patients more access to medical information, including their own records as well 
as vast internet resources, and (2) increasing transparency around care outcomes 
(via such tools as provider report cards).  The quality of one’s care can 
increasingly be gauged by the health outcomes across a population (population 
health).  As a result, the health care industry will continue to see growth in the 
patient-centered medical home, need for patient navigators to help get them 
through the system, and the need to measure and report health outcomes.   
Students need to be prepared to practice in a climate where patients and their 
families demand access to information, shared decision-making, and 
transparency.  Physicians will be operating in a world of many experts and will 
need to coordinate and communicate with providers at different levels, as well as
patients and their families.  As technology improves the ability to compare and 
contrast outcomes, formalize best practices, and establish more standardization 
of care, providers will not be able to hide or continue poor practices.  Providers 
will need to better understand population health, to understand and respect the 
need for communication, and to have the ability to coordinate, advocate, and 
manage patient care.

Addressing the impact of electronic communications also requires a focus on the 
pros and cons of such communication.  The role of privacy and what it will mean 
in the future has to be considered.  On the “pro” side, platforms like Facebook, 
Twitter, and Instagram can provide a means of efficient communication with 
patients. In addition, examples are emerging of the formation of worldwide 
communities of patients with rare chronic diseases.   Examples also exist of 
patients who are having rare diseases diagnosed on social media simply by 
posting pictures or listing of symptoms and receiving feedback from others. On 
the “con” side, the risk and fear of medical malpractice have to be part of the 

4 L.A. Green, G.E. Fryer, Jr., B.P. Yawn, D. Lanier, and S.M. Dovey - The Ecology of Medical Care. 
NEJM. 344(26):2021NEJM. 2021-5, 2001 Jun 28.
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equation with increased use of electronic communication.  Also, adherence to the 
patient’s and society’s definition of privacy and confidentiality must be 
maintained.  

The expanded roles of Advanced Registered Nurse Practitioners and physician 
assistants in patient care are much better recognized as key providers in the 
delivery of patient care.  The roles of other health care personnel (physical 
therapists, occupational therapists, pharmacists, dentists, social workers, patient 
navigators, Certified Nurse Midwives, and Certified Registered Nurse 
Anesthetists) are also essential.  

In addition to the role of new technologies in communicating with patients and 
other providers, advanced technologies in the direct treatment of patients will 
also impact health care delivery in the future.  Use of new devices and 
technology such as robotics is leading to shorter hospital stays, and in some cases 
(e.g. orthopedic procedures) is moving treatments from inpatient to outpatient 
settings.

Pharmacogenetics is also part of an emerging trend in the provision of health 
care called Personalized or Precision Medicine.  This technology will allow 
health care providers to direct diagnostic and therapeutic modalities to the 
individual patient.  With the knowledge of the specific genetic make-up of the 
patient, it is possible to target diagnostic decisions, devise treatment options and 
monitor the effects of treatment in a much safer, efficient and cost-effective 
manner.  As Dr. Francis Collins describes in the Journal of the American Medical 
Association, this “moves clinicians away from making patient care decisions 
based on the experiences of the average patient to more precise decisions based 
on the individual patient.”5 Early work using pharmacogenomics has focused on 
cancer diagnosis and treatment.  In addition, the costs of genetic testing and the 
lack of insurance coverage for it put this technology out of reach for most 
patients in the early stages.  However, the price of testing has been steadily 
declining, and this statement from the Mayo Clinic sums up the current status of 
pharmacogenomics:

Although pharmacogenomics has much promise and has made important 
strides in recent years, it's still in its early stages. Clinical trials are needed 
not only to identify links between genes and treatment outcomes but also 
to confirm initial findings, clarify the meaning of these associations and 
translate them into prescribing guidelines. Nonetheless, progress in this 

5 Collins, FS.  View From the National Institutes of Health.  JAMA. 2015;313(2):131-132. 
doi:10.1001/jama.2014.16736. 

Board of Governors Committees and Meeting - Health Initiatives Committee

33



15

field points toward a time when pharmacogenomics may be part of 
routine medical care.6

The SUS institutions will need to ensure that they are producing the 
professionals with the appropriate skill sets to meet the demands of the future 
health care delivery system.7 Five institutions responded that the delivery of 
health care in their facilities had changed in recent years.  Areas of change among 
the five institutions included:

∑ greater use of electronic health records, including Computerized 
Physician Orders;

∑ expanded use of telemedicine;
∑ increasing opportunities for inter-professional/interdisciplinary training 

and care;
∑ expanded and enhanced relationships with community partners;
∑ new faculty practice plan development;
∑ expanded clinical training sites, including community health centers;
∑ expansion of primary and specialty care services;
∑ increased emphasis on metric-driven continuous improvement in clinical 

quality and service outcome; and 
∑ increased emphasis on value, i.e., optimal care without unnecessary costs.

Institutions were also asked if they had changed or planned to change any of 
their educational programs to better prepare graduates for the changing health 
care delivery system.  Responses included:

∑ more opportunities for inter-professional training and care teams;
∑ implementation and/or expansion of telemedicine services;
∑ promotion of values-based, patient-centered care;
∑ renewed emphasis on quality and safety and including residents in the 

initiative;
∑ the need to expand experiences in geriatrics, rehabilitative medicine, and 

primary care; and
∑ formal training in the use of the electronic health records and medical 

informatics;

6How does pharmacogenetics work in practice.  (n.d.).  Retrieved August 13, 2015 from  the Mayo Clinic,  
http://www.mayoclinic.org/healthy-lifestyle/consumer-health/in-depth/personalized-medicine/art-
20044300?pg=2
7 For additional information on gaps in the health care workforce, see “Supply/Demand Workforce Gap 
Analysis on Health-Related Programs as Part of the Environmental Scan of the Board of Governors Health 
Initiatives Committee,” available at http://www.flbog.edu/about/_doc/health-initiative-committee/Gap-
Analysis-Report.pdf
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∑ expanded educational focus in the areas of population health, 
personalized and precision medicine, and health policy;

∑ more emphasis on boot camps at the end of third and fourth years to 
prepare students for their residencies;

∑ the need to incorporate more content regarding patient safety, 
epidemiology, and practice of medicine within the educational program;

∑ more opportunities to practice in a patient-centered medical home 
environment; and

∑ for nursing education, the addition of community-based care in the 
curriculum, partnering for service delivery, consideration of new 
concentrations in the Master of Science in Nursing program, the purchase 
of electronic health records for student use, the addition of residencies for 
Doctorate of Nurse Practitioner students, and more evidence-based 
practice projects for undergraduates.

Payment reform is of significance in each of these trends.  As alternative payment 
models are deployed, providers of health care, including those in the SUS, must 
ensure that their practice structure meets the requirements to participate in these 
new models.  These new payment reforms are based on provider performance, 
particularly in the areas of quality care, patient safety, efficiency and reduction of 
unnecessary spending.  According to the Agency for Health Care Research and 
Quality, “eighty-six percent of all health care spending in 2010 was for people 
with one or more chronic medical conditions.”8 Preventive care and early 
diagnosis will be critical in managing chronic diseases and in managing 
resources.  Advanced practice nurses, physician assistants and other health care
professionals will be part of the teams providing this care.  

Florida’s medical schools play a vital role in caring for patients served by 
Florida’s Medicaid program. Faculty physicians and practitioners provide 
essential primary and specialty medical care in clinics, teaching hospitals, health 
departments and other health care facilities, providing annually more than two 
million office visits and encounters to patients served by the Medicaid program.  
Florida’s medical school physicians and practitioners have received Medicaid 
supplemental funding since 2004-05. As reflected in the Agency for Health Care 
Administration’s April 20, 2015 Low Income Pool (LIP) Amendment Request,9

8 Gerteis, J.; Izrael, D.; Deitz D.; LeRoy. L.; Ricciardi, R.; Miller, T.; & Basu, J. Multiple Chronic 
Conditions Chartbook. AHRQ Publications No, Q14-0038. Rockville, MD: Agency for Healthcare 
Research and Quality. April 2014. Accessed November 18, 2014.
9 Florida Managed Medical Assistance Program. 1115 Research and Demonstration Waiver Public Notice 
Document. Low Income Pool Amendment Request. Retrieved August 13, 2015 from the Florida Agency 
for Healthcare Administration,
http://ahca.myflorida.com/medicaid/statewide_mc/pdf/mma/Public_Notice_Document_LIP_Amendment_
Req.pdf.
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teaching physicians and practitioners employed or under contract with Florida’s 
medical schools were added to the Low Income Pool (LIP) program for the 
period July 1, 2014 to June 30, 2015.  Budget authority for medical school 
physicians is currently provided in the amount of $204.5 million under the 
physician supplemental payment program.   

Florida’s medical schools contribute a substantial amount of medical resources to 
care for underserved, uninsured, underinsured, rural and inner-city patients.
Medical schools further provide significant services for high-risk patients, 
including high-risk neonates, the elderly, and other persons having complex 
medical needs.  Appropriate Medicaid funding is key to the ability of the medical 
schools to continue providing care that is needed. Services to the state’s Medicaid 
population by medical schools having well-established faculty practice plans 
have continued to grow, and medical schools with new and emerging faculty 
practice plans are building additional programs that can enhance the state’s 
capability to provide access and serve patients in the Medicaid program.   

Question Two:  What health care delivery is currently provided within the 
State University System?  What factors affect that delivery?

A number of models of health care delivery exist in the SUS.  To specify the 
scope of these models, SUS institutions were asked to (1) describe the nature of 
their faculty practice plans if they had one; (2) define their health care delivery 
service area; (3) describe the communities they serve; (4) describe the settings in 
which they provide health care services; (5) identify the top areas of specialized 
health care delivery they provide; (6) provide the number of outpatient and 
inpatient visits to institutions served by the institution’s health care providers; (7) 
describe the greatest health care delivery needs in their service area and 
statewide; (8) describe their perceived barriers to patient care delivery; (9) state 
the biggest challenges/opportunities with regard to health care delivery; (10) 
provide a list of resources they use to track health care delivery needs in their 
service area, as well as resources they plan to use in the future; and (11) describe 
critical areas of health care delivery that are not currently or sufficiently 
addressed by Florida universities or their affiliated partners, and should be.  The 
results of the survey indicated that:

∑ Half of the institutions reported having a faculty practice plan, which is 
the entity that serves as the structure for receiving clinical practice 
revenues generated from services provided by faculty clinicians.  These 
plans are set up as 501C.3 not-for-profit entities per Florida Statutes 
Section 1004.28, and are under the control of the Boards of Trustees of the 
universities.   Of the six schools with a faculty practice plan, three of them 
only serve the Colleges of Medicine, while the other three include other 
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units within the university.  All six of the universities with Colleges of 
Medicine have faculty practice plans.  Two of the universities that 
currently have neither a faculty practice plan nor a medical school
reported that they are having preliminary discussions or are considering 
starting a faculty practice plan.  FGCU reports that it has “begun 
preliminary discussions on establishing a faculty practice plan that would 
focus in the areas of physical therapy, occupational therapy, and athletic 
training, and would represent an integrative partnership between the 
identified Department, College and the University’s central 
administration.  No specific timeline has been identified for developing 
this initiative.” FAMU reports that the “Division of Physical Therapy in 
the School of Allied Sciences is exploring opportunities to establish a 
faculty practice plan in 2017-18.  Initial conversations have begun between 
the University/Division of Physical Therapy and Bond Community 
Health Specialty Clinic and Outdoors Disabled Association/Goodwill 
Industries to offer physical therapy services at their Tallahassee locations.”

Regarding health care delivery services, SUS institutions tend to provide health 
care services very close to home; extending services beyond the local area is the 
exception rather than the rule.  Health care services are provided in a number of 
settings in close vicinity to the parent institution, as well as in the towns, cities, 
and communities immediately surrounding the institution.  Some institutions
extend services statewide and even out-of-state.  Sites of services exhibit a wide 
variety of types of settings, including outpatient clinics, federally qualified health 
centers (FQHC), county health departments, private physician practices, 
community hospitals, correctional facilities, academic health centers, VA 
hospitals and clinics, nursing homes, rehabilitation centers, and student health 
centers.  Table Five in the Appendix indicates the settings and services included 
in the provision of health care in the universities.

∑ In describing the communities they serve, the SUS sites of care noted 
above are located in urban, inner-city, suburban and rural areas of the 
state.  There was little distinction among the institutions in this regard, as 
each of them reported providing services in multiple geographic areas 
with diverse populations served. It should be noted, however that FIU’s
Green Family Foundation NeighborhoodHELP program places students 
in interdisciplinary, community-based outreach teams, supervised by 
faculty members, where they participate in home visits and work with 
families to implement a household-centered approach to clinical care.  In 
addition, FSU faculty and students provide care to patients in community 
settings with a focus on primary care, underserved and rural populations.
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∑ When asked to identify the top five areas of specialized health care
delivery they provide, the institutions identified a diverse group of 
specialized services ranging from those with state, national, and 
international reputations for excellence; those with the greatest success in 
generating clinical revenues; and those identified as most urgently 
needed.  Table Four in the Appendix shows the range of these services as 
reported by the institutions.

∑ The universities were asked to provide the number of outpatient and 
inpatient visits to institutions served by the institution’s health care
providers.  For the 2013-14 fiscal year, universities reported a total of 
294,304 inpatient visits with a range of 0 to 213,257 visits, and 2,601,067 
total outpatient visits, with a range of 981 visits to 1,915,931 visits.  Visits 
to other sites numbered 29,712.  The grand total of all visits was close to 
three million-- 2,925,083.  The majority of this health care provision is 
associated with the University of Florida and the University of South 
Florida.  In sum, nearly 3,000,000 visits is a formidable number, and one 
that is likely to grow as the newer medical schools expand their health 
care services.

∑ In describing the greatest areas of health care needs, the results were as 
follows:

o Six institutions identified access to care.
o Five institutions identified preventive and acute health care

services to underserved and mental health care/substance abuse 
services.

o Three institutions identified primary care physicians, specialty care 
physicians, and population health.

o Two institutions identified chronic disease management, affordable 
care, dentists/dental care, and health literacy.

o Only one institution among the eleven respondents identified 
nurses, physicians assistants, therapists, health disparities, health 
care for the elderly, system of care for patients on 
Medicaid/uninsured, interoperability of health information 
systems, telemedicine, diabetes, Alzheimer’s disease, HIV/AIDS, 
breast cancer, prostate cancer, musculoskeletal care, and 
rehabilitative services.

∑ The most commonly perceived barriers to patient care delivery identified 
by the institutions or by faculty members were:

o lack of adequate numbers of clinical faculty (8 institutions),
o increased workload requirements (6 institutions),
o Graduate Medical Education funding (6 institutions),
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o availability of preceptors for health care programs (6 institutions),
o need for more technologically advanced equipment (5 institutions),
o need for more cultural diversity among faculty (4 institutions),
o increasing numbers of under-insured and uninsured patients (4 

institutions), and 
o competing needs of clinical faculty (4 institutions).

∑ With regard to other barriers, the passage of legislation creating a 
permanent fix to the Sustainable Growth Rate in the Medicare program in 
2015 was a welcomed relief to the Colleges of Medicine and to practicing 
physicians in the state because the lack of that fix had a negative impact 
on faculty practice plans that rely upon the Medicare program for 
reimbursement for services to elderly patients in the state.  In addition, 
medical schools in the SUS worked hard to maintain the Supplemental 
Physician Payment Program, a Florida Medicaid enhanced payment 
program which began in 2004.  The program was jointly funded through 
federal matching funds in the form of enhanced payments for services 
provided by faculty physicians to patients in the Medicaid program, in the 
fee for service model.  With the move of the overwhelming majority of 
Medicaid payments to a managed care system, this program has been 
placed in jeopardy.  While this funding remains intact for the 2015-16 
fiscal year, there is no assurance that it will remain beyond that time. The 
expansion of Medicaid eligibility would result in hundreds of millions of 
additional dollars for the SUS.

∑ Institutions were asked to state their biggest challenges/opportunities 
with regard to health care delivery.  Five institutions listed access to care, 
while two listed telemedicine.  All other items were checked by only one 
institution.  Table 10 in the Appendix indicates the entirety of responses 
by SUS institutions.

∑ When asked to provide a list of resources to track health care delivery 
needs in their service area, as well as resources they plan to use in the 
future, universities listed the following sources:

o Florida statistics from state agencies, 
o Florida statistics from national agencies, 
o hospital surveys, and 
o independent surveys to institutions.

Regarding university responses to independent surveys, the University of 
Florida, in particular, provided a detailed listing of key health data resources 
utilized to track health care delivery, including UF Health internal data to 
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identify patterns and trends among patients from the community treated at 
its facilities.

∑ In response to the question regarding critical areas of health care delivery 
that are not currently or sufficiently addressed by Florida universities or 
their affiliated partners, and should be, institutions responded as follows:

o Four institutions identified mental health, access to affordable 
health care, and physician shortages.

o Three institutions identified lack of residency positions, and care of 
the elderly.

o Two institutions identified funding for uninsured/indigent 
patients, public/population health, telemedicine, dental care and 
primary care.

o Among the eleven respondents, single institutions identified 
veteran’s health, the Affordable Care Organization model, health 
care literacy, wellness and disease prevention, chronic disease 
management, health disparities, supply of nurses, rural medicine, 
infectious disease, FQHC affiliations, threat to children’s medical 
services funding, home health programs, occupational therapy, 
physical therapy, and home health programs.

∑ One area of critical health care delivery that is not currently sufficiently 
addressed by Florida universities or their affiliated partners bears special 
mention.  Funding for Graduate Medical Education represents a 
substantial revenue source for SUS institutions, and has been among the 
top three legislative issues for the Florida Council of Medical School 
Deans for the past eight years.  Growth in Graduate Medical Education 
programs and funded positions was significantly halted with the passage 
of the Balanced Budget Act of 1997, which capped Medicare 
reimbursements for Direct and Indirect Medical Education (DME and 
IME) at the number of residents in training as of December 31, 1996.  
Additionally, the amount of Indirect Medical Education funding has 
decreased since that time.  Although there has been some growth in both 
Graduate Medical Education programs and slots due to several factors, 
including a small number of redistributed residency slots, a few programs 
established in new settings that had no previous Graduate Medical 
Education of any kind, a limited number of VA-funded positions, and 
some above-the-cap hospital funded-programs, many believe that the 
increases have not been sufficient to meet the projected physician 
workforce needs for the country.  As part of the survey, institutions were 
queried regarding past, current, and future plans for Graduate Medical 
Education programs or positions within existing programs.  Results of the 
survey showed that since 2012-13, only two programs were discontinued, 
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a Transitional Internal Medicine program and a Geriatrics program.  None 
of the institutions had plans for any further discontinuation of programs.  
On the other hand, as noted in Table 7 in the Appendix, several new 
programs have been developed, with some increase in positions in 
existing programs at certain of the schools.  Also, as noted in Table 8 in the 
Appendix, several institutions, particularly the ones with newer medical 
schools, have plans to start additional programs in the near future.
Notwithstanding these additions, an adequate number of residency slots 
is apt to remain an issue due to the magnitude of the current shortage.

Question Three:  How is the delivery of health care emerging and evolving in 
ways that will have an impact on the preparation of health care workers by 
Florida Universities?

In order to better understand the universities’ responses that were given to the 
above survey question, some additional information regarding a major new 
development, the passage of the Affordable Care Act, and its effect upon health 
care delivery needs to be provided.

With the passage of the Affordable Care Act, the concepts of Accountable Care 
Organizations and Patient-Centered Medical Homes became much more 
widespread.  A study in the June 3, 2014 issue of the Annals of Internal 
Medicine10 shows that when practices use a Patient-Centered Medical Home
model that relies on electronic health records, they achieve a higher quality of 
care than non-Patient-Centered Medical Home models that use electronic health 
records or those that use paper health records.  The Patient-Centered Medical 
Home is a model of primary care that is patient-centered, comprehensive, team-
based, coordinated, accessible, and focused on quality and safety.  An 
Accountable Care Organization is a network of doctors and hospitals that share 
financial and medical responsibility for providing coordinated care to patients in 
hopes of limiting unnecessary spending.  Each patient's care is directed by a 
primary care physician.  The Accountable Care Organization is eligible for 
bonuses when its members deliver care more efficiently and is liable for penalties 
when they do not.  

There has been significant growth in the number of practices that qualify as 
Patient-Centered Medical Homes as well as the number of Accountable Care 

10 Kern, L.M.; Edwards, A.; &  Kaushal, R.  (2014, June 3). The Patient-Centered Medical Home, 
Electronic Health Records, and Quality of Care.  Ann Intern Med.: 160(11): 741-749.
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Organizations over the past three to four years. According to Leavitt Partners 
Center for Accountable Care Intelligence, in July 2012:11

∑ California led all states with 58 Accountable Care Organizations followed 
by Florida with 55 and Texas with 44.  

∑ Accountable Care Organizations are primarily local organizations, with 
538 having facilities in only one state.  

∑ At the Hospital Referral Region level, Accountable Care Organizations
now are present throughout much of the United States, though some 
regions, primarily rural areas in the northern Great Plains and Southeast 
still have limited Accountable Care Organizations activity.  

∑ Los Angeles (26), Boston (23) and Orlando (17) have the most Accountable 
Care Organizations.

The Leavitt Partners Center for Accountable Care Intelligence report indicated 
that 88 more medical groups had been added to the Accountable Care 
Organizations list all over the nation, including ten groups from Florida.  Health 
care providers in Florida, most of them physicians, totaled nearly 1,300 doctors 
who earned the Accountable Care Organizations designated title by the federal 
government.  Given the involvement of this many providers throughout the 
state, it is likely that many more Medicare beneficiaries in Florida will be using 
this kind of care.

SUS institutions were asked to describe the settings or services included in the 
provision of care in the organization and their perceived importance now and 
over the next five years. As described above, the passage of the Affordable Care 
Act is a major influence upon evolving and emerging trends in settings and 
services:

∑ Only two institutions (UF and UCF) indicated that they are currently a 
Patient-Centered Medical Home model, and only one (UF) indicated that 
it is part of an Accountable Care Organization.  However, an additional 
five institutions indicated that they plan to become a Patient-Centered 
Medical Home model, and three institutions plan to become part of 
Accountable Care Organizations within the next five years.

∑ Each institution that was or was planning to become a Patient-Centered 
Medical Home model or part of an Accountable Care Organization placed 
a high importance on these organizational structures.

∑ Six institutions are already using electronic health records and an 
additional institution plans to start using one within the next five years.

11 Muhlestein, D, (2014, January 29).  Leavitt Partners Center for Accountable Care Intelligence.    
Accountable Care Growth In 2014: A Look Ahead.  Health Affairs Blog. Available at 
http://healthaffairs.org/blog/2014/01/29/accountable-care-growth-in-2014-a-look-ahead/
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Question Four:  How, if at all, are accrediting bodies for health care programs 
altering their standards to align with emerging and evolving changes to health 
care delivery?

Among the ways in which accrediting bodies are aligning their standards with 
emerging and evolving changes in health care delivery are the addition of a 
standard requiring inter-professional collaborative training for students, changes 
in curriculum and pedagogy that affect the way faculty teach, an emphasis on 
outcomes measures over process in student evaluation, and the provision of 
faculty development and support for student evaluation.

In addition to hands-on clinical care delivery, learners must also be trained in the 
system of health care delivery.   The Liaison Committee on Medical Education 
(LCME) now has a standard requiring inter-professional training within the 
medical education program of accredited medical schools. LCME Standard 7.912

on inter-professional collaborative skills states that:

The faculty of a medical school ensure that the core curriculum of the 
medical education program prepares medical students to function 
collaboratively on health care teams that include health professionals from 
other disciplines as they provide coordinated services to patients. These 
curricular experiences include practitioners and/or students from the 
other health professions (p. 11).

Similarly, the Commission on Osteopathic College Accreditation’s Standard 6.413

states that:

The COM [College of Medicine] must help to prepare students to function 
on health care teams that include professionals from other disciplines. The 
experiences should include practitioners and/or students from other 
health professions and encompass the principles of collaborative practices
(p. 21).

12 Liaison Committee on Medical Education.  (2015, April).  Functions and Structure of a Medical School.   
Standards for Accreditation of Medical Education Programs Leading to the M.D. Degree.  Retrieved 
August 13, 2015 from Liaison Committee on Medical Education,  
http://www.lcme.org/publications.htm#standards-section

13 Commission on Osteopathic College Accreditation.  (2015, July). Accreditation of Colleges of 
Osteopathic Medicine:  COM Accreditation Standards and Procedures. Retrieved August 13, 2015 from 
Commission on Osteopathic College Accreditation, https://www.osteopathic.org/inside-
aoa/accreditation/predoctoral%20accreditation/Documents/COM-accreditation-standards-current.pdf
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Review of accreditation standards of other health care programs reveals similar 
language addressing emerging and evolving changes to health care delivery.

When asked about the impact of educational accrediting bodies on the care 
provided by faculty members, medical schools mentioned several Liaison 
Committee on Medical Education standards that directly relate to changes being 
made in the curriculum. These include Standard 7.9 on inter-professional 
collaborative skills, as well as the standards regarding curriculum content, 
specific skills, attitudes and behaviors students must demonstrate, types of 
patients and clinical settings students must encounter, and qualifications of 
faculty.  Also mentioned are standards that directly impact faculty members such 
as the move to more small group learning, incorporation of quality improvement 
and safety education into the curriculum, and the increasing use of simulation.  
They also mentioned Accreditation Council on Graduate Medical Education 
standards emphasizing outcomes over process measures, and the need for 
Graduate Medical Education to occur in an atmosphere of continuous quality 
improvement.  In addition, survey respondents noted that there is an 
opportunity for universities and academic medical centers to play a role in the 
maintenance of certification process for physicians after residency.  One 
institution mentioned that accrediting bodies had also impacted the care 
provided by its faculty members by helping the College of Medicine utilize input 
from faculty members to enhance faculty development, helping to ensure that 
core faculty understands evaluation processes, and ensuring that residency 
program directors have protected time and are compensated for their role as 
program leaders.

Two years ago, through its ACE initiative (Accelerating Change in Medical 
Education),  the American Medical Association provided $1 million to each of 11 
schools to focus on reforming the current medical education system to one that 
would better prepare physicians for future practice.  The AMA just announced 
an additional $1 million dollars to be split among 20 additional schools ($75,000 
each) to join the initiative.

In another important accreditation move, as of 2020, all nursing schools in 
Florida will be required to undergo accreditation by a national body.

Question Five:  Given that health care delivery is changing, should the current 
mix of didactic versus clinical in health-related curricula be modified?

The quick answer is “yes.”  The reasons why include changes in curricula and its 
delivery, the needs of a more diverse student body, and the eventual placement 
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of graduates in a variety of communities and settings that will require 
understanding of the needs of underserved populations.

Just as accreditation standards regarding the need for inter-professional 
education have increased over the past few years, it has also been recognized 
that a more integrated, developmentally-appropriate structure to health care
education is needed.  Curriculum reform is prevalent throughout the country 
and Florida schools are part of the trend.  Review of the medical school curricula 
in the state reveals that more education is occurring in small groups, clinical 
learning centers, simulation centers, and clinical preceptorships in the 
community. Therefore, the question is no longer “should,” but “how quickly” 
curricular modification is occurring and what the improved outcomes of the 
changes will be.

In addition, university respondents were asked to describe health care delivery 
or educational programs, including student recruitment strategies, at their
institutions designed to fill gaps in delivery for underserved areas and 
populations.  They described a number of pre-matriculation pipeline programs 
as well as programs within their current curriculum that are designed 
specifically to meet the needs of underserved populations.  Some institutions also 
noted plans for new programs specifically to address this issue.  Several 
examples are provided below.

UNF noted that its nursing program specializes in community health care
delivery, which focuses on underserved areas and populations.  FGCU offers a 
Nurse Practitioner program that focuses on primary care, particularly in 
underserved areas.  FGCU is also planning on starting a Physician Assistant 
Studies program that will prepare graduates who will serve in primary care 
settings as well as contribute to specialty areas in critical need in southwest
Florida.  FAMU’s School of Allied Health and College of Pharmacy have a 
number of programs focused on filling gaps in delivery of health care services to 
underserved populations.  FAMU also noted that it recruits and graduates
significant numbers of under-represented students in pharmacy, with its College 
of Pharmacy being the number one producer of African-American pharmacists in 
the nation.

FIU described the Green Family Foundation NeighborhoodHELP program, 
which is a community classroom for applying ethical, social, and clinical 
competencies to educate medical students on non-biological factors in the 
diagnosis, treatment, and care of underserved households.  During these home 
visits, students work with their household members to implement a household-
centered approach to clinical care.  FAU described a number of programs where 
its medical students provide services to underserved populations and noted that 
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its College of Nursing is redesigning clinical practicums for nurse practitioner
education to more underserved areas.  FSU described its SSTRIDE (Science 
Students Together Reaching Instructional Diversity and Excellence) program, 
designed to assist in identifying, nurturing, and recruiting qualified students 
from backgrounds traditionally under-represented in medical school.  FSU also 
noted several areas in its curriculum where students are exposed to caring for 
underserved populations, including minority, geriatric populations and 
individuals from rural areas.  USF noted that all courses and clerkships in its 
curriculum address concepts that pertain to the care of underserved populations.  
In addition, USF described the SELECT program, which consists of professional 
development courses that offer conceptual and skills-based instruction on cross-
cultural health care.  USF also described a number of targeted outreach, pipeline, 
and development programs already in place and their efforts to expand the 
number of applicants to these programs of emphasis. UF, likewise, has a number 
of pre-matriculation pipeline programs, along with a holistic admissions process 
that values students’ diverse backgrounds and personal life experiences, 
including those who grew up in rural areas or around medically underserved 
populations.  UF also has a number of curricular elements that address 
population health concepts and emphasize the importance of health care access 
and delivery across socio-demographic groups as well as early primary care
clinical opportunities in settings serving the underserved.

Question Six:  What technological changes in health care delivery will require 
concomitant changes in health care education?

It is well recognized that greater inter-operability of electronic health records is 
needed to allow increased sharing of medical information with teams of health 
professionals in order to facilitate data retrieval for quality and billing purposes, 
and to help alleviate patient safety concerns.  The Office of the National
Coordinator for Health Information Technology has issued a roadmap for shared 
nationwide interoperability 
(http://www.healthit.gov/sites/default/files/nationwide-interoperability-
roadmap-draft-version-1.0.pdf ).  

Increased use of telemedicine allows interactive communication between the 
patient and the physician or practitioner at a distant site.  This type of interaction 
can lead to greater efficiencies, including improved access to care and overall 
health. Telemedicine represents a change in the health care delivery method, but 
not necessarily in how physicians practice.  The lack of reimbursement for 
telemedicine services has limited its use in Florida.  Legislation was introduced 
in the Florida Legislature for the past two years to alleviate this barrier; it failed 
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to pass in either session. It is premature at this time to predict how much of an 
emerging or evolving influence telemedicine will have in Florida.   

The survey of SUS institutions revealed that four institutions are already using 
telemedicine and three others plan to begin using it in the next five years.  
Electronic health records use in the SUS institutions has already been noted.
Simulation is also playing a greater role in SUS colleges of medicine.

Conclusion

The results of the survey presented in this report were primarily provided by 
Colleges of Medicine within the SUS.  Future surveys of similar information 
should specifically request input from other colleges participating in health care 
delivery.  

Health care is provided by SUS faculty members in academic health centers, 
community hospitals, VA hospitals, outpatient clinics and physician offices, 
health departments, and community health centers.  Each medical school has a 
faculty practice plan.  The structure of these plans differs based on the nature of 
affiliated partnerships (VA hospitals, private hospitals, public hospitals, and 
community health centers) and stage of development.  The newer medical 
schools are still developing practice plans, while the older schools have mature 
plans which contribute significantly to the education of students and residents, 
as well as to the revenue streams of the medical schools.  The practice plans 
within the SUS face the same challenges as practices in the community.  
Combining the increased use of teams to provide care, expanding the use of 
technology (electronic health records, telemedicine), and providing care to more 
groups and underserved populations will likely shift the types of providers, 
setting of services, and payment structure for health care in the future.

Health care provision by SUS institutions is only likely to grow, particularly as 
its newer medical schools expand their services.  Top areas of health care
delivery are identifiable by institution, and the institutions are cognizant of 
barriers and opportunities in the provision of quality health care.  Changes to 
accreditation standards have favorably impacted health education and, thus, 
health care delivery.  Curriculum reform is prevalent in the health-related 
programs in the SUS.  

Finally, Florida’s particular demographics will, in and of themselves, affect 
health care delivery in the future. First and foremost, Florida is continuing to 
grow, and this growth will increase the stress on Florida’s health care
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infrastructure.  Florida’s demographics are not expected to stabilize or to 
decrease, as other states project.  Instead, all projections show continued 
increases in population as far out as these projections are made.  Further, while 
the historical trend of retirees moving to Florida is continuing, pre-retirees are 
now also moving to Florida in greater numbers. Florida is trending toward a 
population that tends to be bimodal, with large percentages of the population 
aged 24 and below, and large percentages aged 65 and above.  In addition, 
Florida’s health care needs are not evenly distributed throughout the state.  Rural 
areas, in particular, can be under-supplied, even though the state as a whole may 
have a sufficient supply in any given health care occupation.  Florida’s health 
care delivery infrastructure will be challenged by these demographics in the 
years to come, and it will be imperative that the SUS institutions best position 
themselves as part of the solution to the challenges ahead.
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Appendix:  Board of Governors Health Initiatives Committee
Survey on Health Care Delivery

Introduction
The purpose of the survey was to assist in the third component of this year’s 
environmental scan to inform the Health Initiatives Committee as to the 
opportunities and challenges associated with health care delivery in the State 
University System.

Health Care Delivery:  Description
For the purpose of this survey, we focused on health care services provided by 
faculty and staff of the twelve SUS institutions.  This included those services 
provided within, but not necessarily limited to, academic health centers, 
community hospitals, faculty practice plans, affiliated physician practices, health 
departments, community health centers, and surgery centers.

Methods
To gauge the level of health care delivery currently being provided by faculty 
members in the State University System, a 16 question survey was sent to each of 
the SUS institutions.  Of the 11 schools responding to the survey, five reported 
none to very limited activity in the area of health care delivery (University of 
West Florida, New College, Florida Gulf Coast University, University of North 
Florida, Florida A & M University).  Although Polytechnic University did not 
respond, given their short time of existence and the focus of their educational 
programs, we believe they would also fall in this category.  Four of the 
universities reporting have relatively new or very small practice plans, mainly 
due to the fact that their medical schools have been in existence 15 years or less 
(Florida Atlantic University, Florida International University, University of 
Central Florida, Florida State University).  Two of the universities have very 
mature faculty practice plans and reported significant activity (University of 
South Florida, University of Florida – Gainesville and Jacksonville campuses).
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Results

Scope of Health Care Delivery

1. How do you define the health care delivery service area for your 
institution? 

The institutions that provide health care services do so in a number of 
settings in close vicinity to the parent institution, as well as in the towns, 
cities, communities immediately surrounding the institutions and several 
extend services statewide and even out-of-state.  Sites of services include 
outpatient clinics, federally qualified health centers (FQHC), county health 
departments, private physician practices, community hospitals, 
correctional facilities, academic health centers, VA hospitals and clinics, 
nursing homes, rehabilitation centers and student health centers.  

2. How would you describe the communities served by your health care
providers, in terms of primary geography (urban, rural, suburban, inner 
city) and/or specific populations?

The sites of care noted in question #1 are located in urban, inner-city, 
suburban and rural areas of the state.  There was little distinction among 
the institutions in this regard, as each of them reported providing services 
in multiple geographic areas with diverse populations served.

3. Does your institution have a faculty practice plan?   Please provide any 
clarifying details on (1) the ownership structure, (2) the extent of 
participation of the colleges/schools/programs or (3) anticipated changes 
in the institution’s faculty practice plan.

Half of the schools reported having a faculty practice plan, the entity that 
serves as the structure for receiving clinical practice revenues generated 
from services provided by faculty clinicians.  These plans are set up as 
501C.3 not-for-profit entities per Florida Statutes Section 1004.28, and are 
under the control of the Boards of Trustees of the universities.   Of the six 
schools with a faculty practice plan, three of them only serve the Colleges 
of Medicine, while the other three include other units within the 
university.  Two of the schools currently with neither a faculty practice 
plan nor a medical school reported that they are having preliminary 
discussions or are considering starting a faculty practice plan.  FGCU 
reports that they have “begun preliminary discussions on establishing a 
faculty practice plan that would focus in the areas of physical therapy, 
occupational therapy, and athletic training, and would represent an 
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integrative partnership between the identified Department, College and 
the University’s central administration.  No specific timeline has been 
identified for developing this initiative.” FAMU reports that the “Division 
of Physical Therapy in the School of Allied Sciences is exploring 
opportunities to establish a faculty practice plan in 2017-18.  Initial 
conversations have begun between the University/Division of Physical 
Therapy and Bond Community Health Specialty Clinic and Outdoors 
Disabled Association/Goodwill Industries to offer physical therapy 
services at their Tallahassee locations.” 

4. What do you perceive to be the greatest health care delivery needs in your 
service area and statewide? 

Table One:  Greatest Health Care Delivery Needs
Area of Greatest Health Care Need # of Institutions Listing this Area 

of Need
Access to Care 6
Chronic Disease Management 2
Affordable Care 2
Primary Care Physicians 3
Specialty Care Physicians 3
Dentists/Dental Care 2
Nurses 1
Physician’s Assistants 1
Therapists 1
Preventive and Acute Health care Services to Underserved 5
Mental Health care/Substance Abuse Services 5
Health Disparities 1
Health Care for the Elderly 1
Population Health 3
Health Literacy 2
System of Care for Patients on Medicaid/Uninsured 1
Interoperability of Health Information Systems 1
Telemedicine 1
Diabetes 1
Alzheimer’s Disease 1
HIV/AIDS 1
Breast Cancer 1
Prostate Cancer 1
Musculoskeletal Care 1
Rehabilitative Services 1
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5. How do you track health care delivery needs in your service area 
currently, or plan to do so in the future?

Table Two:  Tracking of Health Care Needs
Resources Currently Use Plan to Use

Florida Statistics from National Agencies 6 3
Florida Statistics from State Agencies 7 2
Hospital Surveys 6 3
Your Institution’s Independent Survey(s) 6 3
Other (Please describe) 4 1

Please provide greater detail on the most significant reports and resources 
on health care needs used by your institution.

6. For fiscal year 2013-14, please fill out the table below “Number of Patient 
Visits to Institutions Served by your Health care Providers” broken out by 
inpatient and outpatient visits. Please include additional rows for each of 
the affiliated institutions or facilities.

Table Three:  Number of Patient Visits to Institutions 
Served by SUS Health Care Providers

Institution or 
Facility

Inpatient 
Visits

Outpatient 
Visits Other

Total # of 
Visits

294,304 2,601,067 29,712 2,925,083
0 – 213,257 981 – 1,915,931 29,712 

7. In layman’s terms, please identify the top areas (up to five) of specialized 
health care delivery provided by your institution.  These may be defined 
by (a) their state/national/international reputations for excellence, (b) 
their greatest success in generating clinical revenues, or (c) their status as 
most urgently needed.   

Table Four:  Top Areas of Specialized Health Care Delivery
UF USF FSU FAMU UCF FIU FAU

Cancer Care X X
Cardiovascular Disease X X X
Children’s Care X
Neuromedicine X X
Trauma/Transplantation/Critical 
Care

X

Allergy/Immunology/Infectious 
Disease

X
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Diabetes X X
Preventive Care X X
Primary Care X X X
Geriatrics X
Care of Underserved Populations X X X
Rural Health Care X
Medication Management X
HIV Care X
Health Information Technology X
Emerging Models of Health Care X
Improving Quality X
Cost-effective Health Care X
Dermatology
Rheumatology X
Pain Management X X
Travel Medicine X
Dementia Care X
Mental Health Care X

Trends in Health Care Delivery

8. Which of the following describe the settings or services included in the 
provision of care in the organization? What is their perceived importance?

Table Five:  SUS Settings and Services
UF: 
G/J

USF FSU FAMU UCF FIU FAU FGCU

Currently
Patient-Centered Medical Home 
(PCMH)

X/X X

Part of an Accountable Care 
Organization (ACO)

X/

Telemedicine X/X X X X
Personalized Medicine X/ X
Electronic Health Records X/X X X X X X
Direct Primary Care /X X X X X X
Chronic Care Management X/ X X X X X X
Team-based, Interprofessional Care X/X X X X X X
Graduate Medical Education X/X X X X X X

Starting in Next 5 Years
Patient-Centered Medical Home X X X X X
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(PCMH)
Part of an Accountable Care 
Organization (ACO)

/X X X X

Telemedicine X X X X
Personalized Medicine /X X X X
Electronic Health Records X X X
Direct Primary Care X/ X X X
Chronic Care Management X X X
Team-based, Interprofessional Care /X X X X
Graduate Medical Education X

9. What barriers do you perceive to patient care delivery in your institution 
or by your faculty members? 

Table Six:  Perceived Barriers to Health Care Delivery
Barriers # of Indicating 

Institutions
Lack of adequate numbers of clinical faculty 8
Increased workload requirements 6
Need for more cultural diversity among faculty 4
Need for more technologically advanced equipment 5
Increasing numbers of under and uninsured patients 4
Competing needs of clinical faculty 4
Availability of preceptors for health care programs 6
Graduate Medical Education funding 6
Other (Please describe with additional narrative) 2

10. Has the delivery of health care changed at your institution in recent years?
Five institutions reported changes in the delivery of health care in recent 
years.

a. How has it changed?
Areas of change among the five institutions included:

∑ Greater use of EHR’s, including CPO (Computerized 
Physician Orders)

∑ Telemedicine
∑ Increasing opportunities for 

interprofessional/interdisciplinary training and care
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∑ Expanded and Enhanced relationships with community 
partners

∑ New Faculty Practice Plan development
∑ Expanded clinical training sites, including community health 

centers
∑ Expansion of primary and specialty care services
∑ Increased emphasis on metric-driven continuous 

improvement in clinical quality and service outcomes
∑ Increased emphasis on value

b. What have you changed or plan to change with regards to any of 
your educational programs to better prepare graduates for the 
changing health care delivery systems?
Planned changes to better prepare graduates for the changing 
health care delivery systems included:

∑ More opportunities for interprofessional training and care 
teams

∑ Implement and/or expand telemedicine services
∑ Values-based, patient-centered care
∑ Renewed emphasis on quality and safety and including 

residents in the initiative
∑ Expand experiences in geriatrics, rehabilitative medicine, 

and primary care
∑ Formal training in use of the EHR and medical informatics
∑ Expanded educational focus in the areas of population 

health, personalized and precision medicine; and health 
policy

∑ More emphasis on boot camps at end of third and fourth 
years to prepare students for their residencies

∑ Incorporate more patient safety, epidemiology, and practice 
of medicine content within the educational program

∑ Provide opportunities to practice in a patient-centered 
medical home environment

∑ For nursing education, add community-based care in 
curriculum, partner for service delivery, consider new 
concentrations in MSN program, purchase EHR for student 
use, add residencies for DNP students, and evidence-based 
practice projects for undergraduates

c. What impact has your educational accrediting bodies had on the 
care provided by your faculty members?
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Medical schools mentioned several LCME standards that directly 
relate to changes being made in the curriculum.  These include 
Standard 7.9 on Interprofessional Collaborative Skills, as well as the 
standards regarding curriculum content, specific skills, attitudes 
and behaviors students must demonstrate, types of patients and 
clinical settings students encounter and qualifications of faculty.  
Also mentioned are standards that directly impact faculty members 
such as the move to more small group learning, incorporation of 
quality improvement and safety education into the curriculum and 
the increasing use of simulation.  They also mention ACGME 
standards emphasizing outcomes over process measures, and the 
need for Graduate Medical Education to occur in an atmosphere of 
continuous quality improvement.  It was also noted that there is an 
opportunity for universities and academic medical centers to play a 
role in the Maintenance of Certification process for physicians after 
residency.  One institution mentioned that accrediting bodies had 
also impacted the care provided by its faculty members by helping 
the college of medicine utilize input from faculty members, while 
enhancing faculty development; helping to ensure that core faculty 
understand evaluation processes; and ensuring that residency 
program directors have protected time and are compensated for 
their role as program leaders.

11. How has Graduate Medical Education at your institution changed since 
2012-2013 in terms of additional or terminated positions or programs? 

Table Seven:  Graduate Medical Education Expansion and Closure Since 2012-13
UF USF FSU UCF FIU FAU

Added
Family Medicine X X
Internal Medicine X X X
Internal Medicine, Hospitalist X
Advanced Heart Failure and Transplant 
Cardiology

X

General Surgery X X X
Geriatric Psychiatry X
Child Neurology X
Emergency Medical Services X
Pediatric Rheumatology X
Integrated Plastic Surgery X
Emergency Medicine X
Procedural Dermatology Fellowship X
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Pediatrics X
Pediatric GI Fellowship X
Psychiatry X
New Positions 23 55

Closed
Internal Medicine, Transitional X
Geriatrics X

12. Regarding Graduate Medical Education, are there plans in the near future 
to add or terminate positions or programs under the institution’s 
sponsorship?

Table Eight:  Planned Graduate Medical Education Expansion
UF USF FSU UCF FIU FAU

Family Medicine X 
(expand)

X X

Internal Medicine X X
Pediatrics X X
Obstetrics/Gynecology X X
General Surgery X X
Psychiatry X X
Orthopedic Surgery X
Emergency Medicine X 

(expand)
X X

Vascular Surgery X
Neurology x
Physical Medicine and Rehabilitation X x
Dermatology X
Anesthesiology X
Clinical Informatics Fellowship X
Hospice and Palliative Care X
Pediatric Anesthesiology X
Preventive Medicine X
Unspecified X X

13. Please describe health care delivery or educational programs, including 
student recruitment strategies, at your institution designed to fill gaps in 
delivery for underserved areas and populations.

Institutions described a number of pre-matriculation pipeline programs as 
well as programs within their current curriculum that are designed 
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specifically to meet the needs of underserved populations.  Some of them 
also noted plans for new programs specifically to address this issue.  

UNF noted that its nursing program specializes in community health care
delivery, which focuses on underserved areas and populations.  FGCU 
offers a Nurse Practitioner program that focuses on primary care, 
particularly in underserved areas.  FGCU is also planning on starting a 
Physician Assistant Studies program that will prepare PA’s who will serve 
in primary care settings as well as contribute to some specialty areas in 
critical need in southwest Florida.  FAMU’s School of Allied Health and 
College of Pharmacy have a number of programs focused on filling gaps 
in delivery of health care services to underserved populations.  They also 
note that they recruit and graduate significant numbers of 
underrepresented students in Pharmacy, with COPPS being the #1 
producer of African-American Pharmacists in the nation.  

FIU described the Green Family Foundation NeighborhoodHELP 
program, which is a community classroom for applying ethical, social, and 
clinical competencies to educate medical students on non-biological 
factors in the diagnosis, treatment, and care of undeserved households.  
FAU described a number of programs where its medical students provide 
services to underserved populations, and noted that its College of Nursing 
is redesigning clinical practicums for NP education to more underserved 
areas.  FSU describes its SSTRIDE (Science Students Together Reaching 
Instructional Diversity and Excellence) program, designed to assist in 
identifying, nurturing and recruiting qualified students from backgrounds 
traditionally underrepresented in medical school.  FSU also notes several 
areas in its curriculum where students are exposed to caring for 
underserved populations, including minority, geriatric populations and 
individuals from rural areas.  USF notes that all courses and clerkships in 
its curriculum address concepts that pertain to the care of underserved 
populations.  USF also describes the SELECT program which has 
professional development courses that offer conceptual and skills-based 
instruction on cross-cultural health care.  USF also described a number of 
targeted outreach, pipeline, and development programs already in place 
and their efforts to expand the number of applicants to these programs of 
emphasis.  UF, likewise, has a number of pre-matriculation pipeline 
programs, along with a holistic admissions process that values students’ 
diverse backgrounds and personal life experiences, including those who 
grew up in rural areas or around medically underserved populations.  UF 
also has a number of curricular elements that address population health 
concepts and emphasize the importance of health care access and delivery 

Board of Governors Committees and Meeting - Health Initiatives Committee

58



40

across sociodemographic groups, and early primary care clinical 
opportunities in settings serving the underserved.

14. Please describe any critical areas of health care delivery that are not 
currently or sufficiently addressed by Florida universities, or their 
affiliated providers, and should be. 

Table Nine:  Areas of Health Care Delivery that Need to Be Addressed

Note:  Numbers in parentheses indicate the number of institutions who cited an area.

Lack of Residency Positions (3) Funding for Uninsured/Indigent 
Patients (2)

Mental Health (4) Veteran’s Health (1)
Public/Population Health (2) Telemedicine (2)
Affordable Care Organization Model
(1)

Access to Affordable Care (4)

Physician Shortages (4) Dental Care (2)
Wellness and Disease Prevention (1) Care of the Elderly (3)
Health Care Literacy (1) Chronic Disease Management (1)
Health Disparities (1) Nurses (1)
Rural Medicine (1) Physical Therapy (1)
Primary Care (1) Home Health Programs (1)
Infectious Disease (1) Occupational Therapy (1)
FQHC Affiliations (1) Threat to Children’s Medical Services 

Funding (1)
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15. What are your biggest challenges/opportunities with regard to health care
delivery?

Table Ten:  Health Care Delivery Major Challenges and Opportunities
UF USF FSU FAMU UCF FIU FAU FGCU

Access to Care X X X X X
Inadequate Support for Wellness and 
Disease Prevention

X

Shortage of Mental Health Services X
Balancing Multiple Strategic Challenges X
Need for Improved Funding of Medical 
Education

X

Need for Stable GME Funding X
Physician Shortages X
Dental Care X
Telemedicine X X
Electronic Health Records X
Funding for Critical Positions X
Health Disparities X
Difficulty Recruiting Advanced Practice 
Nurses

X

Faculty Recruitment for New School X
Shortage of Qualified Faculty X
Creation of Clinically Integrated Care 
Teams

X

Threat to Children’s Medical Services 
Funding

X

Practice Options for Full-time Faculty 
without an AHC

X

Scope of Practice for ARNP’s X
Lack of Multidisciplinary Simulation 
Training Center

X

16. Please provide links to any annual reports relative to health care delivery 
that are published electronically by your institution.  Alternately, please 
send a hard-copy to the Board of Governors office, care of Amy Beaven, 
Director for STEM and Health Initiatives, Florida Board of Governors, 325 
West Gaines Street, Tallahassee, Florida 32399.  Address any questions to 
Amy Beaven at Amy.Beaven@flbog.edu or (850) 245-5113.
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AGENDA
Innovation and Online Committee

President’s Room B
Emerson Alumni Hall
University of Florida

1938 West University Avenue
Gainesville, Florida 32603

September 2, 2015
1:00 p.m. – 2:00 p.m.

or 
Upon Adjournment of Previous Meetings

Chair:  Mr. Ned Lautenbach; Vice Chair: Mr. Ed Morton
Members:  Beard, Colson, Kuntz, Link, Robinson, Stewart, Tripp

1. Call to Order and Opening Remarks Governor Ned Lautenbach

2. Approval of Committee Meeting Minutes Governor Lautenbach
Minutes, March 19, 2015

3. Status of Committee Priorities Dr. Nancy McKee
Associate Vice Chancellor

Innovation and Online Education
Board of Governors

4. UF Online

a. Introduction Mr. Carlos Alfonso
Chair, UF Online Advisory Board
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b. Draft 2014-2015 Annual Report Dr. Andy McCollough
Associate Provost

University of Florida

Dr. Evangeline “Evie” Cummings
Assistant Provost and Director of UF Online

5. Legislative Budget Requests:

a. Integrated Library System Dr. Pam Northrup
Associate Provost

University of West Florida

b. e-Resources

1.  Florida Virtual Campus Dr. Northrup

2.  State University System Dr. Ron Toll
Provost

Florida Gulf Coast University

6. Concluding Remarks and Adjournment Governor Lautenbach
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STATE UNIVERSITY SYSTEM OF FLORIDA 
BOARD OF GOVERNORS

Innovation and Online Committee
September 2, 2015

SUBJECT: Approval of Minutes of Meeting held March 19, 2015

PROPOSED COMMITTEE ACTION

Approval of minutes of meeting held on March 19, 2015.

AUTHORITY FOR BOARD OF GOVERNORS ACTION

Article IX, Section 7, Florida Constitution

BACKGROUND INFORMATION

Board members will review and approve the minutes of the meeting held on March 19, 
2015. 

Supporting Documentation Included: Minutes: March 19, 2015

Facilitators/Presenters: Governor Ned Lautenbach
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MINUTES
STATE UNIVERSITY SYSTEM OF FLORIDA 

BOARD OF GOVERNORS 
INNOVATION AND ONLINE COMMITTEE

FLORIDA AGRICULTURAL AND MECHANICAL UNIVERSITY
TALLAHASSEE, FLORIDA

MARCH 19, 2015

1. Call to Order

Chair Ned Lautenbach convened the meeting at 10:44 a.m. on March 19 2015, with 
the following members present and answering roll call: Richard Beard; Dean Colson; 
Tom Kuntz; Wendy Link; Katherine Robinson; Pam Stewart; and Norman Tripp. A 
quorum was established. 

2. Approval of the Committee Minutes

Governor Tripp moved that the committee approve the minutes of the meeting held 
on January 22, 2015, as presented. Governor Colson seconded the motion, and the 
members concurred. 

3. Unizin Consortium

University of Florida Provost Joe Glover explained the Unizin consortium was 
created in order to avoid a situation that now exists in the world of publishing.  He 
said consolidated publishing companies are taking what universities produce, 
packaging it, and selling it back to university libraries at basically whatever price 
they want to charge. He stated that this has become a problem nationally and 
universities cannot continue paying exorbitant prices to publishers for journals.  
They want to avoid this problem in digital learning, so major research universities 
created the consortium to secure a foothold in the digital industry.

Dr. Glover stated that the consortium was launched in 2014, with membership being 
invitation-only. The main objective is to observe greater control and influence in the 
digital ecosystem. Unizin is a not-for-profit service operation hosted by Internet2 
and composed of a CEO, a Board, and staff. Ten major research universities in the 
nation have joined the consortium as members and others have expressed interest in 
joining. He said that the Board of Directors has various goals in mind for the 
consortium, which include acquiring a common learning management system, 
acquiring or creating a repository for digital learning objects, and acquiring, 
creating, or developing learning analytics. Universities who are members of Unizin 
are having conversations about sharing content, courses, and degree programs, 
although such sharing is not a current objective of the consortium itself. 
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Dr. Glover indicated that the Unizin Board decided that members can nominate 
their systems for associate memberships for an annual fee of $100,000 per system. 
Associate membership does not qualify for board representation, but would allow 
associate members to enjoy the benefits of Unizin pricing, products, and services. 

Dr. Glover said that the potential benefits to the SUS were:  access to the common 
learning management system at the Unizin price; access to tools under development, 
including a digital objects repository and learning analytics; membership in a 
consortium of large public universities that intends to secure its niche in the 
evolving digital ecosystem; and the potential for cooperative relationships to share 
digital instruction, objects, courses, and degrees.  

Governor Beard asked UCF President John Hitt for his response to the proposal. 
President Hitt responded that group membership for the system makes sense. He 
said his university had more enthusiasm for some aspects of the membership than 
for others.  

Chair Lautenbach moved to direct the Chancellor to work with the university 
leadership in pursuing membership for the SUS in the Unizin consortium. Governor 
Trip seconded the motion, and the members concurred. 

4. Status of Committee Priorities

Dr. Nancy McKee updated the committee on the five priorities it established to be 
addressed this year.

She explained that the recommendation for a common, opt-in learning management 
system came from the Task Force for Postsecondary Online Education in Florida, 
which included members from the State University System, the Florida College 
System, private institutions, and the Florida Virtual Campus. She stated that it was 
necessary to competitively bid the selection of the LMS, in order to adhere to 
procurement requirements in Board regulations and state law.  She indicated that an 
evaluation committee is being established and will include faculty and staff from the 
SUS and the Florida College System. The plan is to have negotiations completed this 
fall.  The goal is to have a master agreement with tiered pricing, so the more 
institutions that opt into the agreement, the lower the price will be.  

A second priority is to develop a strategic plan for online education.  Dr. McKee said 
that a task force has been created and is being chaired by President Hitt.  The task 
force is composed of five university presidents, one Florida College System 
president who also chairs that system’s Council of Presidents, four provosts, one 
faculty member, one student, and Dr. Pam Northrup, who is head of the Complete 
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Florida program. The strategic plan will be brought to the Innovation and Online 
Committee at its meeting in November 2015. 

Dr. McKee said that a third priority of the committee was another recommendation 
of the Task Force on Postsecondary Online Education in Florida: to enhance data 
collection efforts.  A work group on online metrics has been created and has met 
twice.  The first meeting was to discuss the types of metrics that should be 
developed to capture what is happening in online education.  She said the second 
meeting was to discuss how to define “online program.”  The system does not have 
a definition of online programs, although the statutes define a distance learning 
course as one in which at least 80% of the course is delivered using some form of 
technology when the instructor and student are separated by time, space, or both.

Dr. McKee said that off-campus students would expect an online program to be 
offered completely online.  She indicated that a survey will be sent to universities to 
capture online programs they are offering.  The survey will be respectful of the 
current definition of distance learning courses, but will also capture programs that 
have all courses 100% online.  The survey will be used to create an inventory of 
online programs.  

A fourth priority of the committee was related to online courses and programs.  She 
said that Complete Florida institutions are in the beginning stages of having 
conversations about developing shared programs, and the task force that is drafting 
a strategic plan for online education is having conversations about sharing the 
development and delivery of online courses and programs.  She said there also 
needs to be conversations about the economic model for shared programs to 
determine how to share revenues and what incentives are needed to encourage 
institutional participation in the development and offering of shared programs.

A fifth priority of the committee was to enhance faculty development for those 
faculty who teach online courses, which was also a recommendation of the Task 
Force on Postsecondary Online Education in Florida.  Dr. McKee explained that the 
task force had recommended that a lead institution be selected to use a train-the-
trainer approach so that professional development staff at both state universities and 
Florida colleges would have the tools they needed to train faculty at their respective 
universities.  Through a competitive procurement process, UCF won the award and 
the Board included in its legislative budget request a request for $198,000.  The 
Legislature is currently considering that request.
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5. Concluding Remarks and Adjournment

Chair Lautenbach adjourned the meeting at 11:05 a.m. 

Ned Lautenbach, Chair

Nancy C. McKee, Ph.D.
Associate Vice Chancellor
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STATE UNIVERSITY SYSTEM OF FLORIDA
BOARD OF GOVERNORS

Innovation and Online Committee
September 2, 2015

SUBJECT:  Status of Committee Priorities

PROPOSED COMMITTEE ACTION

For Information

AUTHORITY FOR BOARD OF GOVERNORS ACTION

Article IX, Section 7, Florida Constitution

BACKGROUND INFORMATION

Staff will update the Committee on the five priorities it established at its meeting on 
June 19, 2014:  

Common Learning Management System
Strategic Planning for Online Education
Metrics for Online Education
Program and Course Offerings
Faculty Training

Supporting Documentation Included: None

Facilitators/Presenters: Dr. Nancy McKee
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STATE UNIVERSITY SYSTEM OF FLORIDA
BOARD OF GOVERNORS

Innovation and Online Committee
September 2, 2015

SUBJECT:  UF Online

PROPOSED COMMITTEE ACTION

For Information

AUTHORITY FOR BOARD OF GOVERNORS ACTION

Article IX, Section 7, Florida Constitution

BACKGROUND INFORMATION

In section 1001.7065, Florida Statutes, the 2013 Legislature created an institute for online 
learning at the research university that met all 12 of the academic and research 
excellence standards statutorily identified in that section of law. The Board of 
Governors verified that the University of Florida met those standards, and the institute 
was established and named UF Online.

Taking into consideration the Advisory Board for UF Online’s recommendation for 
approval of the comprehensive business plan for UF Online, the Board of Governors 
considered and approved the plan on September 27, 2013.

The presentation to the Innovation and Online Committee will compare UF Online’s 
performance with the expectations reflected in the comprehensive business plan 
approved by the Board two years ago. In addition, the Assistant Provost and Director 
of UF Online, Ms. Evie Cummings, will highlight future plans for UF Online.

Supporting Documentation Included: (1) Comprehensive Business Plan approved by 
Board of Governors September 2013;               
(2) DRAFT 2014-15 Annual Report; and
(3) Performance Measures

Facilitators/Presenters: Mr. Carlos Alfonso, Dr. Andy McCollough, 
and Ms. Evie Cummings
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SECTION ONE 
EXECUTIVE SUMMARY 

 

 

OVERVIEW 

The mandate to provide four year online baccalaureate degrees for higher education in Florida 
is an extraordinary opportunity for the University of Florida. The beneficiaries of these efforts, 
beyond the institution, range from the talented students who will have access to an excellent 
education at an affordable price, to the state’s economy that will have a deeper, better prepared 
talent pool to handle the challenges of the future.  

The electronic platform is not an end, but a means to track the leading edge, a doorway to the 
pedagogy of the future, the technology interface of education, and the increased understanding 
of the neuroscience of learning. This initiative puts the state’s higher education system in the 
vanguard of disruptive innovation. We will be among the few game changers. The challenges 
are many, and as we embrace the new, we must use care not to denigrate the core values of 
quality and accessibility that have served us, and those we serve, well.  

UF Online is committed to its vanguard assignment. We will be an idea generator as well as an 
idea capture activity, and we will research, test and pilot any and every idea that can 
contribute to high-quality affordable post-secondary education. The advances we make -- and 
we will make many -- will be shared with colleagues in the State University System and Florida 
College System.  
 
Finally, we anticipate that the results from this intensive involvement in online education will 
be an improvement in pedagogy across all platforms, including the teaching/learning that 
occurs on our resident campus. 
 

BACKGROUND 

The 2012 Legislature provided funds to the Board of Governors to obtain the services of a 
consulting firm that would study online education in Florida.  A contract was awarded to The 
Parthenon Group and its report, “Postsecondary Online Expansion in Florida”, was submitted to 
the Board.  The Board’s Strategic Planning Committee recommended that the Board of 
Governors use the Strategic Plan’s preeminence metrics to designate a university to create a 
separate arm that provides online degree programs of the highest quality. The recommendation 
included a request for funds to support such an effort. The preeminence metrics would be 
those passed by the 2012 Legislature and approved by the Board for use in the 2012-13 
university work plans. The Board of Governors approved the Committee’s recommendation at 
its meeting on February 21, 2013. The 2013 Legislature enacted CS/CS/Senate Bill 1076 
(Chapter 2013-27, Laws of Florida) thereby creating an online institute at a preeminent 
university and providing the appropriation of funds needed to support it. The law directs the 
public postsecondary institution that achieves all 12 metrics, the University of Florida, to 
submit by September 1, 2013, a comprehensive plan to expand the offering of high-quality, 
fully online baccalaureate degrees at an affordable cost. The law requires the university to 
begin offering fully online, four-year baccalaureate degrees by January 2014. 
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IMPLEMENTATION 

The implementation of this alternative campus, UF Online, will call on all aspects of the 
enterprise to adapt, to change and to enhance. The plan for the UF Online as elaborated in the 
following pages includes the following components.  

 Markets and marketing  
 The student population to be served will be those seeking an undergraduate degree, 

either first time in college or transfer; in-state or out of state. 
 The eligible student will meet the same admissions standards the applicants for the 

resident campus must meet. 
 Marketing will be both informative and attractive and will use experienced marketing 

firms with knowledge and expertise in the local, national, and international online 
education market.  
 

 Organizational Structure 
The UF Online will have an Executive Director who reports to the Provost, and who will 
have assistance from a number of associate directors and supporting staff. The Executive 
Director will have first call on distributed assets across the campus as needed to 
accomplish the assigned mission.  
 

 Enrollment Management  
The Enrollment Management (EM) team, will establish a contact center that will be a 
dedicated hub of online student information. All questions of applicants regarding 
admissions, registration and financial aid will be answered on a personalized basis using all 
reasonable modalities with extended hours. A central website will integrate UF Online 
resources and information and a distance education customer related system (CRM) will be 
implemented to capture all relevant data for analysis and process improvement.  
 

 Curriculum and Curricular Plans 
 Program inclusion in the UF Online curriculum will be focused on workforce needs and 

student demand. The ramp-up process will begin with five programs (majors) and 
increase to 30 by 2018-19 and 35 by 2019-20. Program content will be comparable to 
the resident campus and standards for success and rigor of the major will be the same. 
The UF faculty will have content responsibility in terms of origin, delivery and oversight.  

 The five programs available January 2014, come out of existing 2+2 programs which 
will be folded into the UF Online. Additional programs that meet the demand/need 
criteria will be introduced each year. 

 The lower division (General Education) and major pre-requisite courses will be sufficient 
to meet the needs of the initial students and increase continuously in numbers as the 
number of students and programs increase. 

 
 Production and Course Development  

 The University has five production sites, 50 production technicians and 10 years of 
production experience in online learning. The ADDIE Production Model combined with 
the UF Standards and Markers of Excellence will result in courses that meet our 
Programs of Excellence standards.  

 Faculty training is a necessary part of producing the desired outcome, and we have 
established a training curriculum informed by the Quality Matters Program that 
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prepares faculty to achieve their teaching potential in an online environment. The 
maxim “good courses start with good teachers” is a cornerstone of our production 
process.  

 The course management system (CMS) is an important element in course quality and 
the UF Online has opened up to the option of one of the newest and best, Canvas. 
Resident students are served by Sakai, but the online instructors may choose to use 
Canvas- a choice that is expected to be unanimous within the first year.  

 Quality Assurance will be systematized so that it is an ongoing process that provides 
“many eyes” review with appropriate standards at inception and throughout delivery. 
Annual course review and three-year refreshment will be standard.  

 
 Student Affairs  

 The education experience of the UF Online student will not be bounded by the for-credit 
curriculum. Their co-curriculum will start with an orientation module on success in the 
online world, a sense of the UF culture, and an introduction to becoming an active part 
of the institution.  

 This support package expands to include career resources, health and wellness, 
student engagement and personal support as well as 24/7 access to a mental health 
counselor.  

 There is a proactive academic advising plan for UF Online that will include personnel 
dedicated to transition advising in addition to major advising. The latter will be based 
on an “assigned advisor” model, which establishes a consistent proactive academic 
adviser who initiates and maintains contact with the student throughout his/her 
academic journey. 

 
 Libraries 

The UF libraries have provided a dedicated Online Librarian to facilitate digital pedagogy 
efforts of the faculty and to facilitate the effective support of the online student.  
 

 Information Technology  
UFIT will provide the technology orientation needed by the online student and provide the 
robust backbone necessary for efficient and effective technology assisted learning. The 24/7 
helpdesk will provide on-demand technology assistance for learning and secure identity 
access for assessment. 
 

 Academic Integrity  
The resident model for promoting the highest standards of honesty and integrity will be 
adapted to the UF Online through the use of community, prevention and identification. The 
UF Online students will be held to the same standards as the resident students.  
 

 Tuition  
 Tuition limits for in-state students of no more than 75% of resident tuition ($112 per 

credit hour) will be the initial tuition position of UF Online. We are considering various 
incentivizations including block and differentiated.  

 Out-of -state tuition will look to market rates. The relevant market will have to do with 
comparable brand values and program similarities. A survey of peer institutions 
suggests $450 to $500 per credit hour rate would be appropriate.  
 
 

Board of Governors Committees and Meeting - Innovation and Online Committee

91



7 
 

 Budget  
The 10 year forecast based on an enrollment of approximately 24,100 in the 10th year, with 
a 57/43 mix of in-state/out-of-state students will produce a $14.5 million net margin in 
the last year. The forecast would indicate a negative net margin in 4 of the early years. 
However, the cumulative fund balance at the end of 10 years is expected to exceed $43.5 
million. Major recurring costs include marketing, recruitment and retention and, delivery 
expenses. The forecast indicates current-year self-supporting reached by year 7.   
 

 Program Evaluation 
Student and program analysis will be used continuously and extensively to evaluate 
student and program success. Student analysis will lead to intervention where necessary 
and adaptive personalized learning where useful. Program analytics will align efficiencies 
with demand and if program/course fail the need/demand test after introduction, sun-
setting will be a valid option. A lean responsive curriculum is the goal and a necessity for 
financial viability.  
 

 Research 
The opportunity to work on the leading edge of educational development demands research 
commitment. UF Online will respond with a Research Center and research programs 
dedicated both to discovery and application. The current nascent notion of adaptive 
learning, modular terms, and personalized learning pathways will be placed in the 
implementation “bucket” for pilot and application even as we push further in the use of 
technology and the knowledge of neuroscience. Research is never complete without 
dissemination and application. The resident programs will be the early recipients of well-
developed research; research advances which will be subsequently shared nationally. 
However, our online students will not be “guinea pigs”; the advances we incorporate will 
have passed the tests of experimentation and value added. 
 

 Public/Private Partnership 
A partnership with an outside vendor will bring to the UF Online deep resources and an 
experiential base that will be critical in achieving excellence in all aspects immediately.  The 
deliverables we are seeking include market research and assessment; marketing services, 
at-risk tracking and retention support; learning design (on demand); digital content, 
training and development, and joint research and development. The relationship would be 
built around compensation that is revenue based and relevant key performance indicators.  

  
 Ten years from now: 

 Students   24,152  
 Enrollments   103,494 
 Credit hours   310,482 
 Revenues   $76,621,846 
 Net Margin (10th year)  $14,539,696 
 Cumulative Fund Balance $43,587,518  
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TIMELINE – MAJOR MILESTONES 

To begin operations by January 2014, a series of important milestones must be achieved on a 
timely basis. These milestones are shown in Figure 1. 

 

 

Figure 1:  UF Online major milestones required to begin delivering courses in January                
2014.   
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SECTION TWO 
DESCRIPTION OF UF ONLINE 

 

LEGISLATIVE LANGUAGE AND PLAN REQUIREMENTS 

Chapter 2013-27, Laws of Florida, requires the establishment of a Preeminent State Research 
University institute for online learning. The University of Florida, by virtue of its designation as 
the "preeminent state research university," will host and administer this institute which is 
charged with offering "high-quality, fully online baccalaureate degree programs at an affordable 
cost."  

The law requires by August 1, 2013, the Board of Governors convene an advisory board to 
support the development of high quality, fully online baccalaureate degree programs at the 
university.  By September 1, 2013, the law requires the university to submit a comprehensive 
plan to the advisory board.  The law provides $10 million in nonrecurring funds and $5 million 
in recurring funds to the university for fiscal year 2013-14 contingent upon recommendation of 
the plan by the advisory board and approval by the Board of Governors.  

This “ UF Online Comprehensive Business Plan” provides the strategy the university will utilize 
to implement, beginning in January 2014, undergraduate online degree programs that are 
offered completely online with the exception of those courses that require clinical or laboratory 
accommodations; accepts full-time, first-time-in-college and transfer students; have the same 
admissions requirement as the equivalent on-campus programs; offer curriculum of equivalent 
rigor as on-campus programs; offer rolling enrollment; and accept transfer credits as outlined 
in existing policy.  

 

Components of Section 46, Chapter 2013-27, Laws of Florida 

The plan shall include: 

 Existing on-campus general education courses and baccalaureate degree programs that 
will be offered online. 

 New courses that will be developed and offered online. 
 Support services that will be offered to students enrolled in online baccalaureate degree 

programs. 
 A tuition and fee structure that meets the requirements in paragraph (k) for online 

courses, baccalaureate degree programs, and student support services. 
 A timeline for offering, marketing, and enrolling students in the online baccalaureate 

degree programs. 
 A budget for developing and marketing the online baccalaureate degree programs. 
 Detailed strategies for ensuring the success of students and the sustainability of the 

online baccalaureate degree programs. 
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STRATEGIC PLANNING AND MANAGEMENT TEAM 

The responsibility for the strategic planning and implementation design was established by the 
Provost immediately after the enabling bill was signed by the Governor (May 2, 2013). The 
Committee is chaired by W. Andrew McCollough, Associate Provost, and includes decision 
makers from all aspects of the online degree initiative.  

Since its inception, the group has met weekly to put into effect the plans and procedures 
required to deliver four year baccalaureate degrees consistent with the quality standards of the 
University and with the affordable boundaries established by the legislation. The crucial areas 
identified by the committee were assigned a manager who led the strategizing and 
implementation relevant to their area.  

These included: 

 Enrollment Management, Vice President and Associate Provost Zina Evans 

 Student Affairs, Vice President David Kratzer 

 Tuition and Budgets, Chief Financial Officer Matthew Fajack 

 Technology Interface, Chief Information Officer Elias Eldayrie 

 Production and Course Development, Associate Director UF Online Jennifer Smith   
                 Director Distance Learning Brian K. Marchman 

 University Relations, Assistant Vice President Dan Williams 

 Library Services, University Librarian Patrick Reakes 

 Academic Affairs, Associate Provost Andy McCollough 

Members at large: 

 College of Agricultural and Life Sciences, Dean Teri Balser 

 College of Agricultural and Life Sciences, Associate Dean Allen Wysocki 

This team will continue in its advisory capacity following the selection and installation of the 
UF Online Executive Director. Its breadth and experience will be an important foundation for 
the decision processes necessary in the start-up period for UF Online.  

See Appendix A for the Strategic Planning and Management Team biographies. 
 

MARKET OVERVIEW AND EMERGING TRENDS 

A growing number of public universities have achieved competitive scale and enroll more than 
10,000 students annually in post-secondary online education. The field includes both inclusive 
universities that accept most students who apply and a smaller number of selective public 
universities, e.g., Penn State and UMass. Both types of entities are aggressively expanding 
online programs and enrollment.  While the market is highly competitive for the inclusive 
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institutions, Parthenon estimates that significant growth opportunities exist for the selective 
and highly selective universities based on a number of factors and trends1:  

 As a result of competition, students are becoming more sophisticated consumers and 
factors such as price per credit hour will influence choice. 

 Students appear willing to pay a premium price for stronger, more selective brands. 
 Program-specific enrollments and brand are becoming major drivers in the market. 

According to Parthenon, online student applicants consider program first and a specific 
brand second.  

 Students are focused on employment and are attracted to institutions that connect 
program specific branding to employment opportunities. 

 Student success (retention, graduation, job placement) will drive future referrals. 
 Successful institutions will prioritize and maintain quality, above all other factors, while 

expanding enrollment.  

 

Future and Current Trends: Research, development and impact on UF Online 

The University of Florida seeks to move beyond 
creating online versions of current educational 
models. The university is focused on creating new 
value and assets that provide a foundation to 
build new educational models and implement 
tools that transform outcomes, funding and 
performance. For this purpose, the university is 
focused on opportunities and challenges 
resulting from innovation technologies in the 
educational sector.  

Close attention is being placed on the 
transformation brought about by mega 
technology drivers of change, including massive 
unstructured information sources (Big Data), 
group behavior and socially constructed 
knowledge (social media), rapid provisioning and 
integration (cloud services) and consumer 
oriented technologies (consumerization /mobile).   
The infrastructure that results from these drivers 
may create unique opportunities in the 
educational space to improve educational 
outcomes and reduce costs.  

Industry and education experts and observers 
seek to identify current trends that occur in 
teaching and technology [See text inserts for 
Briggs (2013), Grajeck (2013), and Lowendahal 
(2013)]. The University of Florida will carefully 
assess the value and risks associated with 
emerging technology, and continuously evaluate 

Gartner Inc. Hype Cycle for Education*  
(Lowendahl, 2013b) 

 
Technology Trigger 

1) Mashware (5‐10 years) 
2) Open microcredentials (5‐10 years) 
3) Education Tablet (5‐10 years) 
4) Affective computing (5‐10 years) 
5) Student retention CRM (5‐10 years) 
  
Inflated Expectations 
 
1) Learning stacks (2‐5 years) 
2) Adaptive eTextbooks (5‐10 years) 
3) Gamification (5‐10 years) 
4) MOOCs (2‐5 years) 
5) Adaptive Learning (5‐10 years) 
 
Trough of Disillusionment 
 
1) mLearning (mobile) handsets (2‐5 years) 
2) Social Learning Platforms (2‐5‐ years) 
3) eTextbook 
 
Enlightenment and Productivity 
 
1) Hosted virtual desktops (2‐5 years) 
2) Open Source Learning Repositories (2‐5 years) 
3) Lecture capture and retrieval tools (2‐5 years) 
4) Gaming Consoles as Media Hubs (<2 years) 
5) Mashups (< 2 years) 
 
(*) This is a sample of technologies presented by Lowendahl. 
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the possible outcomes generated by these 
technologies. 

Towards this purpose the University is investing in 
research and pilots in the following areas: 

1) Mobile Learning.  A strategy was 
implemented to create the infrastructure 
and tools necessary to support learning.  
This strategy and outcomes have drawn 
national attention (Pirani, J.A., 2013).  

2) Hosted virtual desktops.  The university has 
implemented a virtual environment to 
provide software to students 
(http://apps.ufl.edu) as a virtual desktop. 
The ability to access complex (and otherwise 
expensive) software for the UF Online 
student is essential. 

3) eTextbooks.  The university has partnered 
with online publishers to provide faculty and 
student with quality textbook materials 
online.  The main goal of this initiative is to 
bring down the escalating students expenses 
related to textbook materials. The university 
is a major participant in the Orange Grove 
electronic textbook project for the State of 
Florida. Given the cost of education 
materials and the stated goal of UF Online of 
delivering an affordable education to our 
citizens, this particular technology can be a 
major contributor towards achieving that 
purpose.  

4) Gaming Consoles.  UFIT and the university’s 
Digital World Institute have partnered to 
develop an immersive 3D experience for 
distance education students using gaming 
consoles.  The Digital World Institute/’s staff 
is using xBox and Kinect to bring students 
from diverse locations into a virtual 
classroom. 

5) Big Data. This is arguably the most deep reaching investment that the university is 
making towards improving teaching and learning.  UFIT has partnered with the College 
of Education to create the access channels to large amounts of unstructured data.  This 
ability will empower research and development towards useful applications of 
technologies such as sentiment analysis, learning analytics and potential results of 
applications of neuroscience. 

6) Analytics.  Currently, UFIT is engaged in a major effort to create the services and 
platforms necessary to invest in the development of analytics useful at different levels of 
the organization.  This effort is focused on using semiotic approaches, Big Data, 

EDUCAUSE Top‐Ten IT Issues  
(Grajeck, 2013) 
 
1) Leveraging the wireless and device explosion on 

campus 
2) Improving student outcomes through an approach 

that leverages technology 
3) Developing an institution‐wide cloud strategy to help 

the institution select the right sourcing and solution 
strategies* 

4) Developing a staffing and organizational model to 
accommodate the changing IT environment and 
facilitate openness and agility 

5) Facilitating a better understanding of information 
security and finding appropriate balance between 
infrastructure openness and security 

6) Funding information technology strategically* 
7) Determining the role of online learning and 

developing a sustainable strategy for that role 
8) Supporting the trends toward IT consumerization and 

bring‐your‐own device* 
9) Transforming the institution's business with 

information technology* 
10) Using analytics to support critical institutional 

outcomes* 
 
*Also one of the 2012 Top‐Ten IT Issues 

10 Emerging Educational Technologies Blog 
(Brigs, 2013) 

 
1) Cloud Computing (12 Months or Less) 
2) Mobile Learning (12 Months or Less 
3) Tablet Computing (12 Months or Less) 
4) MOOCs (12 Months or Less) 
5) Open Content (2‐3 Years) 
6) Learning Analytics (2‐3 Years) 
7) Games and Gamification (2‐3 Years) 
8) 3D Printing (4‐5 Years) 
9) Virtual and Remote Laboratories (4‐5 Years) 
10) Wearable Technology (4‐5 Years) 
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Business Intelligence and techniques such as data mining, artificial intelligence, neural 
networks, semantic analysis and others.  

7) Adaptive Learning.  The vision of adaptive learning is to create a learning experience 
tailored to the level of knowledge, competence and mood of the learner. Currently, the 
university is conducting a pilot on using adaptive learning tools (with Knowillage, Inc.) 
in undergraduate education. Although this technology is far from perfect, it is rapidly 
evolving and moving towards the goal of creating a learning environment that is highly 
effective and efficient. 

The technologies listed above are a sample of the educational technologies that are being 
studied and/or implemented at the University of Florida.  Research and development related to 
education is being conducted by many disciplines and will continue to evolve.   

 

The Research Opportunity 

The mandate to provide four year online baccalaureate degrees for Higher Education in Florida 
is an extraordinary opportunity for the University of Florida. The beneficiaries of these efforts, 
beyond the institution, range from the talented students who will have access to an excellent 
education at an affordable price, to a state’s workforce with a deeper, better-prepared talent 
pool that can handle the future challenges of Florida’s economy and improve the quality of life 
of its citizens.  

The electronic platform is not an end, but a means to track the leading edge, a doorway to the 
pedagogy of the future, the technology interface of education, and the increased understanding 
of the neuroscience of learning. This initiative puts the state’s higher education system in the 
vanguard of disruptive innovation. The “dogs of creativity” have been loosened on education, 
and we will be among the few “game changers”. The challenges are many, and as we embrace 
the new, we must use care not to denigrate the core values of quality and accessibility that 
have served us well.  

The UF Online of 2017 will have the same core values but the tools and techniques, the 
pedagogy and technology will have evolved. We expect to have fully captured the following 
learning tools in the UF Online course ware. 

1. Adaptive learning: systems deliver instruction that is tailored to individual student 
needs and preferences (initial testing currently underway): 

2. Modular terms: support flexibility through shorter term length (currently testing) 
3. Social learning2: students learning from and with each other 
4. Mobile learning: anytime anywhere availability help students to fit education into busy 

schedules (currently developing)  
5. Personalized pathways: learning is expanded to non-traditional methods and varied 

learning accomplishments are valued 
6. Competency-based learning:  provide students with flexibility to progress once mastery 

has been demonstrated 
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The table below outlines the proposed review, testing and implementation schedule of the 
methodologies and technologies listed above. 

   2013/2014 2014/2015 2015/2016 2016/2017 2017/2018 

Adaptive 
Learning 

Review/ 
initial test 

Expanded 
testing 

Pilot with 
select courses 

Implement as 
appropriate 

Implement as 
appropriate 

Modular 
Terms 

Review/ 
initial test 

Expanded 
testing 

Pilot with 
select 

programs 

Implement as 
appropriate 

Implement as 
appropriate 

Social 
Learning 

Literature 
review 

Review/ 
initial test 

Expanded 
testing 

Pilot with 
select courses 

Implement as 
appropriate 

Mobile 
Learning 

Review/ 
initial test 

Expanded 
testing 

Pilot with 
select courses 

Implement as 
appropriate 

Implement as 
appropriate 

Personalized 
Pathways 

Literature 
review 

Review/ 
initial test 

Expanded 
testing 

Pilot with 
select courses 

Implement as 
appropriate 

Competency 
Based 

Learning 

Review/ 
initial test 

Expanded 
testing 

Pilot with 
select 

programs 

Implement as 
appropriate 

Implement as 
appropriate 

 

 

UF Online is committed to its vanguard position and to ensure it remains a leader in the field, 
it will establish a Research Center dedicated to teaching and technology during the 2014-15 
academic year.  The Research Center will provide the strategic direction and systematic 
implementation to garner synergistic benefit, increased efficiency, and coherent direction from 
the multi-faceted research energized by the online “event”.  The University will integrate this 
research when appropriate with the goals and mission of UF Online. 
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SECTION THREE 
OPERATIONAL STRUCTURE OF UF ONLINE 

 

 

OVERVIEW 

The enabling legislation assigned UF a vision that was consistent with the strategic statement 
outlined in the University’s 2013-14 Work plan as approved by the Board of Governors in June, 
2013.  
 

ORGANIZATIONAL STRUCTURE AND STAFFING 

UF Online will be a differentiated structure housed within the Office of Academic Affairs of the 
University. The Executive Director will report directly to the Provost and have direct report 
Associate Directors as well as the appropriate support staff. The Associate Directors will have 
responsibilities for Production/Development, Course Management, and Student Retention. 
There will be a core group of quality assurance personnel that will report directly to the 
Executive Director. The Associate Directors will initially work across organizational lines to 
gain the cooperation and achieve coordination within the distributed model currently in place. 
Over time (three year timeline) the central cell delivering online distance degrees or courses will 
have space and personnel to deliver efficient, effective, high-quality content and support 
services for distance students and the distributed assets will focus on resident space.  

In addition, the current Strategic Planning Management Team will continue as an advisory 
group for the Executive Director. Periodic meetings will provide the Director the opportunity to 
discuss vision, strategy, and implementation plans with a group of academicians who have 
vested interest in the success of UF Online. 

UF Online will have “dotted”” line relationships with the major support units of the University, 
IT, Enrollment Management, Student Services and Undergraduate Affairs. These units will 
have in-unit expertise dedicated to the online programs and students with a clear responsibility 
to provide the quality support consistent with online programs of excellence.  

UF Online curriculum will be subject to the governance structure of the University including 
appropriate review by curriculum committees, the Faculty Senate and the policies and 
practices that are mandated for any program leading to a UF degree.  

Any changes or variations in the original design of the UF Online will be reviewed by the 
advisory committee and the Executive Director and be subject to final approval by the Provost.  
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Figure 2: UF Online Organizational Chart 

 
 
Public/Private Partnership 
 
The University is negotiating with a firm in the private sector to assist with the process of 
bringing UF Online into existence and to move it to a place of preeminence in the world of 
online learning. The University’s commitment to a program of distinction and quality, 
accessibility and affordability will be reinforced by the resources and expertise of the private 
partner. The criteria for reaching out to the private sector is “Can we, in house, perform the 
same function with the same quality as efficiently and effectively as the partner under 
consideration.” The timeline for measurement is the short run if not immediately. The 
deliverables that would be of interest include: 

A. Market Research and Assessment 
 Use of proprietary analytics and research and publicly available data to provide 

course and programmatic innovations. 
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 Validate market demand and provide recommendations as to how to tailor programs 
to enhance marketability. 

 Participate in analysis and discussion to identify the optimum program portfolio 
that is distinctive and in demand. 

B. Marketing services 
 Provide all inclusive marketing services that will systemize and optimize multi-

media approach. 
 Work with University and its partners to maintain and enhance UF brand. 

C. Enrollment management support services 
 Provide concierge support services that include lead follow-up/qualifications, 

prospect development, enrollment, admissions counseling, and student support 
throughout the enrollment process from inquiry to 2nd week of enrollment. 

D. Persistence/Retention programs 
 The most successful fully online programs in terms of retention/persistence rates 

employ proactive Retention Specialists.  This activity which is not part of the typical 
resident program has been well developed and successfully employed by educational 
service firms.  In fact, the UF Online prospective partner has realized an average 
persistence rate of 92% across the several programs they service. Their “Program 
Coordinators” have no role in content delivery or in learning assessment.  Rather 
they follow a pro-active personalized prevention based program to connect with and 
support each student from admissions to graduation.  

 The pro-active support includes weekly email and telephone contact, course activity 
monitoring, and periodic checks.  They look for “at risk” indicators such as: 

1. Not logged in within 12 hours; 
2. Poor performance on last quiz, test, class; 
3. Consistently late assignments and take, after faculty consultation, 

intervening actions to encourage persistence.  
E. Proprietary digital content. 

 As noted, one of the major value added factors associated with the public/private 
partnership is access to the partner’s digital content and services.  One of the 
partners under consideration is the world’s largest provider of digital education 
content and services.  An agreement with this firm will provide access to this 
content including MyLabs, eBooks, CoursePacks, etc.  These digital learning objects 
are now widely used by UF students at an average price of $100 per item.  These 
would be provided without cost at the discretion of the faculty on an as-needed 
basis to the students of UF Online. 

F. On-demand student support 
 The private partner under consideration will provide tutoring services at a time 

when needed to support the learning process and enhance retention and success.  
The services include on-demand tutoring, prescheduled session, asynchronous 
support and an online writing lab. 

G. Joint research and development 
 Collaboration with the public private partner on research and innovation projects in 

the field of online learning will strengthen the university’s efforts to be on the 
cutting edge and to be known as the leading provider of the highest quality online 
education.   

 Joint research efforts may lead to key developments that could be leveraged to 
enhance the university’s online programs as well as generate revenue opportunities. 
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H. Learning design support 
 On demand support for course development and production, FTE limited back-up 

but expandable on request. The expertise can be commissioned at an appropriate 
time throughout the partnership to provide expandable or back-up support for the 
course development tools.  

 

Figure 3: UF Online Governance Structure 

 
VALUES, GOALS, AND STRATEGIES 
 
UF Mission Statement (Work plan)  
UF is a public land-grant, sea-grant and space-grant research university and encompasses 
virtually all academic and professional disciplines.  It is a member of the Association of 
American Universities.  Its faculty and staff are dedicated to the common pursuit of the 
university’s threefold mission: teaching at the undergraduate and graduate level; research 
and scholarship integral to the educational process and the expansion of our understanding of 
the natural world; and service that reflects the university’s obligation to share the benefits of 
its research and knowledge for the public good.  The university serves the nation’s and the 
state’s critical needs by contributing to a well-qualified and broadly diverse citizenry, 
leadership and workforce.   

UF Online Mission Statement 
UF Online is committed to bringing access to high quality online undergraduate degrees to 
Floridians and nonresidents at an affordable cost.  UF Online will build on the university’s 
already substantial record in distance education programs to accomplish this. UF Online will 
strive for continuous improvement in the quality and innovation of our courses, programs and 
support services. 
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UF Online Vision Statement 
UF Online is committed to bringing the highest quality, most innovative online baccalaureate 
degree experience to students in Florida and around the world.  

To accomplish this vision and mission, UF Online will implement best practices to: 

 Provide for continuous assessment of courses, programs and learning outcomes 
 Strike the balance between delivering efficient online courses and services without 

adversely affecting high-quality educational outcomes 
 Utilize state-of-the-art technology and best-in-class design teams for developing courses 
 Develop new degree programs that incorporate labor market feedback and anticipate 

Florida, national and global employment data and labor market needs 
 Provide access to courses in asynchronous and synchronous modalities 
 Provide 24/7 access to support services for engaging students and enhancing the online 

student experience 
 Utilize analytics to track student performance and intervene proactively 
 

UF ONLINE COMMUNICATION PLAN 

A clear communications plan to inform university faculty, administration, and stakeholders is 
essential for the successful implementation of UF Online. The Associate Provost’s Office has 
been responsible for guiding the initial communications and has used a variety of mechanisms 
to ensure updates are provided to the different audiences as follows: 

Target audiences: 
 Senior Vice Presidents 
 Deans 
 Associate Deans 
 Academic Advisors 
 Faculty Senate 
 Currant 2+2 Administration 
 
Timeline: 
May – December 2013 
 Deans meet monthly- second Tuesday of the month 
 Director of course production meets weekly with production team 
 Director of strategic planning meets weekly with team members 
 Final Presentation for Deans Retreat –August 2013 
 
This initial communication plan has been extended through monthly faculty meetings with the 
Provost, a University wide convocation (December 2013), workshops with the Faculty Senate 
and a dedicated website http://ufonline.ufl.edu/. 

 

ENROLLMENT MANAGEMENT, ADMISSIONS & INFORMATION TECHNOLOGY 

Distance Learning Contact Center 
A central contact center dedicated to supporting all enrollment needs will be established in 
collaboration with our online partner. The contact center will be open extended hours and 
staffed with personnel trained to provide assistance with: 
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 Admissions  
 Financial Aid  
 Registrar functions  
 Course registration  

 
The contact center will have the ability to communicate with prospective and current students 
24/7 through virtually every modality to include, but not be limited to: Web, phone, Skype, 
Face Time, email and real-time chat.  
 

Website and Customer Relation Management System 

A central website will integrate UF Online resources. It will provide specific enrollment 
management services related to UF Online student’s experience. This will include: information 
on all Division of Enrollment Management services (Admissions, Financial Aid, and Registrar) 
and direct contact information to contact center staff. Students will have direct access to 
enrollment professionals. Additionally, a distance education specific customer relation 
management system (CRM) will be implemented to capture all relevant data needed to support 
the exchange of information from application to admission to enrollment and registration. 

Enrollment Support 

The Distance Learning Contact Center will be available to guide students through each step of 
the admission and enrollment process.  The private partner is expected to have a significant 
role due to expertise in providing lead follow-up/qualification, prospect development, 
enrollment/admissions counseling, and student support throughout the entire enrollment 
process. 

Applicants will not be permitted to apply for both the UF Online and residential campus 
admission.  They must specify on the application the campus of choice.  

The enrollment process is outlined below: 

1. Prospective student is identified 
2. Prospective student applies using online UF Online application 
3. Prospective student applies online for financial aid 
4. Prospective student is admitted 
5. Prospective student receives financial aid award 
6. Admitted student pays tuition deposit confirming attendance 
7. Confirmed admitted student registers 
8. Financial aid is disbursed to student 
9. Student tuition is paid 
10. Progress is monitored through academic term 
11. Student receives grades 

 

See Appendix B for detailed Enrollment Management Support Process. 
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Admissions Process 
 
The UF Online admission process is no different from the process for students applying to on-
campus programs. The admissions process is designed to consider all aspects of an applicant's 
academic record and personal experiences, and is not intended to admit applicants solely on 
the basis of grade point averages and test scores. Short-answer and essay questions, in 
particular, help admissions officers consider the applicant within the context of each 
applicant's own experiences with family, in high school and in his or her local communities. All 
factors that can distinguish an applicant's achievements and indicate the potential for success 
at the University of Florida are considered.   

Transfer admission to the UF Online will follow the same process as the on-campus programs. 
Staff in the Office of Admissions will review files to determine whether they have met the 
minimum admissions requirements and staff in the college where the major is located will 
make the admission decision. 

The application process is outlined below: 

 Freshman Admission 
 Students visit http://ufonline.ufl.edu/ to apply no later than November 1. 
 Students submit a $30 application fee 
 Students arrange to have official ACT and/or SAT scores sent to UF from the testing 

agency 
 Student ACT scores must include the writing portion 
 The Office of Admissions will notify the applicant with a decision by February 14  

 
 Transfer Admission  
 Applicants who have earned 13 or more college credits after high school graduation are 
 considered transfer students. 

 Students apply online at http://ufonline.ufl.edu/.  The application deadline varies 
by term.  Information can be found online at http://ufonline.ufl.edu/ 

 Students submit the $30 application fee. 
 Final decisions are released on a rolling basis. 

 
 International Admission 
 All official credentials including transcripts, examination certificates and diplomas in 
 the native language should be mailed to the Office of Admissions.  An official certified 
 literal English translation must be attached to documents not issued in English. All 
 credentials from non-U.S. institutions must also be submitted to a credential evaluation 
 agency for a course-by-course evaluation and grade point average calculation. 
 Credential reports must be sent directly to the Office of Admissions. Refer to 
 http://www.naces.org/members.htm or http://ies.aacrao.org for credential services. 
 For all other criteria, refer to freshman or transfer admission requirements. 
 
Role of Private Partner 

Throughout this process, the private partner, in coordination with Enrollment Management 
staff in the Distance Learning Contact Center, will ensure each student: 

 understands enrollment process and timelines 
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 completes application process 
 is connected to key admissions staff, program directors and faculty 
 is supported on questions and preparation 
 is prepared to incorporate school into busy schedule 

Important Dates  

 By November 1st: Submit online application for priority consideration. 
 Until March 1: From Nov. 2 until March 1, freshman applications accepted and 

reviewed on a space-available basis. 
 By December 31: 1) Submit high school transcript if applied by Nov. 1. 2) Send your 

SAT/ACT scores to the Admissions Office 
 January: Financial Aid application FAFSA 
 February 14: UF admission decision released if applied by Nov. 1. Final decision for 

applicants after Nov 1 will be available last Friday in March. 
 By May 1: $200 tuition confirmation deposit due from admitted students. 

See Appendix B for detailed admissions process. 

Registration and Records Access 

UF Online students will be coded to identify their degree program which would allow 
registration in online courses only.   
 
See Appendix B for detailed registration and records process. 
 
Financial Aid Process and Scholarships 

Students enrolled in UF Online will be eligible for federal, state and institutional aid, including 
the Bright Futures scholarship for freshmen graduating from a Florida high school.  

See Appendix B for detailed student financial aid process. 
 

Information Technology 

UF Information Technology provides enterprise level academic support, administrative and 
infrastructure services directly to UF Online and other university units that support UF Online.  
Classes of services include course production, support and training, course delivery, 
administration, infrastructure and metric and analytics. UF Online Associate Directors will 
coordinate UF Online activities and liaison with UFIT staff to ensure timely provision and 
quality of services. IT services required for UF Online will be in place and fully operational by 
January 2014. 

 
Computing Help Desk 
 
The UF Computing Help Desk is currently a unit within UFIT. It provides first tier support for 
all services provided by UFIT. Assistance is available through phone, e-mail, web and social 
media channels. The help desk hours will be expanded to midnight for January of 2014. 
Further expansion to 24/7 is scheduled for fall of 2014 to support the UF Online students. 
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SECTION FOUR 
EXISTING COURSES AND BACCALAUREATE DEGREE PROGRAMS 

 

 

Section 46, Chapter 2013-27, Laws of Florida 

(4)(f) The plan shall include: 1. Existing on-campus general education courses and 
baccalaureate degree programs that will be offered online. 

 

OVERVIEW 

The University of Florida has an existing portfolio of online 2 + 2 programs.  In the 2 + 2 
curriculum, the first two years are delivered on campus, often at a state college or community 
college, while the curriculum for the last two years is delivered online.  For the UF Online the 
entire degree program will be offered online with the exception of courses that require 
laboratory or clinical activities. 

 

Programs have been chosen to launch in January of 2014 based upon the availability of 
courses that are ready to deliver online as well as potential student enrollment.  While these 
programs have a significant quantity of material available online, some courses are lecture-
capture only and will require modifications to meet the requirements of the UF Online.  In 
addition, all programs will require development of lower division courses for online delivery.  

 

 College of Agricultural & Life Sciences: 
o Bachelor of Science in Interdisciplinary Studies – Environmental Management in 

Agriculture & Natural Resources 
 College of Business Administration: 

o Bachelor of Arts in Business Administration 
 College of Health & Human Performance: 

o Bachelor of Science in Health Education & Behavior 
o Bachelor of Science in Sport Management 

 College of Liberal Arts & Sciences: 
o Bachelor of Arts in Criminology & Law 
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PROGRAM PRODUCTION SCHEDULE 

Courses will be developed one full term or more prior to the course launch. Course production 
is currently under way for the spring 2014 term.  A proposed schedule of the first course 
offerings of the initial five programs is outlined below:   

Bachelor of Science in Interdisciplinary Studies - Environmental Management in 
Agriculture & Natural Resources  
 

 Spring 2014   Summer 2014   Fall 2014   Spring 2015   Summer 2015 

SPC 2608  ENY 3005 and  Elective TBA  SWS 4116  SWS 4905 or 

ALS 3133  ENY 3005L or  FNR 4660  SWS 4223  SWS 4941 

ALS 3153  IPM 3022  AOM 4643  Elective TBA  Elective 

SWS 3022  SWS 4244  SWS 4730C  Elective TBA    

Elective   Elective  Elective TBA       

   Elective  Elective TBA       

 
Bachelor of Arts in Business Administration  

 Spring 2014   Summer 2014   Fall 2014   Spring 2015   Summer 2015 

ECO 2013  ISM 3013  FIN 3403  ENT 3003  MAR 3231 

ECO 2023  MAR 3023  GEB 3373  MAN 4504    

ACG 2021  GEB 3219  MAN 4301  GEB 3035    

ACG 2071  ENT 3003  BUL 4310  REE 3043    

MAN 3025  QMB 3250     ECO3713    

ISM3004             

 
Bachelor of Science in Health Education & Behavior 

 Spring 2014   Summer 2014   Fall 2014   Spring 2015   Summer 2015 

HSC 3102  APK 2105C  HSC 4302  HSC 4876  HEB Elective 

HSC 3032  APK 2100 C  HSC 4800  HEB Elective  HEB Elective 

MCB 2000  HSC 3201  HEB Elective  HEB Elective    

MCB 2000L  HSC 4713  HEB Elective  Elective    

SPC 2608  HUN 2201  Elective  Elective    

 
Bachelor of Science in Sport Management  

 Spring 2014   Summer 2014   Fall 2014   Spring 2015   Summer 2015 

ACG 2021  EME 2040  LEI 3921  SPM 4941C  SM Elective 

SPC 2608  Elective  SPM 3306  SM Elective  SM Elective 

SPM 2000  Elective  SPM 4515  SM Elective    

Elective  SPM 3204  SPM 4723       

SPM 3012  SPM 4154  FIN 3403       

SPM 4104             
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Bachelor of Arts in Criminology & Law  

 Spring 2014   Summer 2014   Fall 2014   Spring 2015 

CJL 2000  CCJ 4934  CCJ 4014  CCJ 4110 

CCJ 3024  BUL 4310  PAD 3003  CCJ 4940 

CJL 3038  CLP 3144  Elective (CCJ3701)  CCJ 4970 

CCJ 3701  CCJ 3701  Elective  Elective 

CJE 3114  Elective 

CCJ 4930 

 

For a complete list of course names, refer to Appendix D. 

GENERAL EDUCATION AND OTHER REQUIREMENTS 

The initial UF Online General Education courses have been chosen based upon popularity, 
online availability and the needs of the first five programs.  Of the 22 courses being prepared 
for launch in January of 2014, 12 courses have not been taught online before and require full 
development, 4 are at the redesign stage of their life cycle (courses are redesigned 
approximately every 3 years) and 6 will require updates only. The course production team will 
review multiple options for production and delivery of lab courses.  These will include short on-
site intensives coupled with online material and assignments.  Lab opportunities will be 
coordinated with Research Education Centers and colleges throughout the state of Florida.  
National and international partners will be sought to provide appropriate laboratory and 
clinical experiences to support out of state learners. 

The University currently has the following requirements that apply to all undergraduate 
students regardless of platform. 
 
General Education        Credit Hours 
Mathematics      6 
Composition      3 
Humanities      9 
Social and Behavioral Sciences   9 
Physical and Biological Sciences  9 
          Total            36 
 
In addition, the student is required to choose from the required General Education curriculum 
courses which will also meet the Diversity (3 hours) and the International ( 3 hours) 
requirements.  
 
And, the student must complete courses that involve substantial writing. The University of 
Florida requirement is a total 24,000 words. 
 
The course offerings for UF Online will provide adequate options to allow successful completion 
of the aforementioned requirements. The courses to be delivered in January, 2014 could be 
used to meet the requirements as follows:  
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          Category    Courses  Hours   Required Hours 
          Composition               3          9             3 
          Mathematics               5          15            6 
          Humanities              5          15            9 
          Social and Behavioral Sciences     8          24            9 
          Physical and Biological Sciences   6          18            9 
          Diversity         1           3            3 
          International          3          9            3 
 
        Words    Required 
          Writing Requirement      42,000                24,000 
 
 General Education Courses 

 SPRING 2014  SUMMER 2014  FALL 2014 

AMH 2020 American History since 1877 AEB 2014 Economic Issues, Food and You* GLY 2030C Environmental and Engineering 
Geology 

ARC 1720 Architectural History BSC 2010 Integrated Principles of Biology BSC 2011 Integrated Principles of Biology II 

ARH 2000 Art Appreciation BSC 2010L Integrated Principles of Biology 
Lab** 

BSC 2011L Integrated Principles of Biology II 
Lab 

AST 1002 Discovering the Universe CHM 2045 General Chemistry I CHM 2046 General Chemistry II 

BSC 2009  Biological Sciences CLA 2100 The Glory that was Greece* GLY 3163 Geology of National Parks* 

BSC 2009L Biological Sciences Lab ENC 2210 Technical Writing* CHM 2045L General Chemistry I Lab** 

CHM 1025 Introduction to General 
Chemistry* 

GLY 1102 Age of Dinosaurs CHM 2046L General Chemistry II Lab** 

CHM 1083 Consumer Chemistry* MEM 3300 Castles and Cloisters*   AML 2070 Survey of American Literature 

GLY 1880 Earthquakes, Volcanoes and other 
Hazards* 

SYG 2010 Social Problems   ESC 1000 Introduction to Earth Science

HUM 2305 What is the Good Life? TBA P or B  

MAC 1105 Basic College Algebra TBA P or B  

MAC 1147 Precalculus: Algebra and 
Trigonometry 

THE 2000 Theatre Appreciation  

MAC 2233 Survey of Calculus I    

MGF 1106 Mathematics for Liberal Arts I*    

MUL 2010 Introduction to Music Literature*    

PHY 2020  Introduction to Principles of 
Physics 

   

PSY 2012 General Psychology    

REL 2121 American Religious History*    

STA 2023 Introduction to Statistics I    

SYG 2000 Principles of Sociology*    

ENC 1101 Introduction to College Writing    

ENC 1102 Introduction to Argument and 
Persuasion 

   

*Require updates only 
** One-credit labs potentially combined into a single three-credit course 
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SECTION FIVE 
DEVELOPING/PRODUCING NEW COURSES AND DEGREE PROGRAMS 

 

 

Section 46, Chapter 2013-27, Laws of Florida 

(4)(f) The plan shall include: 2. New courses that will be developed and offered online. 

OVERVIEW 

Technology has become a catalyst for change in education.  The UF Online initiative will 
provide opportunities to re-envision teaching and learning to produce quality outcomes.  
Successful online courses are typically not taught the same way as face-to-face courses.  In 
keeping with recognized best practices, the UF Online courses will include the following 
features3: 

 Scheduling flexibility 
 Multiple and varied opportunities for students to interact with the course material 
 Information delivered to students in a variety of formats (video, text, interactions) 
 Student interaction with each other and the instructor 

 

COURSE DEVELOPMENT 

The UF Online course production team will use the ADDIE (Analyze, Design, Develop, 
Implement and Evaluate) model of course design.  This model begins with an analysis of the 
students and the strengths and challenges they may face in the course.  The learning 
objectives that students will need to meet to succeed in the course are determined by the 
instructor in the analysis phase.  Assessments, instructional material and activities are aligned 
with the learning objectives in the design stage.  Development includes the creation and 
integration of appropriate learning materials.  The course implementation occurs during the 
pilot.  The course is monitored during the pilot with any necessary updates put into place 
during the term followed by a complete evaluation after the semester ends. 
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Figure 4: ADDIE Model. This model summarizes the life cycle of a course. 

 

 

COURSE DEVELOPMENT TEAM AND PROCESS – Best Practices 

Unlike traditional courses, which are often developed by a single faculty member, the most 
effective online courses are developed by a team of content experts and creative professionals 
that include faculty, instructional designers (IDs), librarians, videographers, graphic designers, 
and programmers. Clearly defining and delineating the roles and responsibilities of the faculty 
and the creative team will ensure the development of an engaging student learning experience 
that integrates content, pedagogy, and technology, while maintaining rigorous academic 
integrity of the course. 

The tables below outline the process that is used for the UF Online course production as well 
as the team member responsible for each step. 

Planning 

Define course goals, learning objectives and learning activities. Faculty 

Align course goals to learning objectives. Faculty 

Align learning objectives to learning activities. Faculty/ID 

Develop method for evaluating and grading students. Faculty/ID 

Define expectations of students, such as policies for 
participation and late work. 

Faculty 
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Design 

Identify appropriate instructional materials. Faculty/Librarian 

Design appropriate assignments and activities to achieve 
learning objectives. 

Faculty/ID 

Identify technology tools to support assignments/activities. ID

Create course architecture. ID/Faculty 

Determine overall course appearance. Graphic Designer 

Create video/interaction outline. ID/Faculty 

Develop video/interaction budget. ID

Pre-Production 

Develop video storyboard/interaction flowchart. ID

Create scripts/PowerPoint files for audio and video. Faculty/TA 

Conduct casting for audio and video. ID/Videographer 

Select/create images and graphics. Graphic Designer/ID/ 
Librarian 

Identify potential ADA issues. ID/Web Designer 

Production 

Write assignment instructions and rubrics. Create appropriate 
tutorials. 

Faculty/ID 

Create quiz/exam questions. Faculty 

Record video/audio. Faculty/Talent/ 
Videographer 

Create interactive features, animations and simulations. Programmer/ Graphic  
Designer/ Ed-Tech

Edit video/audio. Video/Audio Editor

Closed captioning. Captioning Coordinator

Course site setup. Web Designer/ID/Ed-Tech

Course site review/ADA testing. QA Committee/ID 

Course site user testing. Student Test Group
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Course Pilot and Evaluation 

Monitor course during pilot. Faculty/ID 

After pilot, review course analytics, outcomes and surveys. Faculty/ID/Evaluation 
Specialist 

Revise content as needed. Faculty/ID/Creative Team

 

A well-designed course provides a framework for students to interact with each other, the 
course material and the instructor4. The UF Online instructors will receive training in methods 
that will help them connect with students.  The student/instructor relationships are one of the 
things that make teaching and learning rewarding. 

E-text 

The UF Online plan is to move all courses, when possible, to e-text.  The initial terms will have 
approximately 30% of the courses covered by e-text assignment and the percentage covered will 
approach 90% by 2017.  The obvious advantages for the UF Online student will be: 

1) Price – normally 50-75% of the print version. 
2) Convenience – can be included as part of the CMS. 
3) Integratable – can be seamlessly integrated into the course management system. 

 

FACULTY DEVELOPMENT 

New technologies provide faculty with an ever-changing array of tools for improving learning.  
Multiple development opportunities are available to help faculty rethink their teaching and 
make best use of new tools.  UF Online faculty are required to participate in the University of 
Florida Faculty Institute.  This online workshop takes approximately 7-10 hours and walks 
faculty through the course design process.  Emphasis is placed upon pedagogy rather than 
technology.   Features of the Faculty Institute include: 

 How today’s students prefer to learn 
 How to create course goals and objectives 
 Aligning assessment and course materials with learning objectives 
 Assessment variety and academic integrity 
 Promoting student engagement 
 Developing community 
 Determining technology 

 

Additional development opportunities will be available to the UF Online faculty and teaching 
assistants: 

 Teaching Assistant Institute (Mandatory) 
o Online workshop prepares TAs to assist with the UF Online courses (4 hours) 

 UF Interface Faculty Seminar 
o http://interface.at.ufl.edu/ 
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o Faculty share teaching innovations 
o Attendees can participate on-site for the day-long event 
o Presentations are recorded and are available online 
o Presented twice yearly 

 Teaching Excellence Workshop 
o Faculty present award winning courses 
o Presentation of Quality Matters courses 
o Keynote speaker presents on cutting-edge topic 
o Workshops on pedagogy and technology 
o Attendees can participate on-site for the day-long event 
o Presentations are recorded and are available online 
o Presented yearly 

 Teaching Excellence Workshops: Special Topics 
o Small sessions focused on single topics 
o UF Online faculty share innovations and lessons learned 
o Student feedback sessions 
o One – two hour sessions 
o Presented monthly 

 Teaching Enhancement Symposium 
o Presentations focused on pedagogy and technology 
o Keynote speaker presents on cutting-edge topic 
o Attendees can participate on-site for the day-long event 
o Presented yearly 

 

Luncheon Series 

The Provost has established a schedule for hosting a luncheon series to meet with faculty 
members to discuss the future of online learning in higher education. The Provost requested 
the Deans of each college to nominate faculty to participate in these luncheons.  A total of 200 
faculty were nominated and invitations are sent with a request for response. The multiple 
opportunities to attend at least one, if not more, are intended to accommodate maximum 
participation. The purpose of the luncheons is to guide the campus through a dialogue around 
new and developing technologies and ways that such can be deployed to strengthen the 
educational process and learning experience of students.  The dates for the “Faculty Lunch for 
Online Learning” are as follows: 

 August 30, 2013 
 September 13 and 25, 2013 
 October 9 and 24, 2013 
 November 6 and 22, 2013 
 December 11 and 18, 2013 
 January 8 and 24, 2014 
 February 13 and 27, 2014 
 March 13, 2014 
 April 11 and 25, 2014 
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Forum on “Online Learning and the Future of Higher Education” 

On December 3, 2013, UF will host a major, two day forum that will be national in scope and 
focus on online learning and the future of higher education. The audience will include UF 
faculty, provosts from AAU schools, state leaders, leading academics in the field, relevant 
journalists, and private sector leaders. Streaming will be provided for a larger audience. 
Keynote addresses will include presentations on challenges posed by online education and 
ways to configure the experience that benefits both in-class and online education. They will be 
followed by discussion sessions.  

A survey will be conducted by the Bureau of Economic and Business Research (BEBR) prior to 
the forum that assesses faculty and student perspectives regarding online learning and helps 
establish benchmarks for the future. BEBR will conduct a post-forum assessment that will be 
used to structure future forums. 

QUALITY ASSURANCE 

The UF Online courses will make use of formative assessments throughout the term to identify 
areas where course materials may need immediate adjustment.  Student surveys will be given 
during the offerings to gauge student perceptions as well as to identify potential issues. 

Each offering of a UF Online course will be followed by a review to determine how the course 
may be improved.  Course improvements are based on information collected through: 

 Student surveys 
 Discussion boards 
 Assessments and learning outcomes 
 Time-on-task data 

The life cycle of a course may vary depending upon the discipline, technology and the needs of 
the curriculum.  Disciplines that are supported by constant research may require more 
frequent course updates than those with fairly static content.  A typical UF Online course will 
be reviewed and updated yearly with a complete revision every three years. 

UF is in the process of establishing the UFIT Student Advisory Board for Digital Pedagogy and 
Online Learning (UFIT-SAB.)  This group is charged with: 

 Testing instructional prototypes 
 Providing advice and recommendations from the student perspective 
 Bringing student awareness to best practices in online learning 

Student members of the UFIT-SAB will take part in focus sessions and workshops geared 
towards innovation in teaching and learning.  The group will be comprised of resident and UF 
Online members.   

The University of Florida has established guidelines for online course production.  These UF 
Standards and Markers of Excellence (UFS&ME) form the foundation for the Faculty Institute, 
the online training for faculty who will be developing courses for the UF Online.  The UFS&ME 
were developed by the university-wide Quality Assurance (QA) Committee after careful review of 
standards from institutions across the nation.  General best practices and exemplary markers 
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in eight categories provide the foundation for quality course development.  Recommendations 
cover the following main areas: 

 Course Overview and Introduction 
 Course Goals and Learning Objectives 
 Assessment and Measurement 
 Instructional Materials 
 Interaction and Engagement 
 Course Technology 
 Accessibility 
 Course Design and Evaluation 

The full UF Standards and Markers of Excellence can be found in Appendix E or at 
http://teach.ufl.edu/resources/uf-standards/  

Each UF Online course will be reviewed by the Quality Assurance Committee to ensure that 
courses meet the guidelines.  Any areas of concern will be discussed with the faculty member 
and instructional designer, and appropriate corrections will be implemented.  The course is 
then reviewed by the department to ensure that the course material supports the curriculum 
and the course is as rigorous as the resident program. The quality assurance process is 
outlined below: 

1. Primary instructional designer (ID) reviews course with the UFS&ME 
2. Secondary ID reviews course with UFS&ME 

o Any recommendations are documented and sent back to primary ID to discuss 
with faculty and implement if appropriate 

o If no changes are recommended, the course goes to Quality Assurance 
committee 

3. QA faculty reviewer evaluates course with a focus on the student experience 
o Recommendations are documented and sent to primary ID to discuss with 

faculty and implement if appropriate  
4. Primary ID and developing faculty member meet with a departmental representative to 

review course 
o Departmental representative has access to course for further review if necessary 
o Departmental representative signs off to indicate course meets departmental 

curriculum and rigor requirements 

Quality Matters (QM) is a nationally recognized leader in the certification of online and blended 
course design.   The University of Florida is an institutional member.  The UF Online course 
production team is certified to conduct internal QM reviews that will be done for each course.  
Official QM course evaluations conducted by external reviewers will be available to the UF 
Online faculty.  The online institute will put forth courses for external review starting with four 
to six courses during the 2015 – 2016 academic year. 

University policy is that all courses taught by a faculty member, including adjuncts and 
graduate assistants must be evaluated by the relevant students. This policy applies to in 
resident or online courses and the evaluations are required every time the course is offered. 
The numerical scores associated with the evaluations are made available to the faculty person 
and the chair of the subject department. 
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The student evaluation will include an assessment of the online platform, the delivery, 
and content. This evaluation data will be part of the input considered by the Quality 
Assurance Committee in its periodic review of all online courses. The results of these 
reviews are intended to be normative in nature and will be shared with the faculty and 
department chair. 

 

COURSE MANAGEMENT SYSTEM 

The University will offer the faculty participating in UF Online two Course Management 
Systems (CMS) to choose from: 
 Sakai – the CMS currently used in the resident programs. 
 Canvas – a newly introduced CMS that has interesting and useful features that 
 facilitate online learning.  
The faculty selection will focus on functionality that allows tracking learning outcomes, student 
progress, and time to task. Additional functionality that should be operative include: 

 Accessibility for hearing and sight impaired students: 
 Peer review tools 
 Faculty can grade papers without downloading 
 Assignments and assessment can be mapped to course and program outcomes. 
 Ability to record video on the fly and attach to any assignment, email, or content page. 

 

 

Figure 5: Canvas Graphic Analytics Reporting Engine 
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COURSE PRODUCTION 

The course production teams will be overseen by the Director of Production and Course 
Development Services.  Video production will be coordinated to ensure that all recordings meet 
appropriate standards.  Campus instructional designers and video production personnel will 
meet periodically to share best practices, resources and workflow ideas. A course template that 
can be customized for individual programs will be created to ensure a consistent look and feel 
for the UF Online courses.   

Units across campus have stepped forward to support the UF Online effort with expertise, 
facilities and personnel.  Through campus collaborations, the UF course production teams 
have the capacity to meet the needs of the UF Online for instructional design, video production 
and Web design and development.  External provider will be tasked to provide programming for 
simulations and interactions.  It will also be necessary to partner with providers of proctored 
testing, both online and face to face.  Additional partnerships may include: 

 Peer review and benchmarking (Quality Matters) 
 Online proctoring (ProctorU, Kryterion) 
 On-site proctoring (Kryterion, Florida RECs, National Testing Centers) 
 Tutoring services (Smarthinking/Pearson, StudyEdge) 
 Courseware providers (Pearson, Plato Courseware, OpenTapestry) 

  

 

Figure 6: Units across Campus Supporting Course Production 
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FUTURE DEGREE PROGRAM CRITERIA 

UF Online is committed to developing and delivering baccalaureate degrees that are of the 
highest quality and the greatest relevance to the needs of the state and its citizens. The 
programs that are scheduled for inclusion over the next five years have passed at least one of 
the following tests: 

 Forecasted and/or presently among top 15 employment demand groups in the state.  
 Among the top 15 most demanded majors at the University.  

The only exception to these criteria was the initial choice of majors, which met a third and the 
dominant criteria for the initial offering—feasible within the time line. 

Beginning with the Fall, 2018 term, the UF Online will offer 30 fully online degrees and 35 by 
2019, more than one-third of which are STEM degrees as shown in the chart below. These 
degrees will call for some 400 courses per term at that time to provide the necessary courses 
for progress toward degree. The proper combination of courses to facilitate programs will 
require careful curriculum planning. Strict demand oversight will be maintained by the 
curriculum manager and any course that has been admitted to the UF Online catalogue that 
does not attract an average demand of at least 100 students per term within an academic year 
will be scheduled for retirement at the end of the next academic year.  

 

Six Year Degree Plan 
 

Academic  

Year 
2013–14 

Academic  

Year 
2014–15 

Academic  

Year 

2015–16 

Academic  

Year 
2016–17  

Academic  

Year 
2017–18 

Academic  

Year 
2018–19 

Business 
Administration 

 
1 Biology 2  

1 Industrial 
Engineering 

 
1 Chemistry 

1 Chemical 
Engineering 

Food Science & 
Human Nutrition 

Sports 
Management 

1 Mechanical 
 Engineering 

 
Accounting 

 
Health Science 

 
Journalism 

 
Economics 

 
Criminology  

& Law 

 
Psychology 2 

 
Sociology 

 
1 Civil Engineering 

 
Architecture 

1 Electrical & 
Computer 

Engineering 
 

Health Education 
 

Telecommunications 
1 Microbiology & 

Cell Science 

 
Public Relations 

1 Computer 
Science 

 
Animal Science 

Environmental 
Management 

 
Nursing 

Physiology & 
Kinesiology 

Elementary 
Education 

 
Political Science 

 
History 

 
1 Denotes Stem  
 
2 The rapid production of the courses required for the initial five programs will enable UF Online to accelerate 
portfolio development. As a result two additional programs, Biology and Psychology, which have the greatest 
demand on campus, will be added to the Fall, 2014 options. 
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Figure 7: Timeline for Online Baccalaureate Degree Programs 
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SECTION SIX 
SUPPORT SERVICES 

 

 
Section 46, Chapter 2013-27, Laws of Florida 

(4)(f) The plan shall include: 3. Support services that will be offered to students enrolled in 
online baccalaureate degree programs.  7. Detailed strategies for ensuring the success of 
students and the sustainability of the online baccalaureate degree programs. 

OVERVIEW 
 
To ensure the success of UF Online students, essential support services will be provided by 
four key areas:  Student Affairs, Academic Advising, UF Libraries, and UF Information 
Technology.  UF Online students will have access to state-of-the-art services that support their 
learning, engagement, knowledge acquisition, research, and leading-edge Web and mobile 
applications.  

With assistance from our private partner, UF Online will be student-focused and outcomes-
based to ensure students are engaged and excited about learning, encouraging them at all 
times to continue in their courses and complete their entire programs. UF Online, by leveraging 
the private partner’s various learning technologies, services, and academic analytics, will 
monitor and analyze retention and persistence from initial marketing throughout the entire 
student lifecycle.   

STUDENT AFFAIRS 

The mission of the Division of Student Affairs is to enrich student learning through leadership, 
service, engagement, and self-discovery, resulting in a well-qualified, healthy, and broadly 
diverse citizenry and workforce. UF Online students will receive quality enhancements to their 
non-academic experience for the same purpose.   Each area has individual goals to continue to 
evolve student services for distance students to be engaging, educating, and optimizing for the 
students.   

The Division of Student Affairs has organized an UF Online Student Services Committee to lead 
the efforts on behalf of the division in student services for distance students.  Departments 
across campus have organized services for distance students and are examining more 
opportunities for the future.  The current list of opportunities, with relevant links, is on the 
Student Affairs website at http://www.ufsa.ufl.edu/students/distance_students/.   

There are several services and programs available as of September 1, 2013, for the initial UF 
Online students:  

 Orientation:  The University’s online students will log into an online learning module 
that will provide their orientation to UF.  The orientation module consists of videos, 
interactive questionnaires, and information to orient new students.  In addition to 
necessary information for students, including learning in an online environment and 
the University Honor Code, it provides students a sense of the culture of UF, instills 
school pride, and helps students feel that they are actively a part of our institution.   
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 Preparing for the job market:  The Career Resource Center (CRC) uses Gator 
CareerLink for its online ability to provide job and internship listings, arrange career 
planning appointments via Skype or phone, and career information and resources.  The 
CRC has other online modules available to students to assist with major selection, 
career planning, and an online certificate program, called Gator Certified Professional, 
to prepare students for an internship and job search. UF Online students will use the 
CRC materials, staff, and processes to assist in their planning, preparation, and job 
search.   

 Personal support: Personal support is crucial to the success of students, and UF 
Online students have access to a 24/7 mental health counselor by telephone. As 
appropriate, the student will be referred through the Counseling and Wellness Center’s 
network of professional mental health providers around the nation. Through the Dean 
of Students Office and the U Matter We Care initiative, online students will be 
supported throughout their academic career for personal issues that may affect their 
success. 

 Independent living resources: There are also several online videos and resources 
through Off Campus Life, which produces the Gator Guide of successful independent 
living tips, such as budgeting and personal safety.    

 Health and wellness:  Recreational Sports offer personal fitness training videos called 
“Trainer Time” on their YouTube channel, led by students.  The goal of this video series 
is to teach students how to perform certain exercises properly in any setting—home, 
while traveling, or at the gym—so that they have these lifelong skills.  Other Student 
Affairs departments also provide additional personal support for health and well-being, 
including GatorWell Health Promotion Services for alcohol education, time 
management, stress reduction, and other health issues with online information.  

 Student engagement:  Online students who wish to start a student organization are 
able to do so through Student Activities and Involvement.  The Center for Leadership 
and Service has collected ways to connect distance students to community service 
opportunities in their local areas.  The UF Alumni Association (UFAA) is offering student 
membership to the UFAA and plans to provide community-building opportunities for 
those students.   

 Support for family members:  Family members are an integral part of student 
success, and are provided opportunities to connect via bimonthly online chats with 
campus representatives and fellow Gator family members. They will also receive the 
monthly student affairs family e-newsletter.  

 Mobile app:  Gatorway is a mobile application available to all students and family 
members that provides them on-the-go access to program information and university 
resources. Online students will access their own cohort guide providing quick access to 
campus resources, contacts, videos, and presentations.  

There are several services and programs being developed for the first cohort of first-time-in-
college (FTIC) students: 

 First Year Florida course:  The University of Florida offers a one-credit-hour transition 
success course, First Year Florida, co-taught by faculty/staff and undergraduate peer 
leaders.  An online version of First Year Florida is in development and will launch in 
time for the first cohort of FTIC students.   
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 Personal counseling:  The Counseling and Wellness Center is currently in development 
of online modules for counseling assistance, as well as a central online counseling 
resource hub that will be one of the most forward-thinking in the nation. 

 First-time-in-college student transition and support:  Several programs will be 
available as part of the Gator First Year experience for FTIC students, including the 
Common Reading Program, New Student Convocation (streamed live), and the 
Workshop Success Series.     

 Building community:  Student Affairs is developing additional opportunities for 
involvement, engagement, and leadership for students for the future, such as the ability 
to stream certain campus programs via the Internet.  Housing and Residence Education 
is considering ways to create community via the Internet, similar to its campus-based 
living-learning communities.   

 Engagement:  As with all students at the University of Florida, student engagement 
with the institution is crucial to their persistence, development, and success.  Decades 
of national research have shown that college student engagement, or what students do 
during college, counts more in terms of learning outcomes than who they are or even 
where they go to college (see Astin, 1993; Kuh, 2004; Pace, 1980; and Pascarella and 
Terenzini, 2005). To carry that forward to an online environment, Ehrmann (2004) 
argues that educators must utilize technology as a lever to promote student 
engagement in order to maximize the power of computers and information technology 
as a catalyst for student success in college.   Accordingly, Student Affairs seeks to 
develop connections between students and UF, build community among students, and 
enhance the student experience with UF Online students. 

 Innovative Options: Student Affairs continually reviews best practices from around the 
nation in student services for online education, and has enabled its staff to pursue 
innovative options for students.  As the enrollment grows, we will be able to provide the 
appropriate services needed for UF Online students.    

ACADEMIC ADVISING 

The University of Florida has an enviable record in the field of academic advising and has been 
recognized with the highest honors by the National Association of Academic Advisors 
(NACADA). The standards and practice for online advising are somewhat unique, but UF has 
already developed experience in the field through the efforts of the several 2+2 programs that 
have been in place for several years. 

The Academic Advising plan for UF Online will have three components. 

 Transition Advising 
 Major Advising 
 Group Advising   

Advising students in online degree programs encompasses almost every aspect of the student 
academic experience: transition to the university setting, scheduling and course selection, 
monitoring academic progress, academic probation, appeals and petitions related to academic 
status, the addition of minors or certificates, changes to degree programs, general education 
requirements, coursework beyond the major, career coaching, and degree certification.  The 
success of Florida’s UF Online, whether measured by student satisfaction, retention, time to 
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degree, graduation rates, placement in the workforce, or placement in graduate/professional 
school, will be critically dependent on academic advising and support services.  

Transition Advising 

Students need help in managing a successful transition to becoming effective online learners.  
The process of managing that transition will begin very early on, with pre-admissions 
counseling and post-admissions orientation programs designed to help students evaluate their 
readiness for online learning, and to ensure that students have a realistic understanding of 
expectations.  Transition advising during the first year will include monitoring of student 
engagement, one-on-one interactions with a transition advisor, and a series of online 
workshops that focus on organizational skills, study skills, time management, and other 
critical issues for success.  Campus involvement is critical to retention, and this is true for the 
UF Online as well.  Transition advisors will partner with the Dean of Students Office in 
developing a college success course for online learners, similar to the on-campus First Year 
Florida course, and would teach that course as well.  The transition program and associated 
advisors will also be critical in educating UF Online students regarding access to support 
services (the “whens” and “hows”) such as: financial aid, bursar, registrar, IT support, CRC, 
DSO, DRC, and Counseling Services, among others. These services will be handled through the 
College of Liberal Arts and Sciences Academic Advising Center with a dedicated staff of four.  

Major & College Advising 

Online learners expect access to advisors when needed, sufficient time available during 
advising sessions, and reliable and timely information.  These needs are most effectively 
delivered through an “assigned advisor” model, in which admitted students are assigned 
immediately to an advisor in their college, who then becomes a consistent point of contact 
throughout their time at UF, and who becomes responsible for initiating regular contact with 
the student.  Students will be most successful when they are immediately and directly attached 
to a college-level advisor. Each UF Online College will have a designated advisor (s) for online 
students with the plan of maintaining a 250:1 limit. 

Efficient and Effective Communication 

Group advising is critical to success with online students.  Relevant activities will include 
active and directed online chats with students, as well as online workshops led by advisors 
(which will be delivered synchronously and asynchronously).  These efforts are a critical part of 
building community among online learners.  They are also an efficient way of delivering quality 
advising to large numbers of online students. 
 

UF LIBRARIES 

The primary strategies the Libraries are focusing on to ensure the success of UF Online 
students include: 

 Growth of our digital resources (eBooks/eJournals) to support the specific programs 
identified for inclusion in UF Online. 
 

 Increasing Inter-Library Loan (ILL) Department and Course Reserves Unit functions.  
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 Expanding library faculty/subject specialist engagement with the instructional 
designers and teaching faculty during the course development process. 
 

 Development/expansion of online support, including expanded real-time reference 
services, information literacy instruction (credit courses, online tutorials, etc.) and other 
alternative approaches to supporting the off campus undergraduate students research 
needs.    
 

 Providing a dedicated Online Librarian position to facilitate the effective support of all 
UF courses and programs offered away from the main campus, account for the unique 
needs of the online students, and maximize UF Online retention and graduation rates.  
This position will facilitate the digital pedagogy efforts of other library faculty members 
as they develop dynamic and innovative course materials for fully online courses and 
ensure library service and learning resources provided to UF Online students and 
faculty are equivalent to those available to the on-campus community.  

 

UF INFORMATION TECHNOLOGY 

UFIT currently provides support services in the following categories: 

1) Course production.  UFIT has the capability of producing high quality fully online 
courses.  This includes all infrastructure, information systems, technical support, 
programming, web and instructional design services.  

2) Support and training.  UFIT provides students, faculty and staff with a series of 
comprehensive support services ranging from a service desk to advice on best practices 
in the use of technology for online learning.  This includes several modes of instruction 
and training. 

3) Course delivery.  UFIT supports all aspects of online course delivery, including Course 
Management Systems, streaming video, collaboration platforms and other tools 
commonly used in online delivery.   

4) Administration and Infrastructure.  Administrative information systems and services 
required to manage operations for UF Online are provided by UFIT, including the 
necessary infrastructure to support these services. 

5) Metrics and analytics.  UFIT is engaged in developing deep analytics competency. To 
help ensure success of the online students, descriptive, predictive and prescriptive 
analytics will be developed that are tuned to the characteristics of UF Online students. 
 

The main suite of UFIT services supporting UF Online are shown in Figure 8. 
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Figure 8: UFIT Services Provided to UF Online. 
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SECTION SEVEN 
MARKETING AND RECRUITMENT PLAN 

 

Section 46, Chapter 2013-27, Laws of Florida 

(4)(f) The plan shall include: 5. A timeline for offering, marketing, and enrolling students in the 
online baccalaureate degree programs. 

OVERVIEW 

In partnership with 160over90 and external private partners, the university will build the UF 
Online brand as the higher education landscape continues to evolve at an unprecedented pace.  
Major efforts will be made to maximize exposure, awareness and interest in the university’s 
high quality fully online programs in the state and nationally among FTIC students and degree 
completers. 

Primary communications objectives: 

1. Build timely, targeted top-of-mind awareness for UF Online overall 
2. Differentiate UF Online from both for-profit and nonprofit competitors  
3. Promote value of UF Online same credibility as residential degree at lower cost 
4. Generate web traffic to acquire information 
5. Drive applications 
6. Develop relationship-marketing processes that convey individuals from prospect to 

graduation 
 

Trends potentially influencing marketing: 

 Demand for online education is expanding due to:  inability of current higher education 
infrastructure to support demand; “information-age” students are comfortable with 
online delivery. 

 Students want options that suit their circumstances and schedules. Convenience and 
speed are at the top of the list. 

 Economic challenges in recent years have made residential options too expensive for 
many and required them to take jobs instead of entering college. 

 Online learner profiles are somewhat different from residential profiles, skewing more 
toward older, female and minority. However, it is possible that a program focused on 
FTIC to bachelor’s degrees might shift the profiles more closely to the residential 
student. 

 Retention rates for online tend to be somewhat lower for online.  
 Technological advances are making course delivery more effective and putting more 

emphasis on handheld devices. 
 Online competition is increasing exponentially from both for-profit and nonprofit 

institutions. 
 Expanding future global networks should make access universal and reduce costs. 
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Target Audiences: 

 First time in college (FTIC) students in Florida.  
 Out-of-state FTIC students 
 Completers and transfer students 
 Returning military 
 Homeschooled students 
 Parents of prospective students 
 Guidance counselors 
 International students 

Instate Target Markets: 

 Miami 
 Orlando 
 Jacksonville 
 Tampa 

Out-of-state/international markets to be determined 

Unique advantages/disadvantages: 

 An online degree from UF is a degree from UF - same credibility as residential degree 
 Become a Gator 
 First time in college (FTIC) to bachelor’s from a public research university essentially a 

new, (untested) concept 

Differentiating factors: 

 UF is a major public research university 
 UF/IFAS Research and Education Centers potentially offer wet lab capabilities to online 

students in Florida 

Buying motives: 

 Obtain a degree from a top public research university, online 
 Obtain a degree from UF 

Purchasing influences 

 Become a Gator 
 Specific degree tracks offered 
 Ancillary benefits, such as UF’s Career Resource Center 

Competition: 

 No obvious primary competition currently for a 4-year degree online institute, but more 
are anticipated in the near future. 

 Secondary competition would include for-profits and smaller nonprofits offering online 
degree tracks.  
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COMMUNICATIONS STRATEGY 

Media Mix: 

Digital 

 Search (pay per click) – key words including competitive schools; no geographic 
restriction 

 Social (pay per response) 
 Targeted display (demographic, contextual, behavioral) 
 Retargeting (including lookalike) 
 Selected Web publishers, e.g., local print outlet websites 
 Consider “music” (e.g., Pandora) 

Radio 

 Targeted stations in key markets 

Other 

 For example, specific military outreach – digital; transition offices 

Media Timing: 

 Application deadline is November 1 
 Anticipated 6 week campaign 
 Build up to peak in the 2 weeks prior to deadline when interest/traffic/applications are 

highest 

Media imperatives: 

 Maximize impact/efficiency of all plans 
 Match the message to the medium/environment 
 Focus on pay for performance if possible 
 Track in a timely way and adjust as indicated 

 

CREATIVE STRATEGY 

 Communicate the equivalent value of the online degree by leveraging the size and power 
of The Gator Nation, and the appeal of becoming a Gator  

 Create overall awareness and target messaging to the appropriate audiences for 
individual degree offerings 

 Provide website that is engaging and easy to navigate. Theme should convey not only 
the degree information but “merchandise” the concept of becoming a Gator in every 
sense of the word.   
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SECTION EIGHT 
TUITION, FEES AND BUDGET 

 

Section 46, Chapter 2013-27, Laws of Florida 

(4)(f) The plan shall include: 4. A tuition and fee structure that meets the requirements in 
paragraph (k) for online courses, baccalaureate degree programs, and student support services. 

(4)(g)6. (k) The university shall establish a tuition structure for its online institute in 
accordance with this paragraph, notwithstanding any other provisions of law. 1. For students 
classified as residents for tuition purposes, tuition for an online baccalaureate degree program 
shall be set at not more than 75 percent of the tuition rate as specified in the GAA and 75 
percent of the tuition differential.  2. For students classified as nonresidents for tuition 
purposes, tuition may be set at market rates in accordance with the business plan. 

 
TUITION AND FEE STRUCTURE 
 
The University of Florida will initially charge a tuition fee per student credit hour (“SCH”).  The 
SCH tuition fee for in-state students is the maximum allowed by law which is 75% of the 
university’s current tuition or $112.50 per credit hour.  The university is charging market rate 
tuition for out-of-state students.  Initially, the university will charge $425.00 per SCH for out-
of-state students.  The out-of-state tuition fee may change as the university conducts research 
on the rate necessary to maximize revenues and as market environments change. 

The university is exploring  various tuition plans for students of UF Online. Any variation on 
the traditional (initial) plan must pass the test of understandable, potential student savings, 
and adequate program support. Current possibilities and related timeline are as follows:  

   2013/2014 2014/2015 2015/2016 2016/2017 2017/2018 

Block 
Tuition  

Review 
Initial Test 

Expand 
Testing 

Pilot with 
Cohort 

Implement as 
Appropriate  

Differential 
Tuition by 
Degree 

Review 
Initial Test 

Expand 
Testing 

Pilot with 
Cohort 

Implement as 
Appropriate 

 

Differential 
Tuition by 
Hours 
Enrolled 

Review 
Literature 

Review 
Initial Test 

Expand 
Testing 

Pilot with 
Cohort 

Implement as 
Appropriate 

Differential 
Tuition by 
Grade/Grade 
Improvement 

Review 
Literature 

Review 
Initial Test 

Expand 
Testing 

Pilot with 
Cohort 

Implement as 
Appropriate 

Annual 
Tuition 

Review 
Literature 

Review 
Initial Test 

Expand 
Testing 

Pilot with 
Cohort 

Implement as 
Appropriate 
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BUDGET 

The University of Florida is forecasting revenues, expenses and fund balance as displayed on 
Appendix F.  This forecast is the university’s initial budget, but the budget may change each 
year as the university gains experience with the UF Online undergraduate on-line programs.  

The model is in real dollars and assumes revenues will increase as expenses increase.  
Therefore, there is no adjustment for inflation in the model. 

The following describes the assumptions used by the university in developing the forecast.  The 
assumptions are the university’s reasonable estimates based on discussions with faculty, staff, 
other universities and private, third-party companies involved in on-line education. 

Tuition Revenue 

Tuition per SCH is discussed above and is $112.50/SCH for in-state students and 
$425.00/SCH for out of state students.  The university breaks down students into four groups 
– In-State First Time in College (FTIC), Out-of-State FTIC, In-State Transfers, Out-of-State 
Transfers.  The assumed headcount (number of students taking classes), enrollments (the 
number of course taken by all students), SCH (the number of student credit hours taken in the 
courses), the average load (the number of credit hours taken by each headcount student per 
semester or semester equivalent), and the tuition related to each group is attached as Appendix 
I.  

The incremental, recurring cost of educating a student exceeds the in-state tuition.  General 
revenues and tuition from out-of-state students subsidizes the in-state student.  The table 
below shows the incremental, recurring cost of education as a percentage of in-state tuition 
compared to out-of-state tuition. 
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State Subsidy 

The state subsidy is the general revenue appropriated to the University of Florida in Senate Bill 
1076 (Chapter 2013-27, Laws of Florida). 

Non-Recurring Expenses 

Non-recurring expenses are those costs that are required to produce each course, periodically 
update each course and certain infrastructure costs necessary to administer the program. 

The university expects to start with 5 programs in Academic Year (“AY”) 2014, grow to 10 
programs in AY2015 and add 5 programs each year until the university has 35 on-line degrees 
offered in AY2019.  These degree programs will require an initial 22 courses to support the first 
5 programs.  Eight unique general education and degree specific courses per new degree 
program will be required until the university offers 26 degree programs.  At that point, only 5 
general education and degree specific courses will be added per new degree offered.   Therefore, 
the university must develop 250 courses between now and AY2019. 

We have further articulated our development cost to take into account the heterogeneous 
nature of the curriculum in terms of the development needs of individual courses.  

1. Standard development package (80%) 
 Faculty     $19,500 
 Production     $12,000 
 Technology     $  5,000 
      $36,500 

2. Courses designed for new and innovative pedagogy and/or technology (10%). 
 Standard package    $36,500 
 Additional Production & 
 Technology Costs    $38,000 
      $74,500 

3. Laboratory and other similar classes having specific and special requirements for 
synchronous components.  
 Standard package   $36,500  
 Programming and Design to 
 create appropriate simulations  
 and interactions    $120,000 
      $156,500 
 

Therefore, the weighted average cost of course production is $52,300 per course. 

Every three years each course will be reevaluated and updated.  The cost of the update is 
expected to be $7,500 per course. Each year every course will be evaluated and minor changes 
made to the materials.  Such costs are included in the recurring section of the forecast. 

The university estimates that it needs to buy production equipment at a cost of $500,000.  
Replacement costs are included in the recurring section of the forecast.  The university believes 
that Student Affairs will require an initial investment of $400,000 to develop student life 
materials discussed earlier in this report.  Enrollment management and marketing believes it 
will require an initial investment of $600,000 to establish brand awareness and specific 
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marketing efforts as discussed earlier in the report.  All revenue-generating activities at the 
university are required to pay their share of general and administrative costs.  The university 
currently charges 11.31% of direct expenditures to each revenue-generating activity to cover 
general and administrative expenses. 

The detail of the non-recurring costs is provided on Appendix G. 

Recurring Costs 

Delivery costs consist of faculty, teaching assistants or adjuncts, and related support personnel 
costs.  The forecast assumes that the department is paid $50 per SCH in their course(s) during 
that semester.  The department is responsible for paying the faculty.  Each course will require 
one teaching assistant for every 110 students in a course.  The teaching assistant is paid 
$8,000 per course per semester from central funds.  We expect direct support costs and fringe 
benefits to be $4,900 per course per semester.  Support costs will be paid from the central 
budget.  Support costs include departmental personnel that assist the faculty and teaching 
assistants with the administration and delivery of each course.  The model assumes that, of the 
courses developed for UF Online, the university will offer 75% of the courses in each term.  We 
will refine the budget as graduation tracking for the UF Online gains experience. 

Enrollment management and marketing are the costs for the services discussed in section 3 
and section 7. 

Direct Administration is the cost of those personnel directly related to the undergraduate, on-
line program.  See the organization chart in Section Three above.  These costs are not included 
in the university’s general and administrative allocation 

Outsourced Recruitment and Retention Services is the cost of services provided through a 
public/private partnership (“P3”).  The services include marketing, recruitment, retention, 
digital content, tutoring, and others described in the report.  The full scope of services offered 
by and made available to the university by the P3 are more fully described in Section 3 page 
16.  The P3 will be paid an average of 50% of all tuition (60% out of state; 40% in state) during 
the first 4 years of the contract. Beginning with the 5th year and continuing for the remainder 
of the contract the average will be reduced to 36% (42% out of state ; 30% in state). In addition, 
P3 will be paid $3.5 million in a first year and an average of $1.5 million a year over the 
subsequent four years. There are several key performance indicators (KPI) that must be met by 
P3 and the university. Failure to meet these KPI by either party will provide a basis for contract 
cancellation with a short notice period. In addition, the contract will have multiple 
renegotiation windows during the contract life. At these points (3rd, 6th, 9th years) either party 
can call for renegotiation, and failure to reach agreement can lead to contract cancellation.  

Other public universities that offer online bachelor degrees pay 50% to 60% of tuition revenues 
for the services provided by the P3.  The University of Phoenix spends approximately 34% of its 
tuition revenue on just marketing and “admissions advisory” services.  The public universities 
and the University of Phoenix charge more than the average tuition forecasted by UF.  In 
addition, most of these universities are open enrollment making marketing and enrollment less 
costly than the model proposed by UF. 

The technology projection addresses increased needs imposed on UF as a result of services 
needed for UF Online, projected over the next 10 years. Costs are divided into two categories: 
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1) Variable costs based on the number of students served.  These costs are generally 
associated with services, software or infrastructure that is contracted, or can deployed 
and/or expanded to satisfy demand generated by increase in number of users as it 
occurs.  For instance, software licenses that are negotiated based on the IPEDS number 
for the University of Florida. 

2) Fixed Costs requiring staff and information systems. These refer to costs incurred in the 
development, deployment and continuation of services requiring front end and 
continued investments in staff, information systems, and/or infrastructure. For 
instance, expansion of the Help Desk to a 24/7 hour service requires primarily staff, a 
minimum number of which will be needed regardless of usage.  
 

Facilities’ operation costs include utilities, maintenance and janitorial services for the call 
center, administration, production operations and space for teaching assistants devoted to the 
UF Online.  The cost of facilities is basically an educated guess based on one-third the facility 
cost necessary to support a traditional course. 

Library costs consist of the increased cost of electronic books, journals and newspapers to 
support the UF Online students, and a share of the existing library services.  The library costs 
approximately $1.20 per SCH based on the university’s current experience. 

Student services consist of those services described in Section Seven above.  Such student 
services will cost approximately $2.11 per SCH based on the university’s current experience. 

The detail of Recurring costs is provided on Appendix H. 

Net margin is basically the profit or loss each year forecasted for the UF Online.  The line 
labeled Cumulative Fund Balance is the summation of current and previous years’ net margins 
(equity in a commercial operation).  This amount represents the cash available to UF Online to 
cover unforeseen costs or revenue shortfalls before the UF Online requires supplemental funds 
from other parts of the university or funds available to distribute to the traditional campus or 
reinvested in the UF Online as outline in Senate Bill 1076 (Chapter 2013-27, Laws of Florida). 
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SECTION NINE 
EVALUATION OF COURSES, DEGREE PROGRAMS, AND LEARNING OUTCOMES 

 

EVALUATION METHODOLOGY 

The University of Florida (UF) has many existing reporting requirements and practices that will 
assure close monitoring and evaluation of the UF Online initiative as implementation proceeds.  
In general, the same evaluation and assessment practices will be followed for UF Online 
students as for regularly enrolled undergraduate students. 

Plans to track admissions, performance and retention of online students  
UF’s admissions process will facilitate the identification of students entering an UF Online 
program by creating a flag for program admittees.  From that point forward, the progress of the 
students can be tracked and monitored. Advisors will watch performance, and under UF’s 
nationally recognized tracking process, will trigger any interventions needed to assure 
appropriate academic progress.  Retention and degree completion rates can be calculated for 
UF Online students by cohort year and compared with general UF cohort results.  These 
calculations are governed by national and state methodologies, assuring comparability of 
results. 

UF reports enrollment by deployment methods (i.e. traditional vs. online vs. offsite) in its 
Annual Work plan which is formally approved by the UF Board of Trustees and then presented 
to the BOG.   

Data collection, analysis and reports 

Tracking the success of courses and programs within the UF Online will rely upon the 
collection and analysis of data at multiple levels.  Administrators, advisors, faculty and even 
the students will need to access and interpret metrics related to teaching and learning.  UF 
Information Technology services will provide data collection services for the UF Online to assist 
with decision-making at all levels.   

Both student information systems (SIS) and course management systems (CMS) will provide 
information that can inform decisions at each level.   

 Students 
o Progress in course (CMS) 
o Standing in class (CMS) 
o Grades (CMS, SIS) 
o Learning outcomes achieved (CMS) 

 Faculty 
o Student time on task (CMS) 
o Student standing in class (CMS) 
o Student satisfaction (CMS, Qualtrics Survey) 
o Originality report (CMS, Turnitin) 
o Student achievement of learning outcomes (CMS) 

 Departmental Administrators 
o Graduation rates (Registrar) 
o Course learning outcome success rates (CMS) 
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o Program learning outcome success rates (CMS) 
o Retention rates (Registrar) 

 
To make most effective use of the information, students, faculty and administrators will receive 
guidance in how to access and make meaningful use of appropriate data.  For faculty, data 
analysis recommendations will be found in the Faculty Institute online training.  Students will 
view tutorials within their course CMS.  Administrators will receive appropriate documentation 
for data retrieval and reporting. 

Data collection and management processes will meet the 1974 Family Educational Rights and 
Privacy Act (FERPA) federal law (20 U.S.C. 1232g).  FERPA protects the privacy of a student’s 
educational record. 

Student satisfaction surveys 
The satisfaction and experiences of the students can be assessed through the SERU (Student 
Experience in the Research University) survey which is administered every two years.  Specific 
survey items can be added to address any unique aspects of the UF Online experience.  SERU 
will be administered next in 2015.   

BOG and external reporting 
The Board of Governors (BOG) requires UF programs to undergo a rigorous program evaluation 
every seven years.  All of the UF Online programs will be on this schedule, as part of the 
general program evaluation for each degree program offered.  There are specific requirements 
for the program review that have been established by BOG to assure consistent high quality 
review practices.  In addition, UF is required to report its progress in assessing student 
learning outcomes to BOG annually through its Academic Learning Compact report.  The 
Southern Association of Schools and Colleges (SACS) also monitor how UF meets accreditation 
standards for the assessment of student learning outcomes.  Any of these reports can be made 
available to the UF Online Advisory Board. 

UF employs standard research methodologies defined by the National Center for Educational 
Statistics for federal graduation rate reporting and also provides graduation rate reporting 
meeting BOG defined requirements.   

Service level agreements 

To best meet the needs of the UF Online faculty and students, UF will outsource appropriate 
services.  Technology and pricing are subject to change based upon business climate, 
technology development and economic changes.  Agreements with external providers will 
include clauses for renegotiation or termination of services.  As contracts come up for renewal, 
they will be reviewed in terms of: 

 Service levels needed by UF Online 
 Service levels available in the marketplace 
 Service costs 

Prior to termination of external services, an exit strategy will be put into place to ensure that 
UF Online faculty and students receive the appropriate services.  It will be important for UF to 
maintain sufficient knowledge of vendor activities and how the work is done to be ready to 
identify an alternative vendor or to take over the task internally.  Additionally, the timeline to 
initiate alternative services must be set. 
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Online/Distance State Authorization Process and UF Online 

The United States Department of Education regulation 4 C.F.R.§ 600.9(c) requires each state to 
apply for and receive authorization to provide online/distance education courses in other 
states.  

The authorization requirements, as well the application processes, vary on a state-by-state 
basis.  The Distance & Continuing Education (DCE) department works with faculty and staff 
members across all colleges and departments within the University of Florida who have or may 
establish programs regarding existing and future applications in a concerted effort to comply 
with this regulation.   

DCE also works to support the State Authorization Reciprocity Agreement (SARA) in identifying 
and updating an index of state legislation and application requirements.  If adopted, SARA 
would establish standards for reciprocity agreements that colleges and universities from 
around the country would have to meet, but provide the advantage of a singular application to 
provide online/distance education in all 50 states.  The SARA process essentially flips the 
entire state authorization model.  Rather than requiring institutions to seek approval from all 
states that require it, institutions would be evaluated solely by an entity in their home states. 
The home states would rely on standards accepted by all participating states, and the home 
state approval would be recognized by all member states. 

 
REPORTS TO THE ADVISORY BOARD 
 
The UF Online will provide status reports to the Provost with copies to the Advisory Board 
beginning July 2014.  The first report will provide updates on meeting target dates and major 
start-up milestones including budget; metrics for the students enrolled in the 2014 Spring 
Semester to include but not limited to: enrollment, composition of in-state and out-of-state 
students, number of courses offered, grade distribution, and average hours enrolled.  

Future reports will include metrics on retention and graduation rates as well as status reports 
on program effectiveness and the full implementation of the UF Online organization.   
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SECTION TEN 
ENSURE ACADEMIC INTEGRITY OF UF ONLINE 

 

OVERVIEW 

Students who enroll in the University of Florida UF Online will join an institution committed to 
the highest standards of honesty and integrity.  While distance education may not necessarily 
be more susceptible to dishonesty than resident programs, the online environment poses new 
challenges for educators5. The following strategies will be used to ensure that UF Online 
students are held to the same standards as resident students: 

 Community:  Foster an environment of academic and ethical scholarship 
 Prevention:  Design courses, assessments and assignments in a manner that 

encourages honesty and accountability 
 Identification:  Use available technologies and procedures to prevent dishonest 

activities 

Faculty, instructors and teaching assistants who develop and teach UF Online courses will 
receive training and guidance on how to incorporate these strategies into their classes. 

COMMUNITY EXPECTATIONS 

A vital component of community is the institution and instructor’s role in encouraging and 
fostering each student’s commitment to learning and academic integrity by supporting them in 
understanding they are now part of a community of scholars where integrity is valued and 
rewarded with a high quality educational experience.   

Information about the honor code and expectations for behavior will be included in the student 
orientation. The UF Honor Code was enacted in 1995 by the student body and provides a 
foundation of integrity for all university activities including the UF Online.   

Preamble: In adopting this honor code, the students of the University of Florida 
recognize that academic honesty and integrity are fundamental values of the university 
community. Students who enroll at the university commit to holding themselves and 
their peers to the high standard of honor required by the honor code. Any individual 
who becomes aware of a violation of the honor code is bound by honor to take corrective 
action. The quality of a University of Florida education is dependent upon community 
acceptance and enforcement of the honor code. 

The Honor Pledge: We, the members of the University of Florida community, pledge to 
hold ourselves and our peers to the highest standards of honesty and integrity. 

On all work submitted for credit by students at the university, the following pledge is either 
required or implied: On my honor, I have neither given nor received unauthorized aid in 
doing this assignment. 

At the start of each class, faculty will provide students with information on appropriate sources 
and what constitutes plagiarism as well as what type of collaboration is appropriate.  Course 
learning objectives will place emphasis upon critical thinking and creativity which requires 
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students to produce original work. Faculty will include information about the honor code in 
class syllabi. 

PREVENTION 

UF Online course design will promote original student work.  Varied assessments will augment 
or take the place of high stakes exams.  Writing assignments, projects, low stakes quizzes and 
group work will offer multiple opportunities for students to meet learning objectives. Emphasis 
will be placed on authentic assessment that relates directly to the field of study and clearly 
stated learning objectives. 

In cases where high stakes exams are necessary, large test banks, timed delivery and 
randomization will provide each student with customized questions.  Higher level questions 
that require analysis and evaluation will ensure that answers cannot be found in the text or 
through a Web browser. 

Exam proctoring is a time honored method for ensuring academic honesty.  The UF Online will 
partner with external vendors to provide proctoring services.  Online proctoring will be 
conducted using one or more technology means: 

 Video:  a proctor watches 8 – 16 students in real time through students’ webcams 
o Identity is established with photo ID or personal questions 

 Recorded video:  a video recording of the student taking the exam is reviewed by 
software/human after the test is completed 

o Identity is established with photo ID or personal questions 
 Biometric: student fingerprint and/or typing pattern is used to establish identity 

As technology evolves it is likely that new types of online identification will become available.  
The course production team will periodically review proctoring services to ensure that 
appropriate new technologies are made available to online institute faculty and students. 

Some courses may need face-to-face proctoring due to requirements in the field of study. An 
Assessment Manager will coordinate with testing centers to ensure that appropriate 
requirements for on-site testing are met.  Support for face-to-face proctoring is available from: 

 Florida Research and Education Centers 
 National College Testing Centers  
 Florida State College system 
 External vendors 

Requirements for face-to-face proctoring will be made available to students prior to 
registration.   

IDENTIFICATION 

The third strategy for ensuring academic honesty is to identify and hold accountable students 
who misrepresent themselves or their work.  Incidents of dishonesty will be reported to the 
Dean of Students Office.  The Dean of Students Office already handles honor code cases 
involving students learning from a distance.  The same process will be used for on campus and 
distance students.  This ensures that due process is provided.  Creative educational seminars 
are being duplicated in a virtual platform in order to educate UF Online students who violate  
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the honor code.  For example, the Avoiding Plagiarism Seminar is being produced in an online 
format. 

Technology solutions, such as plagiarism detection software, will be used within the course 
management systems to determine writing originality.  Additional technology solutions such as 
tracing an IP address can be used in combination with other methods to help identify 
misrepresentation of work. 

As the technology that supports education continues to evolve, new methods will be developed 
to ensure that students gain the maximum benefit from their education by consistently 
representing themselves and their scholarship with the utmost integrity. The course production 
team will regularly evaluate new technologies as they are available to support this endeavor. 
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SECTION THIRTEEN 
APPENDICES 

 

Appendix A—Strategic Planning and Management Team 

W. Andrew McCollough 
Associate Provost 
Teaching and Technology 

W. Andrew McCollough received an undergraduate degree in Industrial Management from the 
University of Florida in 1957.  After serving several years as an Army aviator, he returned to 
the University of Florida and received a Ph.D. in Business and Economics in 1971.  He has 
been a faculty member, Professor of Finance in the Warrington College of Business 
Administration since that time. 
 
After serving as Interim Associate Provost for Undergraduate Affairs in Spring 2009, he was 
appointed as the first Associate Provost for Teaching and Technology in July 2009. Prior to this 
current position, he served as Senior Associate Dean and Associate Dean for 19 years in the 
Warrington College of Business Administration, and as Chair of the Department of Finance, 
Insurance, and Real Estate.  He continues to teach finance in the MBA program at the College.  
 
His research interests have included financial markets and business ethics and he was 
formerly the Director of the Center for Business Ethics Education and Research.  He has been 
designated "Teacher of the Year" or "Outstanding Teacher" several times at the College and 
University level. He continues to serve as Chair of several University Committees and 
Workgroups including the Education and Outreach IT Advisory Committee, the Workgroup on 
Distance Education and Self-Funded Programs, and the Intercollegiate Athletic Committee and 
serves as a member on many others. 

 

Zina Evans 
Vice President 
Enrollment Management 
Associate Provost 

Zina Evans received her Ph.D. from the University of Maryland, a master’s degree from the 
University of Rhode Island and a bachelor’s degree from the University of California, Irvine. She 
provides vision, leadership and strategic direction in the development and attainment of 
enrollment priorities of the university. As UF’s chief enrollment officer, she oversees the Office 
of Admissions, the Office of Student Financial Affairs and the Office of the University Registrar. 
 
 Evans has more than 20 years of experience in higher education and has worked at such 
institutions as UC Berkeley, UC Irvine, UC Santa Barbara, and the University of Maryland. In 
addition, she held the position of director of research for the National Association for College 
Admission. Her interests focus on the issues of access, retention and persistence in higher 
education. 
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Additionally, her involvement has included serving on several state and national boards such 
as the Educational Testing Services TOEFL Advisory Committee; the Council for the 
Advancement of Standards in Higher Education, the State University System Admission and 
Registrar Committee, the National Postsecondary Educational Collaborative and chair of the 
Florida Higher Education Colloquium. Currently Evans serves as past chair of the SAT 
Advisory Committee, chair of the Online College Planning Advising Board, vice chair of the AP 
Higher Education Advisory Committee and a member of the Ameson Foundation Cultural and 
Educational Exchange Advisory Committee for College Admission. 
 
 
David Kratzer 
Vice President   
Student Affairs 

Dave Kratzer’s responsibility is to lead the planning concerning student retention and the 
creation of a sense of community for the UF Online students. This is a critical element of the 
plan given the high retention percentage and graduation rates for UF students and many 
online universities’ very poor retention rates of distance learning students. The Student Affairs 
team is working to design an array of services and opportunities for our online cohort. 

As vice president for student affairs, with more than 30 years of experience, he leads a talented 
team that will have specific assignments for components of the student UF Online co-curricular 
experience. 
 
 

Matthew Fajack 
Chief Financial Officer 
Tuition and Budgets 

Matt Fajack is the vice president and chief financial officer of the university and responsible for 

developing the UF Online business plan for the budget and tuition model.  He joined the UF 

staff in 2008 and previous positions include executive director for financial affairs at Kent State 
University and chief financial officer of The Beta Capital Group, Dallas. He is a member of the 
Shands Teaching Hospital and Clinics Inc. Board of Directors, UFICO Board of Directors, 
Gainesville Chamber of Commerce Board of Directors and North Central Florida United Way. 
Fajack received his bachelor’s degree in business administration from the University of 
Minnesota in 1984.  

 
 
Elias Eldayrie 
Vice President & CIO 
 
Elias Eldayrie is responsible for providing robust and reliable information technology services 
in support of the UF Online, including:  

 Develop and execute IT strategy in alignment with the UF Online mission 
 Provide input to UF Online governance to establish priorities and allocate resources 
 Develop action plans for successful implementation of services for UF Online 
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 Ensure that the necessary IT workforce is in place that leads to an excellent experience 
for UF Online faculty and students 

 Ensure that IT services are secure, efficient and sustainable 
 Promotes collaboration of UFIT with other units to ensure the success of UF Online 

Eldayrie currently serves as chairman of the Florida LambdaRail (FLR) Board of Directors, 
Chairman of the Sunshine State Education Research Computing Alliance (SSERCA), and co-
chair of the Higher Education Information Security Council (HEISC).  He also serves on several 
industry advisory groups or committees, such as the Oracle Education & Research Industry 
Strategy Council. 

Eldayrie has taught courses on the subject of leadership at the Warrington College of Business 
Administration at the University of Florida, at his previous institution, State University of New 
York at Buffalo, and internationally at Grodno State University in Belarus, Budapest Technical 
School in Hungary and for the Riga Business School. 

 

Dan Williams 
Assistant Vice President Marketing 
University Relations 

Dan Williams directs the strategic marketing of UF Online. Responsibilities include: 
conducting primary and secondary research; evaluation of current and anticipated trends in 
online learning; development of target audience segments for the initial launch as well as the 
ultimate full array of degree offerings; and the development of the UF Online website.  In 
addition to the overall UF online offerings, he coordinates with the UF advertising agency, 
160/90, to develop creative concepts and media selections. 

Since 2006, Williams has overseen the marketing and public relations for UF.  His background 
includes serving as CEO and CCO (chief creative officer) for several advertising agencies.  In 
that role, he coordinated and helped develop numerous high level marketing campaigns.  He 
has extensive experience in private sector strategic planning, marketing and public relations.  

 

Patrick Reakes 
University Librarian 
Chair, Humanities and Social Sciences Library 

Pat Reakes provides input and direction on how the UF Libraries can most effectively support 
the research/learning activities of the online UF Online undergraduates.   As chair of the 
largest library and department in the UF system, he provides leadership for all aspects of 
Library West, including collection development; reference, instruction, circulation services and 
outreach services; organization, maintenance, and preservation of collections; space 
management, staff management and supervision; and the collaborative development of digital 
library initiatives. He previously chaired the UF Departmental Libraries. He holds a master’s 
degree in library and information studies from Florida State University and a bachelor’s degree 
in journalism/public relations from the University of Florida. 
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Jennifer K. Smith 
Associate Director 
Production and Course Development Services 
 

Jennifer Smith will collaborate with campus units to plan, develop and implement the UF 
Online initiative.  She will develop processes that encourage knowledge sharing, collaboration 
and efficient work flow.  In addition, she will ensure quality development and implementation 
of any necessary corrective actions to meet objectives.   

Smith served as the manager of Instructional Design Services at the University of Florida 
Center for Instructional Technology and Training.  In this position she coordinated and 
supervised the team of instructional designers and educational technicians to support faculty 
in the development of pedagogically sound course materials.  As the CITT manager, she 
oversaw an increase in course production from 11 courses in academic year 2010/2011 to 72 
courses in academic year 2012/2013. 

Prior to her work at CITT, Smith was a tenured associate professor in the University of Florida 
department of theatre and dance. During her 12 years of teaching, she served as design area 
coordinator and costume shop manager. She taught courses in costume construction, pattern 
making, tailoring, crafts, and painting and dyeing. 

Smith received her master’s degree in theatre production from the University of North Carolina, 
Chapel Hill. She earned her bachelor’s degree in communication and theatre arts from the 
University of Wisconsin-Eau Claire. 

 

Brian K. Marchman 
Director 
Distance & Continuing Education 

Brian Marchman is the director of Distance & Continuing Education. He earned his 
undergraduate degree in political science, masters in social science education, and doctorate in 
educational leadership, all from the University of Florida.  Marchman completed postdoctoral 
work in a certificate program at Harvard University’s Graduate School.     

Marchman’s career as an educational leader has included distinguished service as a teacher, 
principal, district administrator and adjunct professor, including teaching and leading 
online.  As a leader at the Florida Virtual School, Marchman founded the first-of-its-kind-
anywhere, award-winning virtual teaching internship program in collaboration with Florida 
universities.  Additionally, Marchman is a certified corporate coach and founded and led the 
Florida Virtual School Developing Leader Program.  A graduate faculty scholar at the University 
of Central Florida, he has also taught at the University of Florida and University of South 
Florida.  During a two-decade career as a student advocate and servant-leader, including 
teaching and administrative roles at the University of Florida’s P.K. Yonge Developmental 
Research School, Marchman has been named Teacher of the Year and Principal of the 
Year.   Marchman currently serves on the board of directors of Florida ASCD the Florida 
Sterling Council and is a member of the United States Distance Learning Association.  The 
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author of several professional publications, Marchman has also presented at numerous state, 
national and international conferences. 

Teri C. Balser 
Dean 
College of Agricultural and Life Sciences (CALS) 
 
As a researcher, Dr. Balser focuses on the role of soil and soil community response to 
anthropogenic disturbances in either exacerbating or mitigating current global-scale ecological 
changes. She works collaboratively around the world in urban, forested, and grassland and 
boreal ecosystems. She received a U.S. National Science Foundation Early Career award for 
interdisciplinary collaboration and work on carbon fluxes due to physiological stress under 
climate warming. 
 
Balser also has a strong teaching/education record with incorporation of active learning, 
innovative curriculum design, and teaching-as-research to advance educational goals. Balser 
received numerous awards for her teaching accomplishments including recognition as a UW 
System Madison Teaching Fellow; selection to be a National Biology Scholar; and being chosen 
as the recipient of two major national teaching awards: the USDA National Excellence in 
College and University Teaching Award (in 2009), and the Outstanding Doctoral and Research 
Universities U.S. Professor of the Year Award for 2010, from the Carnegie Foundation for the 
Advancement of Teaching and the Council for Advancement of Education (CASE). She is a Co-
founder of the Society for Advancement of Biology Education Research (SABER). She has 
published more than 60 peer reviewed journal articles, several book chapters, and has 
contributed substantially to several textbooks. She is a sought after speaker on the topic of 
education reform and the future of the land grant university. She is currently applying her 
experience in teaching and learning in working to enhance undergraduate and graduate 
academic programs at the University of Florida.  
 
Balser earned her Ph.D. in soil microbiology from the University of California at Berkeley 
(2000), followed by postdoctoral research in ecosystem ecology at Stanford University. She 
holds dual A.B. degrees in Earth Sciences and Biology from Dartmouth College (1992). In 2011, 
Balser accepted the position of Dean, College of Agricultural and Life Sciences and Professor in 
Soil and Water Science at the University of Florida. 
 
 
Allen Wysocki 
Associate Dean 
College of Agricultural and Life Sciences (CALS) 
 
Allen Wysocki’s areas of responsibility include oversight of the distance education efforts in the 
college. As a faculty member, Wysocki developed and taught an online course. Wysocki serves 
as the CALS representative on the UF Education Outreach IT Advisory Committee (EOITAC) 
and on the Distance Education and Self-Funded Program. He also represents UF as a board 
member of the American Distance Education Consortium.    
 
CALS currently offers 2 undergraduate degrees, 4 undergraduate certificates, 8 graduate 
degrees, and 3 graduate certificates via distance education. CALS offers over 200 courses via 
distance education.  
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Threats 
 Uncertainty of state funding  
 Faculty buy-in  
 Diversion of resourves to support initiative  
 Expansion overwhelms quality  
 Unsustainable business plan, overstated 

estimates of enrollment 
 Failure to fully integrate UF Online into 

institutional planning and academic structure 
 Timeline 
 Funding for assessment 

Opportunities  
 To improve access and acquisition of 

knowledge through advancements in 
technology and creative new thinking  

 To provide online learning advancements as a 
spillover effect for traditional campus students  

 To develop new partnerships and sharing of best 
practices with SUS and FCS and global 
institutions  

 To develop cost effective models for course 
production and services  

 To increase revenues for the UF Online and the 
institution  

 To develop and grow a unique set of alumni  
 To develop stronger relationship to job market 

and employment opportunities  
 To create flexible, cutting edge courses and 

degree programs  
 To reward faculty 

Appendix C—Strengths, Challenges, Opportunities, and Threats 
 
 

  
STRENGTHS CHALLENGES  

• The existing UF Library faculty and staff have the 
necessary expertise and experience to support the 
current online graduate and 2+2 programs. 

• UF current staff are experienced, capable and ready 
to handle course production and management for 
the UF eCampus including the centrally supported 
CMS (Sakai) and Canvas CMS 

• Instructional designers are trained in educational 
technology and best practices for online learning. 
Multiple units with talented ID staff, including CITT, 
DCE, IFAS, and the Colleges of Business, Education 
and Pharmacy 

• Cutting edge program to enhance undergraduate 
retention with resources and ability to effectively 
provide: course content, academic and career 
advising, student support services 

• Subject matter experts well known in their field. 
• Quality of courses is based on the UF Standards and 

Markers of Excellence. 

• Course production specialists have experience with 
pedagogical agents and interactive learning objects. 

• Extensive knowledge of Copyright and ADA 
compliance. 

• UFIT high quality media (streaming), deliver a 
comprehensive training program, provide faculty 
support, provide virtual labs, provide excellent 
connectivity and computing capacity 

• Strategic marketing, recruitment and enrollment 
planning 

• Highly regarded advertising and marketing 
firm, 160over90, to provide creative and media  
components 

• Well established video and multimedia production 
units—Division of Multimedia Properties in the 
College of Journalism and Communication and 
the Digital World Institute, Center for Instructional 

 and responsive infrastructure for on- demand, 
around-the-clock customer support 

 
 
 

 
and academic structure 

Strengths 
• UF current staff are experienced, capable and 

ready to handle course production and 
management 

• Instructional designers are trained in educational 
technology and best practices for online learning. 
Multiple units with talented ID staff, including CITT, 
DCE, IFAS, and the Colleges of Business, Education 
and Pharmacy 

• Cutting edge program to enhance 
undergraduate retention with resources and 
ability to effectively provide: course content, 
academic and career advising, student support 
services 

• Subject matter experts well known in their field 
• Extensive knowledge of Copyright and ADA 

compliance 
• UFIT services provide high quality rich media, 

including faculty support, virtual labs, excellent 
connectivity and computing capacity 

• Strategic marketing, recruitment and 
enrollment planning 

• Application development for both technical 
infrastructure and content delivery on mobile and 
desktop platforms 

 

Challenges 
Course production gap areas include the following: 
 Expertise in assessment creation and analysis 
 (critical) 
 Exam/assessment coordinator (critical) 
 Expertise in academic analytics (critical) 
 User testing (critical) Increase in staff to support 

location video (important) 
 Interaction/simulation programmers (important) 
 Additional graphic designers to support 

interaction/simulation creation (important) 
 Leadership—UF Online Executive Director 

needed to oversee all areas of the project 
 Additional staffing needs: Video Coordinator, 

eLearning Specialists, Help Desk, Marketing 
Director, Inter-Library Loan & Course Reserves 

 Marketing and recruitment of students—
particularly incoming freshmen 

 Student coaching and retention 
 Admissions process needs streamlining 
 Centralized call center to handle inquiries for on-

demand, around-the-clock customer support 
 Creative concepts and media selection—limited 

due to staffing 
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Appendix D—Course titles of the first 5 UF Online degree programs 

 

Bachelor of Science in Interdisciplinary Studies - Environmental Management in Agriculture & 
Natural Resources 

SPC 2608 – Introduction to Public Speaking 
ALS 3133 - Agriculture & Environmental Quality 
ALS 3153 - Agricultural Ecology 
SWS 3022 – Introduction to Soils in the Environment 
ENY 3005 – Principles of Entomology  
ENY 3005L - Principles of Entomology Laboratory 
IPM 3022 – Fundamentals of Pest Management 
SWS 4244 - Wetlands  
FNR 4660 – Natural Resource Policy and Economics 
AOM 4643 – Environmental Hydrology: Principles and Issues 
SWS 4720C – GIS in Soil and Water Science 
SWS 4116 - Environmental Nutrient Management 
SWS 4223 – Environmental Biogeochemistry 
SWS 4905 – Individual Work 
SWS 4941 - Full-time Practical Work Experience in Soil & Water Science 
 

Bachelor of Arts in Business Administration 

ECO 2013 - Principles of Macroeconomics 
ECO 2023 - Principles of Microeconomics 
ACG 2021 - Introduction to Financial Accounting 
ACG 2071 - Introduction to Managerial Accounting 
MAN 3025 - Principles of Management 
ISM 3004 - Computing in the Business Environment 
ISM 3013 - Introduction to Information Systems  
MAR 3023 - Principles of Marketing 
GEB 3219 - Writing and Speaking in Business 
ENT 3003 - Principles of Entrepreneurship 
QMB 3250 - Statistics for Business Decisions  
FIN 3403 - Business Finance 
GEB 3373 - International Business 
MAN 4301- Human Resource Management 
BUL 4310 - The Legal Environment of Business 
GEB 3035 - Effective Career Management in Business 
REE 3043 - Real Estate Analysis 
ECO 3713 - International Macroeconomics 
MAR 3231 - Introduction to Retailing Systems and Management 
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Bachelor of Science in Health Education & Behavior 

HSC 3102 - Personal & Family Health 
HSC 3032 – Foundations of Health Education   
MCB 2000 - Microbiology 
MCB 2000L - Microbiology Laboratory 
SPC 2608 - Introduction to Public Speaking 
APK 2105C - Applied Human Physiology with Laboratory 
APK 2100C – Applied Human Anatomy with Laboratory 
HSC 3201- Community and Environmental Health 
HSC 4713 – Planning and Evaluating Health Education Programs 
HUN 2201- Fundamentals of Human Nutrition 
HSC 4302 – Methods and Materials in Health Education 
HSC 4800 – Health Education Professional Development 
HSC 4876 – Internship in Health Education 
 
 

Bachelor of Science in Sport Management 

ACG 2021- Introduction to Financial Accounting 
SPC 2608- Introduction to Public Speaking  
SPM 2000 – Introduction to Sport Management 
SPM 3012 – Sport and Society 
SPM 4104 – Sport Facilities Design and Management 
EME 2040 - Introduction to Educational Technology 
SPM 3204- Ethical Issues in Sport  
SPM 4154 – Administration of Sport & Physical Activity 
LEI 3921- Field Experience in Leisure Services 
SPM 3306 – Sport Marketing 
SPM 4515 – Sport Business and Finance 
SPM 4723 – Legal Issues in Sport and Physical Activity 
FIN 3403 - Business Finance 
SPM 4941C – Internship in Sport Management 
 
 
Bachelor of Arts in Criminology & Laws 
 
CJL 2000 - Law & Legal Practices 
CCJ 3024 – Advanced Principles of Criminal Justice 
CJL 3038 – Law & Society 
CCJ 4905 – Individual Work 
CCJ 3701 – Research Methods in Criminology 
CJE 3114- Introduction to Law Enforcement 
CCJ 3430 – Media and Crime 
CCJ 4934 – Contemporary Issues in Criminal Justice  
BUL 4310 - The Legal Environment of Business  
CLP 3144 – Abnormal Psychology 
CCJ 4014 – Criminology Theory 
PAD 3003- Introduction to Public Administration 
CCJ 4940 - Practicum 
CCJ 4970 – Senior Thesis 
 
 
  

Board of Governors Committees and Meeting - Innovation and Online Committee

156



72 
 
 

Appendix E—UF Markers for Excellence                      
http://teach.ufl.edu/resources/uf-standards/ 
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Appendix J—Branding Suggestions 
 
UF Online------Selected Name 
UF eCampus 
UF-Global 
UF-FOCUS – Florida Online Center for Undergraduate Studies 
UF eDegree  
UF Cloud Campus 
UF World Wide Campus  
eUF Degree Program 
eUniversity of Florida 
eUniversity of Florida Online Degree 
UF Degree Online Program 
The Online University of Florida  
Online UF 
University of Florida Online 
UF Distance 
UF Distance Campus 
UF Gators Online 
UF Online Gators 
UF Online Campus 
UF Online University 
UF Virtual 
UF Virtual Campus 
UF Virtual Gators 
Virtual UF 
UFORWARD- University 
UFO (UF Online) 
Gator-ADE (Affordable Distance Education) 
Gator-ADE (Advanced Distance Education) 
FOOD (Florida Outstanding Online Degree Program) Slogan: FOOD for 
Thought! 
D@D (Degree at a Distance) 
UF@Home 
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Appendix K—The Public/Private Partnership-P3 
 
 
The University believes the mission and intent of the mandate to develop and deliver highest 
quality online baccalaureate degrees at an affordable cost will be facilitated by the inclusion of 
private educational services firms in the business plan. This inclusion, sometimes titled 
“partnership” involves the purchase of agreed upon services but does not allow for shared 
management, strategic planning, content control or any of the fundamental aspects of the 
mission assigned.  
 
The rationale, in part, for such inclusion rests on the need for immediate expertise and 
resources to apply to critical areas that are not among the current set of resident abilities and 
experience of the University. (see page 16 of the Comprehensive Business Plan). In addition, 
the relationship has important synergistic features that result from the focus of the dual 
perspective on an assigned task.  
 
There are some recognizable cost transfers in the service purchase, “partnership” plan. It is 
admittedly difficult to capture all of the services that are part of an external package in an 
internal matrix subject to per unit, per student, or per activity pricing. However, there are 
recognizable cost transfers in the market assessment, marketing services, recruitment, contact 
call center, production (on demand), program coordinators (retention), digital content and 
tutoring. The direct cost savings realized from these transfers is estimated at about $14 million 
per year. The present value of the P3 services annualized is approximately $15 million. The 
University believes the summation of the immediacy of the expertise, the on-request 
availability, the joint research opportunities, and the expanding innovative digital content 
represent greater value added than the differential.  
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